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Second language (L2) writing has undergone a number of key evolutions
throughout the past fifty years. But despite attempts towards a re—framing
of foreign language (FL) learners as emergent bilinguals (Turnbull, 2016),
bilingual languaging strategies such as translanguaging are still rarely
seen in most FL education contexts, and bilingual composition strategies
are yet to become integrated into mainstream writing education as a
result. This is particularly the case in Japan, where recent policy
reforms by the Ministry of Education, Culture, Sports, Science and
Technology (MEXT) have emphasised a change towards a predominately target
language (TL) based English as a foreign language (EFL) classroom
environment. However, recent studies have suggested that desire for first
language (L1) use by both English learners and many teachers remains
prevalent, often as a result of the nihonjinron discourse. Scholars have
suggested that the English language may have negative effects on Japan's
national and cultural identity, and thus the suggestion could be made that
removing Japanese from the EFL classroom in favour of an English immersion
environment could harbour negative opinions of English overall. The
question, then, becomes whether a resolution exists to balance the rising
conflict between government policy and actual classroom practice in
Japanese EFL education.

The goal of the present study was thus three—fold. The first part of
this study employed a written survey to investigate the potential for
positive and/or negative impacts of English education in Japan by
analysing the attitudes and perspectives of 97 Japanese tertiary—level EFL
students towards the study of English on Japan’s national and cultural
identity. The second section of the study examined the empirical effects
of monolanguaging, and weak and strong forms of translanguaging, on the
production of EFL Japanese students’ academic and creative writing
composition pieces through a quantitative analysis of written essays and a
qualitative conversation analysis of group discussion. The third part
employed another written questionnaire to investigate the opinions of both
tertiary—level Japanese EFL students and teachers regarding the use of the
L1 (Japanese) in the L2 (English) learning process, and the subsequent
theoretical potential to introduce a bilingual translanguaging approach to

Japanese EFL education on the whole



The first findings suggest that the Japanese language 1is a
constituent element of national identity, and it is therefore suggested
that removing Japanese from the EFL classroom entirely, as has been
advocated in foreign language policies, may actually develop negative
ideologies towards the study of English and Japanese identity in general.
As a result, it was suggested that English educators and policy makers in
Japan find a way to effectively incorporate both English and Japanese into
the English classroom to develop learners’ skills in the weaker target
language, and to protect their Japanese identity. One suggested pedagogy
that has the potential to fill this role is a bilingual translanguaging
approach, which allows for the deliberate and systematic use of both
languages. The empirical potential for this was addressed in the second
section of this study.

The second set of findings suggest that, by allowing FL learners to
engage in strong translanguaging practices, removing the ‘barriers’ between
named languages, during the planning stage of their English composition,
learners are able to score higher than those who were forced to use one
language over the other (either the TL or their native language). Learners
produce more concise, well-formed essays with fewer mis—used lexical items
from a lack of relevant language knowledge or experiences. It was
therefore suggested that (particularly strong) translingual practices be
allowed into the Japanese English classroom, especially in the development
of learners’ second language writing skills. However, it was acknowledged
that acceptance of any new approach to language education relies largely
on its acceptance by those involved in the learning process, that is, the
teachers and the learners.

The third section of this study thus aimed to determine whether
there is a place for a translanguaging approach in Japanese English
education based on the opinions of Japanese tertiary—level English
learners and educators. This final finding suggests there is a space for a
translanguaging approach to EFL education in Japan, but the success would
depend largely on how teachers and students alike are willing to take it
up, and, subsequently, by the level of training and education provided to
both sides. As a result, it was suggested that, in teacher training
courses, English teachers should learn how both they and their students
can translanguage, and should also teach their students how best to
translanguage in the classroom. By doing so, it was suggested that English
learners will not only come to improve their English abilities through the
effective use of both English and Japanese, but will also come to

understand how to act as emergent bilinguals in their bilingual world
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