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Simon % Adwinistrati

BETBHIEEERR LT HAFTHTHBo K
1z administration 7¢5FEIEE «+ DE YA
ENT 55 T DR b KA BURFZ Offs
D, F oz ES R X o CERIBES R
policy R+ 5 (art) L TT
HhHo Tiobb, L il B8 OHEINTH%b.
business administration (Z4&7504, #SE L
DA ERT BHMTH Y, public admini-
stration (hrRiIs X OHEC w13 B AT OB
BETT AN TH %o Fi, tIEEHCBURL
T BT B L TiE social administrati-
on 7eHFERAVbIRD. HEFTHLTHTHS
L, =oEEiiEs2E L CoEEMEEIth
H, LihioT, ThOERMITZE S FIEY, %
HmyisBge iz T, FBETEMSZ AT Te X
N EETROTEI BT 2BEY b EURET
HAHd50 TOFKT, T THukT+% H A
Simon @ Administrative Behavior (1953)
IHE TR OBER{E DT 5 5 DTRER i
Z B DTILILHH 5 ho

¥ Simon (1916~) %, Public Manage-
ment and the Municipal Year Book ODHEIE
£ (1938~39) , #V 7x A =T RED [1THH
prgel | o EH (1939~42) , XU [EEdE
(1947~49) GOFEE dH, *7 U. S. Bur-
eau of the Budget % Carnegie Institute of
Technology 5z BURL T &7 At et
3 Bo IHFEIL, Illinois Institute of Technol-
ogy PBURF DHIRTH Ho EFIL, T TE
#3134 % Administrative Behavior 1947 o f{ih,
iz, Technique of Municipal Administra-
tion 1947 Local Planning Administration
1948 Public Administration 1950 233 %,
(Who’s who in America 1954, 1855 1T X
%)
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E K 7B =

[FTBUTEN] LT 2ARET, FHCLo>TUT
RIFR O T < b DB M kxR
T EFEL L oT %o B IR, 2
o[ N R Rak=a AR = R NAN - o O Wb I p AN 3
FINTBLIFEZ Vo VWHYBITHD TH
B BRESTT 5% 2w, FTEERRA I RL,
IS T 5 2\ 5 & L ieBIL CTIEL < itk
T5Z LHVREI D TIXISHH 5 Do & Ditaha
THEC T 5700 OBHEORLEARE IR\ Tk
haDThy, EFFomEormOFTHETLH
bo bbAA, THROEKNIENLEY - TR
4z L3 FERETIZH %%, Simon DigdE
Wi kbsaT decision-making (IO T
bHBHC L, THERO AR, AHOBEREST
BHEREE L DAL RDOONBERETHBZ L, D
CRICET A ERTE L 50 L0 T, AH
DEFI_LIRORERCBURL T, ThThoBR~A
DOITBITEIZREEL o D ThH %o

REROITECBIT A B\ UL, HHW5
FTADHIE L e s BIR—F7nbb, 2 OREW
ITATIIE S, M7 NBERED LS g
—X LD FE W EEIN T bl #T
T, fFBERERIL process of decision &
process of action O FICEHCBIRI BN
ETH5H L\ Z LIF—RECERRINTUI T h
DD ThH Do THO—BRAIERRL, T
7BV REGR % L 3 B2 & i b R
LIAIREZ, IEL\ decision-making ZRERT
HIEOFREY b EURETH S LERTHES
ik, [RETALITEEEMS]) LB 2815k
W SEIROER . #BHRT 50 PRI Tik
~HUE, EF, RETA LIREORITOREB D
WCER L, A CIEEIT 51k 2% supervisory
staff » operative staff O=HFw5lF, i
FIAAF ORI L STERS HRETHH L X
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KHAFEEEEBLEE N

Nbe Fiz, HOHWAHEBNIEHLITAOZHY
ETOERY &b O TH BN, [HERELfT
Bh ] DIFETIL selection process =\ TREEL
CHARB T B o FTBHEMIPI TOM 4 ADTEE
EE/, BERNLDIDOTH Do Tinbb, ©
i —EOBMCER I hic b D THbHo Lok
DT, FRENOREIEEOBRREL S DT
Hb, fxOEENLBECEIRT 5D TH b,
[pRe st A fiifit & FHE JOBETLE, Simon X
ez iR 72 B3R (value element) $ZFR
fEEs% (factual element) EAEFEND LK
¥, Fho 0N, BIRA e ERBE ST
THHET % o FFHIEENIENEETtH v, EE
e e H R T BT A IR T AT TR
FRTHHH, FFHER RO BET b bo
THFEOBR K B pUETA ] OTHTE, fTEoE
oo EPH{r—vertical specialization & hori-
zontal specialization— & JREEFFA O EREMEH
ZBEIN, ¥, FLCBIRL T co-ordina-
tion, expertise, responsibility ZA3Eis %o
Fofl, MERIZcS <FE  (infl uence) DY
WBIT B OME, X, WA EED
FFEPE SO BRI EIE X8, @A OITED
DR T BIO—ER A 7o L T\ 5 e [RRE  pafiR
T o5idic, i« ADOBhEE L o Be & DEIR
ikt [HEOEE ] 2335 50 #RUCEIRET 5
BADOTENL, 435K, W&, EERO=/ >
LRDBDTHLN, ThbOWN, REHrRAT
Lit, TR R L HEE X o i hE
L TIESD 5o BTOEBRRDHILHE, &
D= SOF EAFTEIC s\~ Th HML 55 &
Simon 3F 50 LLLFIHICE 1 HOPE RS
DTHHH, T AT TIUTTTBERRIC J17 5588
JROME FcBIR L TL T « 0ERO #TH
b, fFECEHRCEIT 2O AN S h s,
VoW B FTER D FERIC X 5 EE ORI OISR &
LTRALNIBDTH Do LD, F1E
RS ERR R b b, IR TOHEEC B
T ENHPTAEOBIE Hicx HHDTHbo T
Iebb, AETCRINCHEERISEFCE - T—
JEEARENCFERC 5T, kXD DThDe &

CTAB O HR F BRI AR5 = iz L
X350 B2 E [ITHERMOETOME! BE15
LECLFHRLSOTH D, * o BT
HERC s WTH B ZSh Tw5 ) ot
Bo [REFTHIC KT AHMHELER]) LB 15
3EL, fAHIREIC ST 5 value & fact DfY
BRB I, ToabidiRdh T 7ML
o5 4 B [ TEBATENC 3177 5 G | 1C s\ CHIC
e kel M5 X Witk Shbo H55E
[ TTBORE O | 2R 31 A A DL s
X ORI ME ADITEM BT 5 ke BL o
BETHY, 6% oGl | T, Hi
6 A~ O1TEN S 2 FEOBE R HEFL T 5 —
O—HHE L UTUREAN B, H7E [HEHOK
E Tk, e B0 A ERR Lo BT e
PELLR, i, FM L VeI T <o
RGO E N Do DX 8E [ 2 5o
= eva v | 2D influence PMEEET A
FoDICEL A $2 =27 — v VORBRRIEITS
BETHY, HIE [BERORME | TIXREROMHE
SHFEL CEEIR, $510E (B3 L HSoR—
b ) crxdfic 35BS B ViR ous
ThBHN Do SEIE [FUFROSHT ] ik, TR
DOREEDRESCITBEER O TIgEs i 58
B Y BEE L CHIBO R BN I S 5 o
DETHbo

T ORI, 52 BIIRARFTEERIC 35
3B FE X L CORHBEE,R T Xh, ©
¥z, e L CITEATEIOIE L ERE R AL X
N3 BBl THR#EI NS Lo, A&
VB OR BT 5 R R A s 5 R
hobDThIpbo Tichd, BUTHOEE
DL I, TR FEIEON >3
SfELINTHbbhbz 2 thh, Liho
TAFRA EDOFEECL TR L b D b
HLL, FERINCTVD, LELEWVWEF
JBLCVAEERY L 5 5o —Xf 00D
i, En g PO OB BB A EE v it
Lo Lz, ERRORE, EOFRENES
PDOTHEIEARTSDOIFEELVE Simon
TERT Do ZOEFEE 5 B0 Bl dICIETFD
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RN FEAERICBERIND, 102 213, T
BRERIIGEC I THEI N D, &3 FHEMN
Bho LinLehb, = 0BT 553%ET
S L OBMERER LT = L2 ER T 5D THS
5 hve & ZIRZODEEAIME LT THEL o
(A) EHR T L T — ASODIRMEE 2 ERS T,
KEBAD 3 50 B840 B4 5 B2 E 1 F- ¢
Bo (B) KEUCi3BIFR: <, HEOEH (ke
M2, BB CISUTRE S /@Rt
&, FPICERIX %50 REEOTHFISEOHE
RExLlodhoThy, TEHIEINC X 553,
BEIEEREC X 0¥ TH Do T BT LIRS
X3, FEOFEITHEDOHRMND N EEELN
e 2 LIREIL Tk KT iciciovo &
FEOFMOR KR CEHIAE, Tihebb,
ThD b ORKMALER S B FTIDDO LT
35 & Simon 1IHEH T B Lo LT, T3 K
3 HEFECEL TR o< KRB0 &
SERERM TR O TR <, DY HEN
W7 TG B — % DTGB fMic sy, JERERMIT
HH > L b~ TRA B B D Th
%o LT, [AKEI, RUHAT, A—DZ &
il o LI AD AT &S TR RATRET
SHBM5, TADARFCESTZ LRI TOT
PBo LIh2T, FTEHOEOMBE LGS
BT & T <, HBRIETCIE U, fTHhER
HEDD LD ek AR THETHI L TH
o MBI EHN AR D TH D0 & h L[
T, MOBETORB—FFHEERI G4 RO
H—{tic X > THE X N Do TGRSR ISHEHIFIER
(span of control) #RBETHZ LI XOTHE
Mwhhbo fTEAERITEH), Foo%, HATET
LichA o CURB2SE T LI X >THESh
L—hHH I N5, ook oIz F O
SERAT SN Do THERIMIC 3813 % Fl 4 0 FREE
TeRRE, TSR RO L 2T 5 b oL
&I ORTHROFEE LT ) & 2 Ah
L&ETBDOTH Do FTBTHE O EREHSED 1
BTV, HHW 5 WENC L T 73 UENNH I
BRI b5 o &, ThEhOITHROEILZE
Yo BhlEL (OEh5 Z &, FichigEix

& @ K

EDFRED B 2« DFEUET 2 H I BRE P
PRETHEDTHAZ L EXNEL TR, 20D
BHo oy, molrel, sikoflEbs
WETH Y, [FHROEMRTEREI I HE R X >T
FEhrh b 0Tkl <, ERALTERC X 2T
INBHDTHAd0
HOLWLIEN—EOERZ T factua]
element » value element % .%-<{%eZ LITE5
1ETHEBINIOTHS, F3FIohb=
FBIT HFEMICRIATH Do EFH—IC “fac
tual’”’ 38 X8 “ethical” DHEEDERHGERD
h, ThBIEL C, REfEHOMESGRE bR
Bo HEIT, 2 ODERLBEMIET, fTBEK
EOIEHE 3 XOWH DER NPT Shbo 7
33, RO MM S 20 BEFHE LA
LT BMEED L DTH DA, EH ISR
HEEOHFERL L L T %o

3 FIT B\ T, fTEIRE D EREHE LA s
D TIh5BZ EHEROTBhicDTHS, H
HIER DT DT R I FE A RIRT 5 = L2,
TR R 5 S BIR T A 2 L Th b Bo 1T
BEEROER Do, SEECE SR
BT ELINETHDo HARETIE, BT
DEEFELE TILe L, REONARESE— /e
bbb, EREE DI A IER— B EERn
bo %Y, FELEMOBFRI RS H, BH—
FEOEIE, TEINS, fTEIOREL L T&T
BiffE~ & Hi <, EIRANCBIRL 758 ER DR
LLTRIRE Do B IR LBIEL ¢, Mk
He—D M TR R R T R ER b oh DL
LTt bo I, GHEMEOEx DERY X
B Bl bFFOBEN L IN D Tibb,
SR, objective, subjective,
deliberate, organizational, personal Z4DJf
BRIz itk b, To@EEkEEL TL
E)O
SIEVEOERE B EIT BT B & iR BRI Sr
L 7{EADFT BIC 3\ C I3 RTTRE Z 2 TH A
5 o {AH e HEA DD IANE 7 B I\ F R0
FirdbEVICHRTHY, W Th b2 DT
TN ELT ALY 75 Aeva VIIDHEHIT

conscious,
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E#AzHFEHLE

LHBL DB Th %o ADERNE DR D
hCeffbhde LT, FENLZ MOFi 500
X OTEESNICBANTOLHEEGT 5D TH
%o MEIRODBREF D} DA N HDBREYE < 25
HEN B, fFEIOAGSMEEIE R 2L &
o, 2Dz LHMEARBIT %z & Thb LA
¥ AR BT B & 2 Th d Bo KIHEITS
B-—HERE, MEE, o okErEBoEm
LIBEZE, ThHLORELZIEL < KT INBER
AV 7+ 2= va VEEST S EFBREC R <
L ThBo HESEIL, HFAENEL L TERD
BRI 1) %8 P E ROF L2 TH O DR
L, DI ERORETHY, Fl, £ T
MW ER L MEMERI B IELN S, PRI
E oD D Bo TV, WHICMHADITE)
EBEMEOEMEN D TR & DT B 2 W
SHEHPERON D, DF I, (DAL RER
AN U OB S % D &\~ ) [HIREN LR
ENbo FLT, DB, —FORIK, x
DEROERYZ IS L DL ERE L
THRIRE N %0 $=I1T, BIRODEMERES 2 FET
T B EOMBOERE LI N B0 Tiedb,
R MEA D B2 B0, BAZIL, BAK
Y 71 2 —~va YEII ZHBHEIRELN
o L EDz 23, TE&EMHORA., EAK
R % EHITEI: » TTTBIORAE. 0K EHT %
WTHRDLNBEDTHb0

55 E 1L, AN L 7 BT b
L ODOTENE, HACTEINEEIh W< D%
AR T BHBET D 2 H =X AR LRI-DTH
B, IRBLD2h =X aE, LirLikrn, [
HOCE A2 S h - B e B DA T2l ,
Fesr S hi-fEfko o HEE D B IR &30
2 E SRR RIS % 4 O Tikic\ o 556 FHiX
TR D FER I 5 e DR E R HEEROE
ZIHhThhbe $ihbb, MEAOHBcsMT
5356 0HHRE Lo B L OEROBIMR,
kol L REROMBEEI R/ LE DN B,
EALFERED 2 v S =it BEFRBIL Tk
TR bNIcZ L Thho 2FIC, Fxx,
B anfmc U B A ORI & B Ba &

5O Iebhh, M EADREZ T
BIELSI) Bps— & W 5 [BIREC 44 %o influence
AN, PO o DRIRT—F AT X o TR
TAZFEST X 5 LT HHEkE, Rl dd 5
A DS Z RE$ B A D LERAHEE—Z [X 5]
INBEDTHBN, HPAD DI, HELTHET
52 LITEYICHB & Simon 1XE D 0 =OD
MIFEE, FhXh influence DHHWHE (HE
B, 232 =¥ ~yvav, FK fER, FA—L)
DT, Kich D b OREZFRCT5DThHh
%0 FETEIX, <D influence D—EEETH
BIEBICEIT BN I & B o EF, HEEOE
R IUVREFEL, FhoBHECTFHEOBIC LTS
B b 5o HEROEELEET, FEE
W ZEHMELRERWE ETEZ G, FTEBR
XRELRTARECT B L ThHBo LarL, FOHE
B0 S A BRI TR E DA RO X oT
fREhse. = ORROHFHDOKZL, EE @
SEMTTBHCBEHTH S &\ 5 BRI B
LDTH Y, MEBHER RN, BEmI—
LRKCEE RO, HHWOE, HEmk:R,
Re=VF V74 —ThHbHEINBo 7a¥, Simech
HEBID=D>DHREL LT,
expertise, co-ordination %3AAL, %7, HE
B & B C, B RMOBE—EPEARR X
UIERR A e RO BIL CRRd" %0

REL ST HERLILTDI 32 =7~y
2 Vv O TRERLNICDTHBH, RE
DIFFIT 31T B = DE B My —ERRENCE
BIHZ LHHEIEDRENT AL ATHDo &
—ihbh AL, 252 =7 —va YIKERED
HEEEETH D, DOWT, ThL 7+ — =i,
LY 7x —= b DEFTTEL LN =
1, T iz =7 —va Y OBEREDI DI HFRUL X
nic, fTHEAMC 1T 5 ERIEE S L, &K
2, iz 27 —yva VIEBTHIOKRE N H
Lbhbo RER T THREDOHFYLIL, decision
-center TX4%, VIV TFThrbLD 2 32 =7
~va Y OBIERFIEEREIE D BHENTK
ELEKELTCHBDTHY, 232 = ~va v
X, 71 —<VEERORTKLS, AV 71 —=

responsibility,

— 194 —
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AL DI DOTHEENBHED LD THbo
Fhe, ML T 32 = e va v OBEEOT DI
HRUE IR BB BB X T O TH B,
ZFOBEBI > L T decision-center, FRELEEH
HXhse

HTE, FESETIE, MBrMExD 2 v . ~%
BES) 5 AERCERY LT D hico HEROMHR
B 32 =2F~va ViL, FREBUT, MHEMN
REEW B 5 M O OEAR iR 2 A i
255D L LTHRED NI, &I, REOHH
e Z RS &, BN Sz b EETTHE
Y, SEE X T EREA L AnfiC i A X o THESE
THNR TN FEERDLE EHWETHS 50 2D
B#yoicdic, REROENE, A DB~ DR~
L7203 BRI 9 ERSIUHICETE XN
bo HIETIY, ETREROMEMALN, Fio
BERIZETT B M « OHEFE (Fo & 213 BbhfaR
@) Ry RFbhd, &I, BERIBIEL T
DZEL, BERLWBOMBES» SRt bh 5o 7o
¥, Simon I, REFFAD factual aspects iz
BT, FEERREROEECE i h
oz X AIETET 5.

HHf sl B A OB R (i B,
Z SO B TL S %50 b BEIEED
Tl XOTEACRI NS, Ll , KB
755 LEEMEAT LS hic b o, AD
TS~ DB OLEBPREFIC G I N T %o A
ANTHEWC—37ebb, gl 452
RTITTe < oM EIFEBEO B L —F T 5 =
EREEFT A L S IR ERE I EEREL LS
tho HICEIL, TREDLEMCFEEIC 8\ TR
RO ERICER, ThobbE o ZETH
%o R—tit, HAIMEOIEBH TOPEL DD
fifEFREE & L T o Bey% i B S o BT h 2
T <BFETH 2o MO, ThyBly 72
TR DF st 2xa41iiE L AR OAGE & DR
—¥k 7 b THTHIC S\ TR B TH 5
z &, At MALHCERRES XS 5iED
BRS hrc iR, £ DR D DB XS L T
B hhllisbngar, [ ADBEERIREY

B ERE2 &L L0 TELH 500, ZORED
R A FEINCT 5~ Ao RS ET X il

g o s o

ez &, FlE~LARRONATHTOT
75 <, BEIRETACERT 5 HE o3
TEENDAETH D LEOHSY, A—toRE
Bk LRI 2222 L 7 A35 Simon HRFES
HDTHbo
ABIITTBOREMCEIT 505 L V5 X i
s SHT L EENC F DF B BEI STV D,
Fichh, FAEOSHT L EBY L hiolcbD &
2z &5 o FHHILHEE I EFORBEO TR AR
BOEPZEIT AR X o TOL BRI 3 5
DTHHMD, FTHOREH BT 2 ¥
2@, FPRIEEAIcElk L S TTAWETH D &
BRI B0 HIIEL, T TR NATHOE
DFCIE & T DI b DB, 355 T THERR
ERECALEYT B DI EE X haa T b YaghsER
ZHHE L LT EALN 2B T a0 Th
%o MO IIREFT A DT L HHE O &
Hah, (EMoERY, Bl0ED 2y A ~0%
x DPRERFBIF T BROFIZAH SRS
& Simon BZE5 o FEIL, Wz oFENRLE
Dl TR D r — A - A XF RFERBRX
¥, FTBEBIONRS A HE T 5 b OEH L FE
MR T AEAVETH D LR s, &
SR [T L D ) OFEADTICBE &
T %o

AEORIC 3\~ T, C. L. Barnard %, &
FPI7 ¢ — <L oA TBUC BT B Rt & E B
Bk ELEMA L, FTEITER R R
T 2 B L R AR BETH D Lid
TWBDTHHDS, HE T & iR i HBET
LA, AEOTRET 5RO, BlERE
BHEL T ERTE LDOTHS 50 Ei,
J. D. Millet %, A FEOUIFEEIC &oT
FELETH Y, Simon FFICHEA THBELET
ZxiH Ax OEFAL BRI DI DDOTR L ks
A RS LHANT Do (Book Review
Digest (1947)) #BETBIHE LR &5 51T
Brch ok, ot Wi BICHER
Bl L TEAOAEMRACHEE I h T B RETHA
50 ZORICEET A HIE, KERHETHDO
ML DT D Ie— AL Sl x B D L LT
DL RERE AT D DTS 3 Do
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T CITEEM, PR OEITIC X b EFEDE
BEDRAROHE BB Ok B8 & < il
INT Do ThbDFEEHIS T TOIRBE OISR
REBEFHEOMGEE L BoT, SEOERLY, &
D BRI TEI D B\ BB S O ERE R HK
WICECER L Th D, NI EERHIT O1ERRD
MNEx LN TE D, BHERECELMEOR5 B
D 71) é’r’ Lo

[R5 1% (RBIREE) v
FECRDHABFEODHEEHCIOTHE D
6 e Bl <2 AR B M R A D EBERERRE X
Fki B NECI R P - e - ey
LD ENT N O EFET N 5 4ErE Lo FRE L 584
T CEEDEXZIE L THERT Do BITFR
EFEDE A CTHRER X T 2 B2
- BECNT S BRERCET 2R g E b o
BHNT Do TOREHTE ) LSl ic
R HRERE, HLAREE, MIERSL oIt
DTEEDBECIELHEED b TEEDEREL
Z OEEIAREOBEREFZ T ho L LM
B/NERD BB E S IKEF b D fgof
e, FRIZHOHEIETHE - To —HErvb
<, BEEE D X EBRORERYIEET 55
DX AR R L DD, BEEACIEL LR
HORHITIES T B DI L VST 5o TrL
AR OIBEL 25322 T hik
P otr B

T & R T I & kR L ofcRddRE LT
[HANEE) ¥ (BAR—M) »¥EFs L
AHERE 5 0 & DEFL-—FRDOREROTHD
B e lEBI T OB B Uil Foie
P TEOIELPREL EDANRTV 203, £
FTHHEMOTHRBECHERD D LITES i
GThbo T2 TIHFBMNCING B EABERF

*  [REFErAfriFz 2] HRERRE AINEE

= I A O |

4 H gl 7

WA, FRERESR G ETRE A« EN T
DEEE DR PFRCR L T, FhBHER
DT HE S Ve EFEER OFIEC T L Xk
LT FEEEORT BRI &« L T4
TN TV %o R T b DBEEORIHE
LIBECA W IALIEENLIEE L T\ B0 3%
<, ¥ L & & o BRI BV TR BhuTw
Bo THBIINFEOIIHC S o TEHINTIT,
FNTENOBET AT Z b OFEEEIEF
T Ch Bl bt FOREO—RNTES, #F
DR RRR AR AL <z
HskRS, FRIZFEELERAZELTWB
ST ORI S = Lk Bo —
FRONERDOFREFTH Y, —2>—2DFEHIT
NZNEBNLERY S TIEL LW O TIRD
Ba%,. HE DD FHEORREN LT h A
BT D IodIT, FHHTE O R ofiili 7 b 023
RPN T I D, & ORERDIRESE D
BHrdLiisoa, LUV Bbhb,
AR Ay JF PRI (B HE DR
BRE D BN ot A T OB B2 s
LT, FRCEHLL TiFbh o oRES &
D HFE, &EEH L EMOBRERLERT Lo Tik
RT\ho ZHUTEGRE BB L CEERLE
I, BEREFREOSEROME, FUEAD
RS T GepvEl 2o RTHE RL, 1B
L, #fophe Lo Tfrole s LA &
T\ %o & & TIREFARERC N CEREH
Frow, Frrihic L c—A— AT
THERCHE2>TEHE 2TV X5, ¥-lEy
RRL T < RO RIBE S o7 e &ElR
H, EEFHOREILFENOXELNT VB,
DHEM OB CTH 2 BEFD X > feh EFD
FTOREN L, FOMBCIEERROS 5E

RBfI3142 9 A15H

WM ANEE ) BARAE—RE =—#E 19564 8 H13H
Rk [releddy ) N RRE HHELE BRS04 9 A24H
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KO BEE X h T B ledic, &G
HORBERLAEI T ChichDThH Y, KEGEED
BT CRAEFE L R L 3 BRI fo RS
LHbLETLRTVWBIR S b bT, FED
R DB DY EZ AT T 5 X5 Tekk
C2famedo it OO RERI Wz
CRTWBIZH 0 ORI e L <&
DT EEERA TR, F 5 L TEIRp
EHGRD LN D T HIXER O LR I T
KLichDIRIDoiTHA D LB LHELVEA
T %o

BB oS Mr HERELTT 5 EEOXT ST T4
ThHH, *OEBEEID T THELR BT B
DI DG INLETH Y, FIATAD b
DI DB A LFEA T Do [# ) iG] *
(ZAMWE) (1RO 22RO 3R O
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Abstract of Kyoto University Research in Education

Volume One, Volume Two, and Volume Three

Editors : Michio Nagai and Frederic P. Harris

& Volume One »

The Principle of Unrepresentability
Yitkichi Shitahodo

In the opinion of the writer the ‘“‘principle of unrepresentability”’ is the first fundamental
principle in the study of education, What it means is this: a man lives, experiences and
grows, but nobody can take his place in living, experiencing and growing. FEach person
lives in his own unique life space (Lebensraum)., And he has his own unique capacity to
integrate his own experience, Such other important educational principles as the respect
for individuality, learning by doing, participation in social life and the problem solving

method may be derived from this first principle, ’

Educational Administration and its Standpoint
Susumu Ikeda

We must understand the character of educational administration as public administra-
iion proper. Before we discuss educational administration as a marginal situation between
politics and administration, we must secure its functional neutrality as a management
phenomenon from the point of view of public administration proper. Administrative prob-

lems in education are, in the opinion of the writer, actually managerial problems,

A Research Study on the Asahigaoka Middle School’s Affair
Kenji Moriguchi

A group of fifteen parents who had sent their children to the Asahigaoka Middle School
" presented a protest to the Kyoto Municipal Board of Education in December 1953, The
protest pointed out that education in Asahigaoka had three important defects: (1) a laissez-
faire attitude in the training of manners, (2) a low leve} of educational achievement, and
(3) political education inclining towards the left, The Board accepted the appropriateness
of the protest, and warned the school accordingly., Many teachers, however, rejected this
warning, and the Kyoto Teachers’ Union supported the principles of Asahigaoka education
as constitutional, Meanwhile, the school was closed, It was occupied by the Teachers’

Union in May 1954, The Board opened another Asahigaoka school at Okazaki in Kyoto,
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Thus the original school was split into a Union School and a Board School, 61 % of the
parents sent their children to the latter, 27 % sent them to the former, and about 10 %
absented their children from school, In this research study, we have tried to analyse the

causes and course of this affair mainly through opinions of parents,

Similarity and Familiarity Scales of Japanese Adjectives
Takao Umemoto, Yasuo Morikawa and Masao Ibuki

Similarity and familiarity scales of Japanese adjectives were measured by three pro-
cedures; (1) association of similar words, (2) a rating of the similarity grade of adjective
pairs in a five point scale, (3) a rating of the familiarity grade of adjectives in a five point
scale, Subjects were all students of Kyoto University. Time allowed for association was
twenty seconds. The following items and numbers were recorded in this list :

Stimulus words,
Number of varieties in response words.
Number of subjects who made response with the word as the first association.

Total of subjects who made responses to the stimulus word.

g~ N

Number of subjects who made response with the word during the twenty seconds
association period,

Total of response words.

The median of the similarity scale,

The quartile of the similarity scale.

© X N>

The median of the familiarity scale,
10, The quartile of the familiarity scale.

& Volume Two »

A Comparative Study of Articles on Education in the
Constitutions of Different Countries

Tichi Sagara

The purpose of this paper is to compare articles on education in constitutions of nearly
all the countries, that is eighty-five of them, in the world. Generally speaking there are
only a few constitutions which do not contain such articles, The articles on education are
included usually in a Bill of Rights within the constitution, The reason for this is that

education is one of the basic and most important of human rights. More and more cven
the details of educational affairs tend to be included in these articles. Such a trend can
easily be detected in more than one half of the contemporary constitutions which have been
either enacted or revised since the end of the Second World War, Two reasons may ex-
plain why this trend is becoming stronger, First, education has in recent times seemingly

been respected in most countries. Second, the responsibilities and functions of the state in
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respect to education have come to be strougly recognized, The following fifteen subjects
are chosen in order to find similarities as well as differences in the articles of education.
They are freedom of education, academic freedom, the right to enjoy education, compulsory
and free education, education and religion, private education, family education, the organi-
zation of educational administration, educational finance, educational finance, educational
objectives, teacher personnel, women’s education, language and education, the protection
of cultural treasures, and special programs of education. On the basis of this compari-
son the articles of the different countries are divided into groups. Interestingly enough
striking differences are found in the characteristics of educational articles between the free
countries and the countries which belong to the Communist or so-called ‘“People’s Democra-
cies,”” For example, large differences are found between these two groups of countries in
the content as well as in the method of treatment of such subjects as freedom of education,
academic freedom, religious education, family education and so forth, These differences
are due probably to the fact that programs in education are under the strong influence of
the political ideologies of the respective countries. It is the belief of the writer that such
a comparison as that attempted here will prove to be fruitful and promising in the study

of comparative education as well as in the comparative study of constitutions.

The Contents and Methods of Education
Tsugio Ajisaka

The attempt made in this brief paper may be called a typological approach to theories
of contents and methods in education, Its purpose is to gain some knowledge about the
background of the progressive education which greatly influenced Japan during the post-
war period, To do this the writer, like many others, has paid attention to John Dewey
and his followers, At the same time he thinks that any single philosophy is always form-
ed not by itself but always with reference to many other philosophies, including those
especially in opposition to the philosophy being developed. Thinking that this is particu-
larly true with the philosophy of progressivism, which has been the shining light of twen-
tieth century education, he has examined essentialism and perennialism in relation to
progressivism. A helpful guide for such an approach, the writer thinks, is Patterns of
Educational Philosophy by Theodore Brameld, The writer on the whole agrees with Brameld
except for the following two points : In the first place, the writer thinks that one should
be careful about the use of the term ‘“‘philosophy’’ by Brameld, But the writer hopes that
he himself is not misconstruing the significance of Brameld’s own intention. Secondly,
the writer is interested in the methodology of essentialism, expecially in the method of
thinking developed by Morrison,

In Section One the position of progressivism is examind with particular reference to
the characteristics of experimentalism, In Section Two the position of essentialism is
discussed in relation to the exposition of H, Morrison’s theory of the method of learning,

In Section Three some positive aspects of the position of perennialism are pointed out,



Kyoto University Research in Education III

These are summarized in a consideration of problems concerned with the relationship be-
tween that which changes and that which is constant, with the relationship between the
past, the present, and the future. This part of the discussion is much indebted to A. N.
Whitehead. The objectives of the foregoing three theories of education are integrated in a
direction suggested by reconstructionism, Even essentialism has its place as a theory of
method in this integration, Lastly, it is argued that the contents of the curriculum are
based on the educational reality which emerges at the place where the developmental

process of the child, the social situation, and the historical current meet,

The Structure of Empathic Communication as Viewed from the
Standpoint of Educational Psychology

Masashi Masaki

1. There emerges in the educational process between teacher and pupil a human rela-
tion which may be called ‘“‘empathic communication,”” It is basic for human growth, Al-
though there is little doubt about the emergence of such an educational experience among
superior teachers, its analysis is extremely difficult. However, an inquiry into its structure
is strongly required since it is one of the basic problems in educational psychology.

2. The first point of inquiry is to find a sphere in which emphathic communication is
formed, It can be found neither in the realm of unconsciousness as defined by S, Freud
nor in the peripheral sphere, ‘‘das Sphéire,”” as defined by E. Kretschmer. A sphere called
“spirit’’ (Geist) has to be taken up for consideration, This is a sphere which has been
neglected in the history of psychology. But it now has to be considered as an important
problem even for extremely practical purposes such as the improvement of psychotherapy,
This ‘‘sphere’ is especially important for the discussion of empathic communication among
people in educational practice, The ‘‘spirit’” though diferent from “body’’ and ‘‘psyche”,
when integrated with the latter, forms a sphere in which the emergence of empathic com-

. munication can be found.

3. The second point of inquiry is a concern with the conditions for the change which
is brought about by empathic communication, Some are the conditions of maturation,
others are social conditions, However, since the focal point of interest is the inquiry into
the processes of ego-insight and of ego-perception, the psychological structure of these
conditions is primarily considered in this study,

4, Changes brought about within a person by emapthic communication are at the
same time changes in valu conciousness. In the third point of inquiry an attempt is made
to find out what these values are and to analyse the anxiety which is an important condi-
tion for the emergence of thes values, In other words the third point discusses the ways
in which a person overcomes anxiety and enhances his inner growth of personality,

5. In point four of the inquiry a program of educational method is taken up to find
ways by which to enhance this inner growth of personality through empathic communica-

tion., The teacher’s personality and attitude are important conditions for such an educa-
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tional method., In his recent book, Professor A, T. Jersild also takes up this problem as
one for the personal concern of the teacher, In this present study quotations are also made
from two outstanding teachers in order to clarify the nature of the subjective conditions

which are conducive to the emergence of empathic communication,

A Structural Analysis of the Conjugal Family
Michio Nagai and Yoshio Hara

In present day Japan there is much discussion as to whether or not we should maintain

’

the ““new family,”’ sociologically called the ‘‘conjugal family,”” prescribed by the new con-
stitution, However, since the arguments pro and con are colored by wishes and hopes and
are not determined by a scientific understanding of this type of family, there is much
confusion and ambiguity. This paper attempts only to clarify some of the basic structural
aspects of the system without attempting to suggest any definitive policy in regard to its
maintainance or abolishment. The analysis is influenced largely by that of Talcott Parsons
in an essay on this subject in his Essays in Sociological Theory and also by Parsons and
R. F. Bales, The Family,

1. The conjugal family in the kinship system., Even the conjugal family does not
exist by itself but is related to other conjugal families, So a unique kinship system is
formed out of the combinations of many conjugal families. There are four major charac-
teristics in such a kinship system : (a) the separation of the family of orientation in which
a person is born as a child from the family of procreation which he or she establishes
with his spouse upon marriage ; (b) the structural importance of marriage by which is
meant the priority of the marriage principle to any other kinship principles such as the
descent line, sex difference, and age order ; (c¢) multilineality of the system, that is, any
line of descent both in the ascendance and descendance of each side of the couple is con-
sidered equally important ; (d) consquently, the openness of the system, in other words,
that every marriage brings together not only two persons of different families of orienta-
tion but also consanguine relatives of both parties,

2. Relationship between the occupational system and the conjugal family, Both the
emergence and structure of the conjugal family are directly related to the structure of the
modern occupational system, Two points are made in this connection, First, the separation
of each conjugal family from other conjugal families is facilitated by the high mobility
both horizontal and vertical of the modern occupational system, Second this in turn is
related to the multilineality principle in which both male and female members are treated
equally, In other words since the marriage is the only bond in the separated conjugal
family, the wife is considered as an important and indispensable partner of her husband,
Although it is often said that the increase of female workers in the oucupational system
has helped to equalize the kinship status of both sexes, the facts seem to indicate that this
is not too important,

3. Structurally defined human relations in the conjugal family, The structre of the
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conjugal family is such that unique human relations are formed in the system. Two ex-
amples are given, First, differentiation of the sex role is required by this system. Since
the conjugal family is a small unit where occupational activities are sharply segregated
from household affairs in contrast to the large family in which both are combined, the
separation of sex roles becomes necessary, Consequently, contrary to the common notion
that both men and women play the same role in modern society, the occupational role is

nearly exclusively carried on by the husband, ‘‘the breadwinner,”” while the homemaker
role is played by the wife, Second, the obligation ‘‘to be in love’’ is important, The
family of procreation is sharply broken away from the family of orientation causing a
great strain for the member leaving the latter, Since this feeling of strain could weaken
the solidarity of the family of procreation the obligation ‘‘to be in love’ is structurally

indispensable to maintain the unit’s integrated character,

Some Analytical Studies of Mental Abilities
Ryo0ji Osaka and Shigeo Okuno
Experiment I

We have already made a factor analysis of a natural group, using samples which had
previously been chosen for the purpose of the standardization of the Kyoto University
NX9-15 Intelligence Test., (See Bibliography of the test). For this experiment the same sam-
ples were regrouped into two sets. The first set is composed of the ‘“O”’ (old) group and
the ““M”’ (middle) group. These two groups are the same in the distribution of the stand-
ard scores (““‘SS”) but different from one another in chronological ages (‘“CA’’). The
second set is composed of the “OB” (old bright) group and the ‘“OD’’ (old dull) group,
They are the same in CA but different from one another only in the mean for SS, A factor
analysis was made for each of these groups seperately. (See Tables 7 to 26 of the present
report). Little significant difference was found between the structure of factors in the
natural group which was studied previously and that of each of these groups. In both
cases the following following four factors were analysed: ‘““G”’ (general reasoning); “V’’
(verbal) ; ““S” (spatial) ; “N”’ (number). The structure of factors in this intelligence
test does not change according to the difference in mental ability and that in CA. In other
words, differentiation in mentality is not recognized in this respect. However, the element
of communality increases in proportion to the increase of CA. Some sex differences are
found in the factors N and V.,

Experiment I1

Standardized achievement test were given to eighth grade children in the following
subject matters : Japanese language, social studies, mathematics, science, and English.
The results of the tests were compared to the scores of the sub-tests within the Kyoto
University NX9-15 Intelligence Test, (See Table 27 and 28). Correlation matrixes were
formed out of this comparison. (See Tables 29 and 30). The correlations between different
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subject matters were much higher than we expected, Viewed from the standpoint of factor
analysis some subject matters with reference to the loading of S, N factors have special
characteristics, However, in general, no special factor characteristic was found in any
of these subject matters, This is probably due to the fact that the G factor is strong and

to the nature of the evaluation form of the achievement test,

& Volume Three »

The Educational Function of Beauty [I)
Masaaki Kosaka

The purpose of this paper is to clarify the philosophical foundation of art education.
Only the first half of the treatise is included in this volume; the latter half will be forth-
coming in a later issue.

What the writer intends to discuss is the function that beauty plays in the formation
of personality, and the meaning it has in the education of man. It becomes immediately
necessary, however, to define what beauty is before we discuss its function, for beauty has
been defined in innumerable ways by scholars in different fields such as philosophy, esthet-
ics, and art. At least five ways of thinking about beauty can be distinguished: the ideal-
ist who defines beauty as harmony ; Lebensphilosophie in which beauty is considered as the
enrichment of life; the existentialism which finds beauty in the transcendental realm ; those
esthetists of the bschool of Kunstfwollen who find beauty a force in historical formation ; and
lastly, those who regard beauty as a criticism of living.

These five ways of looking at beauty represent in the opinion of the writer, five func-
tions or dimensions of beauty. Each dimension has its characteristic as well as its limita-
tion and is related closely to other dimensions.

In the present volume only the first three of these five dimensions are discussed while
the remaining two will be discussed subsequently. The first originates in Greek philosophy
which regarded beauty as harmony. This notion was to a certain degree retained by Kant ;
however, Kant modified the Greek notion of harmony in the sense that he found beauty in
the subjective consciousness, whi e its place was considered on the side of objective reality
in Greek philosophy. This Kantian notion was modified by Schiller, who, however, regard-
ed beauty as a harmony between sensation and reason. The fact that the place of beauty
was found to be in the mind of the subject both by Kant and Schiller is important when
one considers its educational function. The purpose of art education from this standpoint
is to harmonize sensation and reason. At the same time this means the full development
of human personality. The famous statement by Schiller should be understood in this
context: ..Der Mensch spielt nur, wo er in voller Bedsutung des Worts Mensch ist, und er
is nur da ganz Mensch, wo er spielt.” Although a partial truth is found in this notion of
beauty by Schiller, it has the following two limitations: the fact that beauty was regarded

as Schein which is not reality itself while some beauty undoubtedly resides in reality ; and
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the fact that beauty was considered to be harmony, while we can find beauty in deformed.
disharmony.

The second position, Lebensphilosophie, in contrast to the first, finds beauty not only in
perfection and harmony but also in deformation and disharmony. Even when life (Leben)
is deformed, beauty can be found in it, because from this very fact it becomes vigorous
and looks for a constant enrichment of itself. So beauty is the depth and width of hu-
manity which emerges in this constant search for its emancipation in life. Artists are ex-
plorers of the possibilities of life and the adventurers and wanderers of life. However, the
following two limitations are again found in this position: first, this position, although it

. promised to find beauty in reality, only sees it in the possibilities of life but not in the
reality of life itself. Secondly, it only makes man a wanderer among various possibilities
of life without training his ability for decision and responsibility.

While the second potition sees beauty as imminent in life the third position, that of
the existentialist, regards beauty as a motivation which invites man to the transcendent.
For example Dostoevsky states as follows in The Brothers Karamazov: ‘‘Beauty is a ter-
rible and awful thing! It is terrible because it has not been fathomed and never can be
fathomed, for God sets us nothing but riddles. Here the boundaries meet and all con-
tradications exist side by side .... The awful thing is that beauty is mysterious as well as
terrible. God and the devil are fighting there and the battlefield is the heart of men.”

Beauty thus is a place where there is a struggle between the orientation to God (trans-
ascendnace) and the orientation to the devil (transdescendance). So beauty is found
when an attempt is made by man to face transcendance and a man becomes a man in the
true sense only when he does in fact face transcendance. Hence the educational function
of this beauty becomes meaningful.

Again there are two limitations in this position. First, although beauty as transcend-
ance helps man to face transcendance, it does not invite him to decide to face transcend-
ance. So beauty as transcendance only anticipates the latter. Secondly, this position tends
to bring man into confusion and sometimes makes him think he is in the transcendental

realm while he is actually in confusion.

The Factor Construction of the Social Maturity Test
Seiichi Kuraishi

The purpose of this study is to throw light upon the type-factor of the social maturity
items (of the Social Maturity Scale we have used) in order to identify our scale.

With respect to the problem of basic abilities which form sociality, many workers have
recognized the validity of Doll’s € categories of infant sociality. But these 6 categories
alone, it would seem, are not necessarily valid in the measurement of sociality of school-
age children.

This investigation was designed to clarify the factor-construction of the Social

Maturity Test which was standardized by Gumma University.
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approach should become central in the contemporary study of education.

In the next article ‘“Developmentalism in Education,”’ Takeshi Oda puts forth his own
approach in the study of education. According to him, developmentalism in education
intends to give learners opportunities of learning guazed to their growth and maturity. By
so doing, each individual is developed to the highest possible degree, thus contributing to
the constant renewal of a free society.

“‘On the College of Education,”” however, Iichi Sagara treats the problem of this sec-
tion differently from any of the previous writers. As a scholar in the field of educational
administration, he first examines the legal bases on which the college of education should
be constructed. Upon the examination of the legal bases, he says, it is found that there is
no legal restriction with reference to concrete aims and tasks which should be held by
those colleges of education which are part of the former-imperial universities. So he in-
sists that each of these college should construct its unique program as soon as possible.
And he himself thinks that one unique program may be formed when a unique nature of
educational sciences is generally accepted by the members of the college. This unique
nature, in his opinion, is a normative aspect of educational sciences.

In order to settle these various complications in the study of education, Y#kichi Shita-
hodo proposes his own paradigm. The title of his article clearly shows his intension. It

’

is called ‘““A Tentative Proposal on the System in the Study of Education.”” Viewing educa-
tion from an anthropological standpoint, he places each of most influential approaches in

the following paradigm. This paradigm is influenced by R. Ulich.

The Study of Education

From above (God, Value, Freedom) From below (State, Society, Life)

|

\
The Study of Religious Education: homo | The Studies of National, Militaristic and
religosus I Political Education and the Science of Edu-
cation ; homo politicus

Social Education: komo socialis

The Idealist Study of Education: homo
sapiens

The Studies of Humanistic Education and The Existentialist Study of Education and
Culture Education: homo loquens Pragmatism : komo faber

The Study of Character Education: hkomo ‘ The Materialist Study of Education : Zomo
moralis l naturalis

Again in ‘“The Meaning and Function of Education,”’ T'sunzo Takasz examines the place
of science in the study of education. This is done, in the case of this writer, by analys-
ing first the meaning and function of education. According to him, education has two
aspects, the one being cultural facts and the other the dynamic process of the formation
of human personality. When educational sciences deal with the former, they are not dif-
ferent from other social and behavior sciences. However, when they treat the latter, they
are bound to face normative problems. The writer concludes that the uiqueness of edu-
cational sciences may be clearly realized when these dual aspects of educational func-
tion have been correctly recognized.

In the following article entitled ‘‘The Study of Education in the College of Edueation

and the Teaching Profession’ Michio Nagai takes up the same problem of the place of
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science in the study of education. In contrast to Umzmoto who points out similarities and
differences, Nogai compares the teaching profession with such other professions as doctor,
engineer, and architect. It is easily found that the teaching profession has relied, unlike
the others, more upon the broad culture and personality. It is for this reason, he says,
that humanistic studies should be regarded just as important as the science in the study of
education.

The next article ‘““The Place of Explanatory Sciences in the Study of Education’ by
Koenji Moriguchi also appraises the scientific approch in the study of education. At the
outset he contrasts normative science with explanatory science and emphasized the fact
that the latter has become increasingly important in the study of education. Further, he
enumerates some of important achievements in the fields of psychology, sociology, and
cultural anthropology. He says, however, that it is just as dangerous to overestimate
them as to underestimate them.

“A Problem in the Educational Sociology’’ by Toshiaki Shigematsu is quite similar to
the article by Takase. Both of them point out the double nature of the function of educa-
tion and of the science of education, the only dilference being the fact that Takasz dis-
cusses the probiem as a psychologist, while Shigematsu does so as a sociologist.

For last two years Fredzri: P. Harris has been an exchange professor from the West-
ern Reserve University in the United States. In his ‘“Problems of Teacher Training in
the United States’ he points out three important phases of teacher training in the United
States. The first is the conflict between the traditional liberal training and the contemporary
scientific training of teachers. The second is the necessity for the improvement of
econcmic conditions in the education. The last is the increasing awareness of the im-
portance of the professionalization of teachers.

The last article ““On the Persanality’’ by Hitoshi Kataocka is ditferent from any of the
previous articles in its unique approach to the study of education. His is done exclusively
from the philosophical standpoint. In the first section he examines the merits and limita-
tions of Kantian philosophy with reference to the study of man. Then he puts forth in
the second section his own philosophy of education which is based in Buddism, especially

the philosophy of the Zen sect.

The Educability of Virtues
Masami Kacao

Is it really possible that a eminent man like Pericles can teach others the reason why
he is more eminent than they are? Each greek philosopher studied this question in his own
way, but no one, in my judgement, has yet resolved in a pedagogical frame of reference.
Indeed, someone who is regarded by others as a man of eminence must have some
excellent trait, but what exactly is this? And, should he really have any excellent trait,
whence has he learned it? Can he teach it to others? Three questions follow : (1) what

are the excellent traits; (2) how can a man learn them? ; (3) can he teach them to osthers?
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To answer these questions, the present study has started off from the problems of
techniyue and experience. Aristotle distinguished the one from the other. According to him,
technique is based upon the cognition of causes and effects, while experience is not. In
others words the former is based on logos, while the latter is not. For this reason once
technique has been universalized through logos, it is communicable and public. In contrast
to this, experience has no logos, hence it is always without any universal theories. It is
uncommunicable and unteachable. But there has to be some way to treat this uncom-
municable and unteachable realm of human experience, especially when we are engaged

in the study of education. This problem will be discussed in the forthcoming paper.

The Authoritarian Personality and Parent-Child Relationships
Jyunichi Toyama

In post-war Japan the principles of the institution of the family have been changed
from the patriarchal to the democratic by the new constitution. But in actual life a con-
siderable number of the features of the patriarchal family remain, and hence various
confusions about the parent-child relationship are arising. The purpose of this brief
paper is to consider the influence which the patriarchal and the democratic parent-child rela-
tionships have upon the personality-formation of the child, and to find out the fundamental
direction of attitude which we should take toward the problems of parent-child relationships.
This analysis is influenced largely by T. W. Adorno, E. Frenkel-Brunswik, D. J. Levinson
and R. N. Sanford, The Authoritarian Personality.

The contents of this paper consist of (1) the Problem, (2) the Authoritarian Person-
ality, (3) Patriarchal and Democratic Parent-Child Relationships, (4) Parent-Child Relation-

ships and Personality-Formation, and (5) Conclusion.

Freedom and Love in Education
Michio Okamoto

In this paper I will attempt to analyse what Reinhold Niebuhr’s doctrine of man may
suggest for education in our time. My reason for examining Niebuhr’s views in this
respect is that in America after the depression of 1820 many criticisms were directed
against the prevailing pragmatic conceptions and Niebuhr’s thought is representative of
those criticisms. 1 think, furthermore, we may find in Niebuhr’s thought a key to a
clearer understanding of the problematic points of post-war education in Japan which has
been greatly influenced by this pragmatism.

The current plan of education, the so-called ‘‘new education,’”” has put extraordinary
confidence in the spontaneity or freedom of the child. In opposition to the old authoritari-
an education which disregarded the subjective need and creativity of the child, this new
education replaced compulsion with freedom. In its emphasis upon freedom, I think, two

meanings are included: one is the idea of the creativeness of freedom, and the other is
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the idea of intelligence which gives freedom the power of self-control.

Thus the focus of my attention is turned to these two meanings of freedom, and
through these I have tried to examine whether freedom in itself should be trusted in the
way the new education claims. My paper is divided into three sections.

1. In the first section I describe Niebuhr’s contention that freedom implies destructive-
ness as well as creativeness. And 1 concluded that freedom, therefore, is not a virtue in
itself and that in order to revive creativeness truly, an adequate measure should be taken
against destructiveness.

2. The purpose of the second section is to examine whether or not intelligence is ef-
fective as an adequate measure. The conclusion is that it has considerable effectiveness
in personal relations within groups but it is powerless against ‘‘collective egotism’’ between
groups.

3. In the last section, I insist, as Niebuhr does, that a final adequate measure against
destructiveness is love, in other words ‘“Agape,”” in which one might be able to achieve
self-realization in others through self-giving, to develop the “I and Thou’’ relations, and
thus to revive the creativeness of freedom. I conclude that in education we should set
the man of love as the ideal human image instead of the man of freedom and that we
should achieve this through teacher pupil relations. In the last section I summarize

Martin Buber’s theory of education as an application of Niebuhr’s thought.

Some Experiences with Play Therapy and its Problems
——A Study of Play Therapy: Report II

Minoru Hatase

Recently, experiments with the method of direct treatment of problem children have
been increasing in our country. Since 1¢54, we have been trying child-centered play therapy
or nondirective play therapy, though in some respects we have had to modify this method
in adjusting to the particular clinical institution. This report is the inclusive description
of our experiences in the years 1£55 and 1956, I have concluded that this method has
promise for treating children and counseling rarents. Child therapy is placed at the focus
of the treatment. The main considerations are as follows:

1. Through the evaluation of the results of the therapy and the follow-up, play therapy
can be considered effective for child neurosis. This appears especially to be the case for
the stuttering and withdrawn children we have treated.

2. A therapy period of more than 6 months and including 20 interviews appeared to
be necessary.

3. Through the analysis of interrupted cases, I have concluded that the following
factors cause discontinuation of this therapy: (1) the problem of how to emotionally ac-
cept the children and the parents; (2) the problem of how to adjust the therapist’s
method to the internal frame of references held by the children and the parents; (3) the

problem of how to inform the parents of the meaning of the symptoms and the therapeu-
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tic method.

4. The process of therapy was mainly influenced by the degree cf the motivation of
the child who participated in the therapy. In some cases, we could notice clearly the
children’s change in the therapy room faster than in other situations.

5. As to the method of counseling with parents paralleling the child’s therapy, I think
it is necessary to develop the information technique in client-centered and group-centered
counseling.

6. When environmental influences exist, play therapy is not fully effective without
counseling with parents. If we can’t continue the counseling with parents, it will at least
be necessary to inform parents of the reactions of the children in the therapeutic process.

After examining our experiences, I pose a few research problems concerning the

methodology of the therapeutic process and the measurement of the therapeutic change.

Dewey and Marxism
HMirco Inaba

At present Marxist criticism of pragmatism in Japan, especially that of Dewey, is
agressive in character but poor in content, for its criticism, understandably, is saturated
with excessive ideological bias. This paper, it is pointed out in Section One, aims to ex-
amine the similarities and differences in the theory of Dewey and Marxism, confining the
problem to the knowing process and the problem of knowledge.

In Section Two, the problem of reality in Dewey and Marxism is studied. While
Marxism starts from ‘‘matter” in delineating its problem of reality, Dewey, of course,
starts from a ‘‘nature”’ that is dynamically developing. In his opinion the consciousness
and intelligence of human beings are a function and a product of ‘“nature.”” His position
therefore is not a mere subjective idealism as alleged by Marxists.

In Section Three, through a comparison of Dewey’s The Theory of Inquivy and Mao
Tse-tung’s On Practice, the methodological similarity of the knowing process in Dewey and
Marxism is studied. In Dewey inquiry arises from the problematic situation and ends in
problem-solving through a reconstruction of the situation. XKnowledge is constructed as
the outcome of inquiry. The process of inquiry is constructed with both a sensational
factor and a rational one — with both observation and hypothetical idea— and both are in-
tegrated in practice which aims to test the hypothesis and the reconstruction of the situa-
tion. In Marxism Knowledge is the reflection of nature and society. Generally speaking,
the developmental standpoint of the epistemology of Marxism, such as Mao Tse-tung holds,
is that the knowing process develops from a sensational stage to a rational one, and both
are integrated in practics which aims to test the exactitude of the reflection and the rev-
olutionary change of the objective world.

In Section Four, the character of knowledge and of truth in Dewey and Marxism is
studied. In the former knowledge is a consequence of inquiry and has relative character

as a source of hypothesis and as an instrument for further inquiry. It rejects absolute
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truth. But in the latter absolute truth has its existence in the law of the objective world
which exists independently of human beings. The knowing process is an endless process

approaching this objective and absolute truth.

Some Studies of Deviant Behavior and Social Control

Shozan Shibano

It is very difficult to define ‘‘deviant behavior.”” The most plausible definition is the
following : ““Deviation is behavior that is socially disapproved.’”> But all socially disapproved
behavior is not deviant. For example, in present day Japan although principles or
norms of communism are socially disapproved by our institutions, there are some who do
not regard communists as deviant. As a result there is much confusion and ambiguity
about the concept of ‘‘deviant behavior.”” This paper attempts only to make a basis or a
conceptual scheme for clarifying this concept. The analysis is influenced by that to Talcott
Parsons and is carried out in the following context:

1. Deviation from social norms or institutionalized expectations disturbes the equi-
librium of the social system.

2. Deviation takes place in a task-performance process in a situation.

3. Deviation influences the equilibrium of a personality system in a situation and dif-
ferentiates into many patterns according to objects of orientation and directions of action.

4. Since deviation is apt to disorganize a system, it must be regulated by social con-
trol. The fundamental forms of social control are found in the mechanisms of psycho-
therapy.

5. In short, social control limits deviation, while task-performance stimulates it.
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