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Résumé

A Comparative Study on Thoughts cherished by School Teachers.

SUSUMU IKEDA

I have argued here some topics on teachers’ thoughts — namely the influences of existentialism, prag-
matism and socialism upon school teachers in Japan. Recenlly in Japan, the teachers have been much
influenced by existential educational thought, not only as their instructional guide lines, but as their
ideologies. Existentialism emphasizes the subjectivity of teachers and students, but it sometimes is in
danger of falling into pitfalls of anarchism. Therefore its weakpoints need to be corrected by theories
of social control emphasized by socialism, and at the same time they need to be moderated by social

adjustment theory of pragmatism.

Political Role of A Pedagogics
~A Study of the Herbart’s Educational Theory~

TERUO TAKENAKA

Preface

This paper intends to study the Herbart’s padagogics, mainly its political meanings from its both
sides, static and dynamic. In other words, we try to plead against the tendency that has underesti-
mated or misunderstood the Herbart’s pedagogics, by thinking its original political meaning and the
real political role it played in certain historical scenes.

1 Herbart is unpopular

Generally speaking, he is not popular and some have labeled him as a political reactionary, others
as an absolutist. If this is so, we cannot understand why the first marxist in Italy, A. Labliola, could
say that he was influenced by Herbart.

2 Political attitude

The evaluation that he is politically indifferent or conservative is dominant, but from different point
of view, that is to say, if we consider his attitude to the Kotzebue-murder and his theory on state and
society, it is clear that it is not always right.

3 Theory on society

His theory on society is deduced from his original “ Vorstellungspsychologie,” and as a result ihe

theory has the following features. (1) Society forms naturally for the natural nature of human being.
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So it rejects the obedience to outside purposes, (2) Classes in a society are the result of the tentative
balance formed naturally after mutual interactions between individual persons. Accordingly he insists
that unreasonable interference and unjust suppression by a society is wrong, and that there is a proba-
bility of emerging of powers which are now under the threshold. '

In this way he sets a brake to an intervention and arrogance of the existing society, then he a'gain
contradicts his theory on naturally forming society, and he asserts that we should intentionally construct
an ideal society. This ideal society, so called “beseelte Gesellschaft,” has somewhat a resemblance to
the communistic society.

4 Theory on existing state

Considering related aspects of society and state, Herbart affirmed that a state has originally no deter-
mined organic principal element (Keim) and succeeded in making its existence relative. But about its
function, he interpreted it as an organism and expected a limited but proper, independent and co-oper-
ative function of individuals.

5 Theory on ideal state

Based on personal reliance of people and ruled by a philosopher king who is cultivated through a
strict discipline, such a Platonic republic is the ideal of Herbart in his political view. In order to con-
struct a Platonic society, he suggests the possibility of educating the state by using his Vorstellungs-
psychologie which is the basis of educating man. His theory on society and state is based on the above
psychology.

6 Theory on education

Qualifications of individuals who are to constitute the ideal society are as follows 1) to be inde-
pendent and to behave by one’s own decision, 2 to have unique individuality and to work as a part
of the whole, 9 to understand the areas of others’ activity, and to keep the total balance.

His educational theory develops around the education of the individuals with these qualifications. In
order not to be controlled by existing states, he opposes strongly a national education, and he puts the
basis of the educational system upon commune.

7 Is it a pedagogics of adjustment?

Though many educators in America consider the Herbart’s pedagogics as the one of adjustment, it is
not right.

8 Two witnesses about Herbart

A Nazist pedagogue, A. Baeumler, criticizes Herbart, and H. Nohl who blames the spiritual structure
of Nazist-youth-organizations advocates the importance of recovering the “spiritual breathing ** according
the theory of Herbart.

Conclusion

For we Japanese who have been poisoned with the irrationalism and sensationalism through mass-

media and others, Herbart’s pedagogics stressing a rational thinking function is worthy of reinterpreting.
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Challenge to Education.
~ On the Case of Dr. M. Sawayanagi

TSUGIO AJISAKA

Dr. M. Sawayanagi who held a post of president of Kyoto Imperial University, President of Imperial
Education Association, vice Minister of Education was a fronteer of education at Meiji and Taisho
period in Japan. He published many books and thesis about educational problems and thoughts, and
contributed to the reform of Japanese education at that period not only about the principle of education
but also the practice of its field. His theory and practice seems to me the challenge to education in
the true means of the word.

Among his books I introduced chiefly “ practical education.” Because it is the master piece of his life
work. In this book he discussed about the principles of education presented by outstanding scholars
locating his own basic standpoint. He made an offer about the scientific point of view on the research
of education instead of mere philosophical or mere meditative, romantic attitude. The word “ practical ”
include the meaning of pragmatism which James used in his books and also it stands neer Dewey’s
experimentalism. In 1917 he established Seijo Elementary School. It is now developed to Seijo Gakuen
and Seijo University.

We can say it was the educational experiment based on his principles. The learning method, school
activity was neer Miss Parkhurst’s Dalton Laboratory Plan. It’s influence was very wide and strong
on the whole Japanese elementary education at that time. His administrative thought was also demo-
cratic. Teachers, parents, pupils united very closely and did their best for the advancement of new

education at Taisho period in Japan.

On “the immediate,, in Reflective Thinking or Inquiry.

MASATERU AMANO

Today, there are some criticisms on J. Dewey’s theories of learning ; that is, he makes light of what
is called “the immediate ” in thought or perception of man. The purpose of this paper is to analyze
the concepts of suggestion, imagination and intuition which are important factors of thinking and inquiry.
Education, upon its intellectual side, is concerned with cultivating the attitude of reflective thinking and
inquiry. So, leaning, J. Dewey says, is learning to think and must be learning as inquiry.

The function of reflective thinking or inquiry is to transform a forked-road, unsettled, indeterminate

situation into a situation that is clear, coherent, settled, harmonious.
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Data and ideas form the two correlative and indispensable factors of all reflective activities. Ideas
are carried on by means of inference. Every inference involves a jump from the known into the unknown.
It occars via or through the suggestion. Namely the fundamental factor of it is the suggestions. So, it
is neccessary to study the suggestion to lead learning effectively. In this report, I will inquiry the
sources, function and mechanism of it chiefly by J. Dewey’s How We Think (1933) and Logic-The
Theory of Inquiry (1938).

Anticipation and Defense Mechanism Relating to Psychological Stress.

KUNIO SHIOMI

Two characteristics of anxiety are known.’ One is the direct response and the other is the antici-
patory response to the stimulus arousing anxiety. With respect to the studies of anxiety Miller, Mowrer
and others conceive it as a drive aquired by learning and Lazarus, Spielberger and others study it from
a point of cognition. In this experiment, according to the latter group of studies, the role of antici-
pation and defense mechanism in anxiety are studied.

In order to induce psychological stress, three kinds of photographic pictures are used. These are;
(1) neutral stimulus—a picture of an automobile or a train, (II) moderate stimulus—a picture of a car
accident, (III) extreme stimulus—a picture of the damaged human body is shown, this picture is
expected to provoke disgust. To examine the role of anticipation numbers are presented before the pic-
tures:1 for (1), 2, 1 for (II), 3, 2, 1 for (III). At the same time physiological indicators are taken from
amplitudes of -plethysmograph and arterial pulses; also self ratings about psychological stress are taken.

From the results of this experiment the physiological changes in anticipation are equal or even greater
than those at the moment of stimuli. This shows the importance of the role of anticipation in anxiety.
Futhermore the differences in the physiological and psychological changes of the individuals are con-
sidered to be a manifestation of the degree of defense mechanism. The anxiefy drive appears to exist

and indeed play a significant role in personality characteristics.

Studies on the mothers of mentally retarded young children

HIROHISA HIGASHIYAMA

This study investigated the influences of the group counseling upon the mothers’ feelings and attitudes
towards their retarded children from Q-sorts (self and ideal mother). At first Rogers’ hypothesis that
counseling results in a decrease self-ideal discrepancies has been tested. The hypothesis was not sup-

ported. This finding was discussed in relation to different conditions between Rogers’ research and
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today’s. New 6 hypotheses have been drawn from the discussion and tested. These hypotheses were
almost supported. Significant relation was not found between *adjustment” and the self-ideal
congruence. The factor analytic investigation was carried out studing the meanings of the group
counseling and the relationship between adjustment ” and self-ideal congruence. It revealed 3 significant
factors from self-sorts and 2 factors from ideal-sorts at the pre-counseling, and revealed 2 fastors from
self-sorts and 2 factors from ideal-sorts at the post-counseling. The result indicated a positive corre-
lation between self-ideal congruence and acceptance of the reality and constructive efforts. Most of
mothers were able to drop their defense and to be more psychological well-being over group counseling.
There were a few mothers, who were more open, they had more negative and desperéte feelings
towards their children. This finding suggested that group counseling has not always positive effects.

This problem is worthy of further study.

AN ATTEMPT TO CONCEPTUALIZE “ MENTAL HEALTH”

KEN FUJII

Purpose : It seems that the method of defining the term of “mental health ” within a single theoretical
frame is more advantageous in some respests than the customary method. The purpose of the present
study is to have clinical psychologists as judgers define “mental health” with constructs of Murray’s
personology, to discuss the theoretical validity of this definition (Survey I), and to test its effectiveness
in discriminating factors thought relevant to mental health (Survey 2).

Method : The scale which is constracted with 20 abbreviated statements of Murray’s “desires and
effects ” of 20 basic manifest needs was used to rate on 11 points. The author sent the scale to the
204 clinical psychologists, asking them to response it. 67 judgers’ ratings were pooled as an ideal ratings,
on the basis of which “mental health ” was factor-analyzed and conceptualized. Then, 70 responses to
the same scale by the women’s college students were compared with the ideal one. In addition, 42 male
students were asked to rate themselves with the same need statements. The relation between the
deviation of self-rating from the ideal and P-F Study, CAS, and the Intelligent Creativity Scale was
discussed.

Result:. (1) In describing the term of ““mental health,” judgers organized personality functions in
the following pattern: growth and self-actualization, impuls acceptance and expression, maintenance and
defense, and self-punishment and aggression to other.

(2) The rating of the judgers was different from one of the women’s college students on each need
item of the scale, but both the estimations of the judgers and the women’s college students were quite
similar to each other on the whole pattern in terms of rank correlation.

(8) Subject group of small deviation showed more desirable self-defense mechanism, less anxiety,
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better originality and flexibility.

Youth Service in Japan

SHOZAN SHIBANO

The word youth service is not common in Japan. This means that the viewpoint of helping youth
through youth service is not yet fully approved by people. Most Japanese are likely to consider the
process of helping others as an educational process rather than a social service process. They are
apt to adapt traditional educational concept when they think of providing helping-services for youth.
Therefore it is very important for us to learn of youth service in advanced society as United Kingdom.

This treatise is concerning some problems of youth services in Japan.

I A short history of youth education

II.  Present situation of youth

III. Voluntary associations and group participation

IV. Development and activities of the circle

V. Youth centre

VI. Aims and programmes of youth centres

VII. Some problems of youth services in Japan

Educational Planning and Policy in Malaysia

YOKUO MURATA

Nowadays in Malaysia there can be seen the new trend of nationalism. Malaysians want to make
their country truly independent. Observing Malaysian nationalism, I was able to recognize two charac-
teristic phenomena. One is that Malaysians are trying to eliminate influences inherited from years of
British colonial rule. The other is the movement to “ Malayanization.” Malays are receiving priority
from the present government in the pluralistic Malaysian society constituted of Malays, Chinese, Indians,
and other peoples. At present nationalism in Malaysia seems to be directed to this goal of Malaya-
nization. And education is regarded as an important means in achieving this nationalistic end.

In the first chapter I describe the development of national education, summarizing the history of an
educational policy ‘which in fact was irrational in its basis.

The second chapter shows how educational planning has been integrated into Malaysian national
economic development plans. In this instance I introduce material concerning manpower planning in

the first Malaysian National Economic Plan of 1965. At the same time the method of manpower
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planning is described through analysis of the long term educational plan of the Higher Education
Planning Committee which was organized in 1962.

In the last chapter I point out problems involved in educational planning. I think one of the most
important functions of educational planning is to influence in a positive way the many demands of
society so as to ensure harmony between the economic need for various types of qualified manpower
and particular individual needs and expectations from education.

‘Educational output, even for more purely economic ends, cannot be measured simply by mathematical
tools employing such devices as input-output macro models or educational investment indicators. Not
only is this inadequate in measuring economic benefits. In human terms, individuals usually demand
an education which develops their abilities and skills and, more important, their political and cultural
life.

In a political sense, the language problem will become increasingly important because each of the
different ethnic groups which make up modern Malaysia prefers its own language as a medium instruc-
tion. But for the sake of national unity the government wants to limit the language of educational
instruction to one. The problem of illiterates and drop-outs will naturally have to be approached in
terms of raising general cultural standards. -

In my judgment, educational planning should employ additional standards, besides ones, in measuring
achievement. In particular, reference should be made to cultural and political factors current in Malaysia.
But educational planning is something quite different from educational policy. Ideally, the former is
rational ; whereas the latter is almost always irrational. However if educational policy in a developing
country like Malaysia makes use of rational educational planning, it can greatly aid the cause of moderni-
zation. In this sense, educational planning would have the effect of helping such a society develop

economically, socially and culturally.
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