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1. ICED2010 [CDWLMT

201046 H 28 H~30 A, A~ Db FIcB TR Sz ICED2010 (The
International Consortium for Educational Development) (2, At & —0 W) TS24 E
Bh# CARRIZ N RFA;T 7 — SR ERRR) RSz,

OICED httpi//www.osds.uwa.edu.au/iced
OICED2010 (KR&ED =7 %A )

https://congresos.ultramarexpressevents.com/congress/en/iced-2010/inicio/

ICED /%, 1993 fFlcfyr s, [A /"=y U —7 % U T educational / academic
[ faculty ODFEREIB IO 2oxy NV —2 (BE) ZWET L afEL, AT
higher&tertiary HH 21T 5 T&L OB - KA m EsE 5] &2 BrE LICEHEY
E2Thb, BRIV AZ 2« A=A 7 U T K5O Shelda Debowski [T, 23 I [ED
Fy NT—=7 IR LTS,

ICED (34T 8[EIHDOBETHY , EIZIEIFAY, AFXIVAR, 74T R, TAY
. FATUH AL THES TV A, A ME, Universitat Pompeu Fabra 232 &
Wiz,

SRIDRKE~DBMELIT 32 WE LY 403 KICKATE, ZMERDLOE L LTE, A
V=T AFXVAR A=A LTVT AXA 2 TAU D, B"biFbh, HEEHS
WERCKIN S BB LR, T T2« fE « 2 A 728 TS OHIED B DS IN A
bilc, BARMNGIZ, KU F =00 DIEh, KIRKRP, BIRERT, @EARF, HEORT,
SLETRT:, WK FENODOSMBH Y . BLOE I N D Bz T,

ZINE DL 1THEE - FEE X —HMBRICTR T 2 BEHLWVIIBED L S THY, P
h. DZFOZNELL LI TH D,

2. 7O00SLOABRBLIUEHEDOENE

T s M, EFEE, DERE, ARAX—tvar, U—r g v T Y TR
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SNTNDED, TD6EILLZEDD NEFEROHIL 166 ICbZEL, 10U LDy v a v
DFRIRAEAT CHEA TV D, ABEERIT I -Z 20 oM TH L2, HKEOFF LA LD
ORBIRFECAD T LEVWE S b L b,

27 —<|¥"Enhancing Strategies for Global Quality Learning in Higher Education”
ERESNTHEY, BEHBT LMV EREPBLIETIH, EOXIITLTHEED
FEEFR— P LT DONEN I ARICONT, HaxRERANLRE - HEwShi, 20
T, WL OO KFD Teaching&Learning &2 % — (3K L bbE¥EHEDOTY —7 v a v
TEFHL, REEKEF 5RO TV AT CThoTmONHIRK TH -7z, HTH Cynthia
Weston (EdD), Laura Winer (McGill University), Denis Berthiaume (University of
Lausanne), Julie TImmermans (McGill University) ?D1T- 7233 “Levels of agency in
educational development” Ci&, N 6 EEEE T FD Ofkx 72 L~V TOBEEE I DUV TR
T F T ERBIROBICE X LR BRENMTh, IRty va s bieol,

(EIT Fa)
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1. ISSOTL10 IZDIMT

2010 4 10 A 19 H~22 H, A ¥ U ZD I AT —IZB W THE 7z ISSOTL10
(International Society for the Scholarship of Teaching and Learning) (2, A& ¥ —
DO TERERE, BHEREM-ZR., RINERFERZAR., BIITRSENED 4415

mri-.

ISSOTL http://www.issotl.org/
ISSOTL10 (K& v =7 %A k)  http://issotl10.indiana.edu/

HBH 1 ISSOTL10 »%1%; (Arena & Convention Center Liverpool)

ISSOTL %, # — A X —HBFREUHAHEE L TE 7 “Scholarship of Teaching and
Learning (SOTL)” OHRIZSH & DX HACHM CTEVMAEN D REHE OREFRESHK
BREBOEHRREZH S HEFRTH D, BaRE, 7V 74y va - a7 RED
Gary Poole KX C, #) T0 4 DN A N—Z HLICEE SN TW5D, 723, SOTLIX TV
— R, ISSOTL i [T A =AY —hL) ERET D,

ISSOTL (34 E T 7HEOETH Y, ALKUATIH2EE, 33— v XTHRESL
DIEFMHDTTHDH, AA ML, Oxford Centre for Staff and Learning Development

(Oxford Brookes University) 232 & 7=,
REWHIT, ZINBEEIL 375 4 (27 WE) &T TV ARH ST, BFEA T 4
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R, AN AN THETERBRE I RIKEORHPKNECH-T-Z L bR L R>TWND
DIEAH 9,

F7, BEOFTEH SOTL LW HrHarbHEv b, =/~ (L. Shulman).
t = —/N— (M. Huber), »~v F > 27 2 (P. Hutchings) & 572 SOTL OB R Y — &
= DOFI AN DI L 2RIZ SOTL AR5 WVWKETH o7z,

ISSOTL i%, —(DORFHEDOSIMOEENEH NI ER/FETHLHN, L, 77 H
w74£%Tﬁﬁ&%7m77A%%ﬁLf%tﬁ—ﬁﬁ—%ﬂwﬁﬁﬁéﬁﬁﬁé%@
Thd, LML, #R - FEHELF—DRAZ v 7 HEEZHSIML WD, KE, RE, 47—
A2 NZ VTR EREEBEOENO DZMMARKEZ ED TR, TVTHEENLOSME S
Hip v, BARNHIZ, KV X —D 44 01F0, IWERFE24, BHKFE 14, &4
BRFEL1ILDOBMPB D oTc, FWRFORBEELZRR (RIFR/GEEABEHELER) 8
BERFPHRPERAREDO N2 —FR, K Lee #fZ L IZB R HICL, EEBX -
RFERMRBN TE I LIS EISMLTERREDOOESTH B,

2. 7AOYSLORABIZDLT

ISSOTLI0 D R=7'n 77 Az 1IZmRd, 7ur 7 AE, —RIRFR & REK. Rl
B, NRNVT A4 ANy ary, ABEER, VT =70 RAF—kvyiar, U
—7vay TR ETHER SN TND, NEFAERIT1IFICOE 30 oM &R <, BV
MADFEMBMACT O T EDOT 4 AD v a VI HSBRIBEIT D L2k TWV5E, &
b ISSOTL DD —2>Th DN, —OHNEBEREZZLEZ Oy v a Tk, BER
HEDFTRERRNRNT VNI N—TEEVERTHI BN ROONDZ el len, £
7o, ZMBCIZEARENEHRIALTVWDLR, BERICbEMEMET 2L v s 7

WENRHIZHAAENTNDZE D TH D,

KET —<1% “Global theories and local practices: Institutional, disciplinary and cultural
variations” ERRESIN TRV, A== 7 ORKGAEEHSCER 1 HHITHON 5 2EEEOIF
D EBIDOFER THRE L HRZ VI ER T 20 2B L LIERENH L o7, AT
RKEOHIBIZFESTEEB LNy v a VI DWW T T 5,

— 344 -



BEE 2 KE#HBEEOKT
Time of Wednesday Thursday Friday
Day Tuendey 1010209 20/10/2010 21/10/2010 22/10/2010
:gg ggg » = |Breakfast Meetings Breakfast Meetings Breakfast Meetings
9.00 - 9.30 = — -
9.30 - 10.00
10.00 - 10.30
10.30 - 11.00 _
11.00 - 11.30 y Session
11.30 - 12.00 mont
12.00 -
vvvvvvv EOOCITantS Lunch by own 7
Sossion H arrangement
[2.30 - Break
3.00 - 3.
g Concurrent 6
3.30 - 4.00 . Session |
4.00-4.30
4.30 - 5.00
|5.00 - 5.30
5.30 - 6.00 | Posters and Rece
6.00 - 6.30 Opening P &l
. Free Time

6.30 - 7.00
7.00 - 7.30 ) ) Conference Dinner at
7.30 - 8.00 Optional Walking tour of Liverpool L ACC, Including Lifetime

inner by own Acheivement Recog-
ggg - g;g rrangement ition for Prof. Lowis
9:00 - 9:30 Dinner by own arrangement Eﬁ;:;:mau men
9.30 - 10.00 g

B 1 ISSOTLIO a7 kA (KRe7m7J7A5K0)

2—-1. EF#ER

[The importance of context in understanding teaching and learning: Reflections on

thirty five years of pedagogic research | (Graham Gibbs #(#% + University of Winchester)

KEFIH DK

FHEERIL. T4 v 7 A7 4+ — FRK%D Graham Gibbs #iZIc L5 H D TH

ST, WEHFD 35 FRDHBEMIBIZHOVWTIRVIR-TCHNAET, #iR - FEZHHET DI
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B0, ETESNT-HMROBEHGEEICHmEN LY BRMICRD LI CRIEHRZ LY
ZLRMETH L0, HMmAsERICEMN T ABRICZHE 2 UREZ-EETHZ L OEEME AR
IHDTH T,

2—2. 2%#E%E (10H208H)

['Venturing into strange places: Preparing graduates for the 21st century] (Ray Land
#$% - University of Strathclyde)

2 HEOSKHEEIT, TESNEHEEELN 774 FoMETKRLNRN->T272%D, Ray
Land ##% O EICE H S vz, Land 4% 1% . threshold concept (B D # &) & troublesome
knowledge (JE15FKN#E72H7%) OB EDIREE L L THMSLNTUWAD, threshold concept &
. HLFREROAD TESEE, Thz2 PS5 Licio TFEMMRIC RN FL
WREREBENTELL IR AIMEDZ L Th D, THIE, FS5ONKNEE troublesome
knowledge TH & 5, ISSOTL TIXINE TENFIZLEZ EDHDHH— AT,

L, 207 —<IZHT 5 Land BEROHEHIIKME HICTESNH TN ZDOT, ZOH
DEBIZZENE TR R LT —~ThoTe (ZNBDE—L~DERIEHST20),

L. (21 S ORFBUI M2 ) 121 iR E2 A ZH VT DI E G
ROFERBMEITMMN 2 ITZDO LD RBHEZBOTEDIC EARTEEOFEHBRESCHRZ T 7 0
—FDREBEMEN? | LV EWIZEZL TV THED bt 21 fitidth S O E LT,
%1%, unknowable world, supercomplexity, risk, intellectual uncertainty, pedagogies
of uncertainty 72 E & H 1, T 5 LIFFBIIMIEORICZ RS b D E LT, [#
BLFRIZ. PO TRVEEICANREEEEZ®EDOOH D] &7 AL MEROE LA 7
e L7z,

A= N—H AL LT RFOEEND A 205, BITOVPEREATICR ST B D4R
MoTe, 7RV FHENPRETHELZARETERY BT oi1d &0 5 OITEKE) -
7,

2—3. £#k8&E (10A21RH)

[Learning across cultures: Opening our minds as well as our doors| (Jude Carroll -
Oxford Brookes University and Janette Ryan 1+ + Monash University)

COEMEEIT, ELIZBITAHEER T —~THO, X UDICHKREAE L EHHEFTO
%ttt (e.g., critical thinking/follow the master, independent learning/dependence on the
teacher, student-centered learning/respect for the teacher, etc.) Z1TH5>H T, ZD L9
XA EICHKOBBIZ L DR TH Y . H O OMEBRCEELRKMR LD THD Z
L & e LT/, International students D E %5 2 5. Oy « UL EE
WOWTRHE L, MEEZES ZEOEBEERESCAT UAX A TORBES, XD ZRECH
2R (eg, TEHOME 5~10 FFOHEFEOEN, MOV, BLWESRLE)
EEETOLOEEMRELERML, AT 4 v 7 EREME LN LRI OEEZ1T O 70
DOBLRERRTHINETH T,

— 346 -



2—4. HRIZE-fwyParhk&
(a) Optimizing eLearning support framework to engage students and
teachers

Cecilia Chan, Michael T Prosser (The University of Hong Kong)

ICTEfE DO REE T, BEICKESCH T X TERMLEBORE L EKRT D L RN TO
BECTH D=0, EROREEBICKTHICTO®AICE T 285 L ICTEAIZB T
DRAM A EEIR O E RSO H D Fla PO ENENOX I LTz, il Z1X. M. Prosser
Hi (FHRE) ORETIE, AEHBEHREICRBIT 2e7 — =0 7 O 72 KB A% |
FHRONKFIZXNTIRE (VT A=), £ X Ea— X)) OFBRPDI/ELT
Wiz, FRAEXISIE, 28, Policy maker, ITHYEETH 72, MEZDER CIE. FHT
BB BB E T 7 /o UXERBOMICBERER SV . T OWH 1m0 H oK {E
DR EORBIZONWT T a T EERAZBNZ2E N, BARTDH R HEEKEOHE IS
7o TOREREBRENPBEO —2 Lo TEY, ZOMRIZATERBHBAFETH- 7,

(b) Student-created podcasts to support transition in higher education
C. Cane et al. (University of Leicester), R. Cane (University of Oxford)

ZITWH b rvvarEid, GRPOLRE~DBITTHD, FAEEE~D T Y
TarioETNTWVAHEEICK L, podeast o> T, FLCMBEICMATLZ EDH 5%k
HEOMBENA XY 75T ([BERIEIA 2V 7)) EWHIRBOBNTH T,
LVAF—RKETIE, StartingUni & WH 77 FELH EF TS5 LW (http//
www.le.ac.uk/beyonddistance/startinguni/impala4t.html) , VA ¥ —F v 7 X7 4 —
FEWVSTEMHEREDZO LD BT, HRTOREXEOH YV T E2BEX DI A TEE
2250 b Lty

(c) Engaging students in their space-designing and managing social
learning spaces to enhance student engagement
Kelly Matthews (The University of Queensland)

ORI, REUANATHEREEY EET L L0TE S, PARETHALEMNT
% A~— A (Social Learning Space : SLS) OEEM AR L. T OFHADEZEORERIC
B2 BEZRFTLLIETOINETH-T, ERTIX, SLS TOEEDKRFEHRE LT
EF A SRR SN REEORBICHE) AR LOMEFEREZ RS Z &N TE T BR T
SLS # X< FIHATHHEAELZE) TRWVWEEDBEZITV, FAEEDOEZRIZONV TR %
ToTWhk, RERICEHEETLIHAEAANEIZ DWW TiE., BT O URL

(http://www.fyhe.com.au/past_papers/papers09/content/pdf/3A.pdf) N"&E|Z7/x% L &
bbb,
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AR RERENPDIX BT I RO 3ABEREBIhol, LTIZEFERIZ
ONTHARD (ENENDOREELHIARHOBERZZMOZ L),

3—1. MTHE (EH1)

ERRKZEOFLHETFEIAEDOXFRMHIEDKFEIZ OV T, [An investigation into
voluntary faculty development practice in physical therapy education: With
OSCE-Reflection Method as a turning point] & W95 ¥ A MO OEHREREZ B Z o7,
BEIP K7 R R B R E 2R, BVE FD NA oy MRIZR - TEBY . ZOEKIX
MOST ETHAASNTWVD, ZOFEKIT, EEOF—L72>TWSH OSCE V717 v
2 EICOWVWT, TORNRELHBORE, TR bbb LEEFEADE(, BAEMNZR FD ©
BERIZSOWT, 20 - BT — X2 b EIZERLEDOTH D,

HEGE TR, FD DRz &2 0E TOIKRIET TRENRE TOREIIONTD
AT RETIERWD (AT 4 F No.24 KL T), a7 AUN=EFThJ]I~v—VF N7
AUNR=OFELHDHELN, EWVWo T XA REH{FLZZENTERL, RAZX—RRE L
T /= & &2, Introduction to rubrics (Stylus, 2004) D E#H Th DR — k7 v RN K
@ Dannelle Stevens %75 . [thoughtful 2K ~7=) EFENTOLNT-OHEEL W
HEEL - (ZOXRT, BEHBICBTHL—TV v 7 DOAMETHD ., HBRICHIEFE
D ISSOTL THA L7ZbD7E o7, < HRN/HBD 5 L),

3—2. BHBE (EH2)

[Building a technology-enabled network for sharing practical knowledge of faculty
development across institutions] &\ 9 % 1 h/L T, ICT Z{EH L7724 FD o % » b
U= WEORBPICHETHNETHRARAZ —REREB IRV, BRANFICHKZ R > THW
Tedix EEBAZHNTE I, BARIZIE, BEE#X FD #Ei#H#ES T 2010 /F 4 AICEE
L7 [FD EBo#HES) e L, Revr ¥ —n @ gt 547 4 FD ZEV AT A

IMOST) # DX IITVEH LIZNE VWIS HNETH -7, [FD RHUE WEL K FMEHE T
BNCEDE IR EI NI LR BHFNREIEZEBELROVOD I E VS TCHMRH - 72
L TEEg ) THED Z20ICHEL TS DT ESAREOLSBROBRETH 5,
RAY —HERPIIBE T2 E R Loy, RAFX—kyvavidLETvay
ERFFICB Z b, BREFLZ GO TSMEBEBLRAMZ A FITMLNIEwm T D3N A
b7z,

3—3. RIIHBLE (EH3)
WERFLFMOFRERFZARERHEDT —FICEDE, FAEEEOEH EFEHHE L
WLTEGLEZEES M- Ax /0, BIEOLHEMESRORBREIZONT, RAZ —FRK
(E£FRFEK) 21T7-o7-, FFEHX A b/Lix [The relationships between student activity,
school results, and psychological adaptation] T®H -7z,
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IWIREIZOWTE LRI L TWA Z &, ik« AFAREWIE EBEISENE N & DRI S
N, 2. FEED (FA) . AMNEENIHICEISRICIEDOEENH Y . 29 Lokt AR
FENIRPICBITD2BEINEEEZD L THETH D Z LORBEINT,

RALZ—F v a Tk, BROKRZFIZELEROMAEES., 9 ARICEREO KM
LIS s RLOHRFERB RO N X —Rb EBRICEE G DY, K
MERDDZ ENTET,

4. F&OH

KAED ISSOTLIL X 2011 4F 10 H 20 H~23 HIZKE T 4 A2 v MND I VT 4 —
X—TRMEINDZ EDRRELTWVWD, TCTIZ, P. Hutchings, M. Huber, T. Ciccone,
D. Bernstein & Wo 72— X —MHDO SOTL v Y=/ a2 EF L TEEF—1—Y
DEFFBEEROIEH>TND, WEELAREZ—NOHELEBSINL, KERRE & FRINE
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An investigation into
voluntary faculty development practice

in physical therapy education:
With OSCE-Reflection Method as a turning point

Kayo MATSUSHITA Tomoko HIRAYAMA

he Promotion of F

Higher Education

-aculty of Nursing and

Dilitation

Aino University, Japan

Excellence i
Kyoto University, Japan

Our center
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e Large research university

e Our Center

e First center for T&L in Japan
(since 1994)

e Mission: R&D in HE
inter-college institute

CONTENTS

e Background and Purpose
e Development of OSCE-R
e Changes in Student Learning

e Emergence of Voluntary Faculty
Development

1. Background and Purpose

1.1 Faculty development in Japan

e Concept

e Ambiguous concept including both professional
development and educational development

e Diffusion under the Ministry of Education
e Since 1990s

e Legislation

"Universities are to implement organizational training and
research intended to improve the content and methods of
their teaching." (The Standards for the Establishment of

Universities, 2007) 5

1.2 Challenge

e Diffusion but ...
e Common image of "FD":
obligatory, irrelevant, useless

e Challenge

e How can we make faculty development substantial
and effective?

-
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1.3 This study

e Exceptional practice at Aino University
e Voluntary, faculty-driven
e Successful in fostering deep student learning

e Purpose

e To examine what has brought about this faculty
development practice and how

=

2. Development of OSCE-R

2.1 Physical Therapy Curriculum =

4th year Total clinical practice
3rd year ;Rs;;;;ﬁgiacpsli(ergits;s, Evaluation training
1st year ég;ctgg’l\gé;hyzit%l?gy, Observation

e Clinical practice
e 820 hours / 2,800-3,000 total course hours

- !

e OSCE=0bijective Structured Clinical Examination

e Summative evaluation of students' basic clinical
competence before clinical practice (Harden, 1975)

2.2 What is OSCE?

_ school E N
T <= OSCE

&

<iﬂ:CIinicaI Practice:f>

g

10

B

¢ OSCE
e A kind of authentic performance assessment

Simulatéd Patient

11

2.3 Development of OSCE .

¢ OSCE in Japan

e Medical & Dental education: standardized testing

e Physical therapy education: not yet generally
implemented

e Development of OSCE
(Physical Therapy version [PT ver.])

12

-
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Task Criteria (Checklist type)
[Patient's Name] ( ) - - good bad
Age: 22 female/male  Currently a Medical Interview |

fourth year student at university Eye contact while 5 5
[Name of disorder] right femoral

amputation (due to car accident Appropriate face direction o o

about 2 months ago)

Appropriate volume, speed, o o
You are in a rehabilitation room at the and tone of voice.

hospital. .

You have been here for clinical practice | | Careful choice of words o o
for 1 week, Did not interrupt the

You were instructed to conduct medical patient's Wm%s o o
interview with this patient by the

supervisor. Communicate in o o
At the interview, your task is to talk under dable terms

about patient’s concerns.

Well composed questions [m] [m]

*Time limitation is 6 minutes.

[partly extracted]

2.4 From OSCE to OSCE-R B
e Development process (2006- )

e Developed OSCE (PT ver.)

o Implemented it to 15 students

e Made the 3 students reflect their performances by
video

e They began to learn spontaneously and made a
remarkable progress

e Formulated this method and named it "OSCE-
Reflection Method (OSCE-R)"

e Kept revising it

14

1. Group reflection by video

- Role-playing

T n o)

2. Independent practice by group (1 week)

- Watch model performance of a teacher and uppergraders
- Fill in “process record” and “reflection sheet”

- Reflect on and assess their own performances

- Create evaluation criteria of OSCE

Group work (4 students per group + some upper-grade students as facilitators)

E-

2.5 Learning through OSCE-R =

Practice
by role-playing

Group reflection
by video

Patient

16

3. Changes in Student

Learning

17

3.1 Research question &
data collection

e Question

e What changes has OSCE-R brought about in
student learning?

e Data Collection
o OSCE scores (1st & 2nd)
o Questionnaire after OSCE-R
o Interview after OSCE-R

18
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3.2 Results: OSCE score !!'

e Score (out of 25 points)

3.3 Results: Questionnaire L«
(n=96, partly extracted)

e Q5. Viewing the video of
your performance in OSCE
was useful to reflection.

e Q11. The OSCE-R has
changed your attitude
about your learning.

1st OSCE 2nd OSCE
Di littl i 0% ) '
3;%3/;5 50 1 e |sagref§°/; € Disagree 0% D|sagre2e fo/"ttle Disagree 0%
fea) Agree \ ' °\ /
(n=96, t=27.45, p<.01) 13'3%‘
trongly agree
; Strangly agree 43.4%
19 20
3.4 Results: Interview x| 3.5 Discussion: =

(n=16, random, partly extracted)

e Becoming aware of patient-centered perspective
o "I thought it was necessary to consider what I should do
from the patient’s standpoint.”
o "My stance has changed from being an 'examiner' to more

(N

like being an actual 'physical therapist'.

e Realizing inter-subject connection

o "I had learned the content at each course separately. But,
from a patient's perspective, all the knowledge needs to be
connected together. I want to learn so that I can do it."

» "I've come to acquire the knowledge about disorder, not by
just memorizing it, but by imagining a patient's pain during
his motion.

Student learning through OSCE-R

e Student learning
o Deep & extensive learning
¢= Assessment with focus on performance

e What have students learned through OSCE-R?

o First steps to being a physical therapist with a
focus on patient's viewpoint

=) Reconstruction of how they should know and act

cf. "Integration of knowing, acting, and being”
(Dall'Alba & Barnacle, 2007)

21 22
4.1 Changes in faculty members .
8/2006 OSCE 3rd-yrs 5 The effect of reflection after OSCE was
m | |15 [recognized.
[ - 3/2007 | OSCE-R 3"’;"“ 2 OSCE-R was formulated and first tried informally.
4-5/2007| OSCE-R 4t2-3}’rs 7 OSCE-R was organized by more teachers.
4. Emergence of Voluntary . ;
Brdlyre OSCE-R was implemented to all the 3rd-yrs and its
Facu Ity Development 8/2007 | OSCE-R ~'o/ 11 effect was recognized. However, doubts about it
persisted.
9/2007 Clinical | 3rd-yrs With high evaluation of students by hospital staff,
practice 95 doubts about OSCE-R were wiped away.
OSCE-R Informal meeting to discuss OSCE-R, teaching
10/2007 Café 10-14 |contents, inter-subject collaboration and curricula
has started.
23 24
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4.2 Generation of
faculty inquiry groups

OSCE-R Café
(2007-)

Methods for Clinical

Practice SG

Interactive Clinical (2008- )
Practice SG

(2008-)

cf. "faculty inquiry" (Huber, 2008)

25

4.3 Making it public with MOST* .

* MOST = Mutual Online System for Teaching & Learning

B EhRs

RYRERNCHISOSCEY 7L 7 L a Y RBAQL 21T+
~PLOLMNPULARNIO~CEN -

o
ERAT ARSHTE WYRATH

yRERORULID
CO8CEE 0308

PEETWERILCINT -
<olctasAsRoTIORNRLY

26

4.4 Summary

1. Developing new assessment
o OSCE (Objective Structured Clinical Examination)
o OSCE-R (OSCE-Reflection Method)

. Changes in student learning

Individual

. Emergence of voluntary FD activities
o Increase in teacher participants in OSCE-R
e Generation of faculty inquiry groups

 Redesign of curriculum & courses Department

. Making public
e via MOST snapshot and papers
"Is this FD?" — "This IS FD!"

27

gx»

ﬂnr

e What does the result of this study suggest for other
higher education fields?

2

e Authentic performance assessment as a core of
educational development

e "There are several major challenges to modifying how they
educate their students. First, in universities there is
generally no connection between the incentives in the
system and student learning. [......]1The real problem is that
we have almost no authentic assessments of what students
actually learn, so it is impossible to broadly measure that
learning and hence impossible to connect it to resources
and incentives. "(Wieman, 2007)

4.5 Transferability

28

Thank you !

Kayo MATSUSHITA, Ph.D.
kmatsu@hedu.mbox.media.kyoto-u.ac.jp

Tomoko HIRAYAMA
t-hirayama@pt-u.aino.ac.jp
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Building a Technology-enabled Network for

Sharing Practical Knowledge of Faculty Development across Institutions
CPEME

Hiroyuki Sakai
Kyoto University, Japan
sakai@z04.mbox.media.kyoto-u.ac.jp

Summary Poster session & Peer review of FD at regional level
An online university teacher training system consisting of learning
management and multimedia portfolio tools was launched in order to Kansai FD Association (since 2008)
support inter-disciplinary and inter-institutional faculty development - 130 affiliated institutions
(FD) activities in higher education in Japan. The system aims to share - Mutual aid association for FD activities at each institution
and connect diverse practical knowledge at individual, communal, and Poster session & Peer review of FD (Apr. 2010)
institutional levels as community resources. In this presentation, how - Exchanging information on the current situation and issues related to the

implementation of FD activities at each affiliated institution

educators can incorporate this online system into their daily
- Peer review among affiliated institution

educational activities and interact with their colleagues who are
involved in creating teacher communities and connecting their
practical knowledge beyond institutions is discussed.

Background

FD mandatory under university establishment standards (since 2008)
More and more universities began implementing FD
Problem: Activities often lack in substance

Joint Educational Development Center System (since 2010)
“Mutual Faculty Development Core” at Kyoto University
Building FD networks based on the concept of “mutuality” e Kansai

Goals: Building the core in FD at 4 levels @’#ﬁ
( d“

Institutional National
Kyoto Univ. Japan

Region

Diverse theme: Introduction of T&L center, Online syllabus system, Student
evaluation, Training program for new faculty members, FD with student
participation, Collaboration among departments, Curriculum development,
Career development program, Assessment of teachers, Building learning
Technology-enabled FD communities, Consultation on class improvement, ICT usage

The purpose of “Online FD” project is to provide an online environment
through ICT for university teachers in Japan in order to support and advance
€ v P PP Design of the activity
Building a network of learning communities online Creating snapshots
by present: =

mutual FD activities.
1 ﬁ—

MOST (Mutual Online System for Teaching & Learning) 243 users
An online space to support and advance FD activities 50 communities
Built on the Japanese version of KEEP Toolkit 2.5 and Sakai 2.5.4 707 snapshots Comment sheets Report
(Sep. 2010)

Target user
- Any university teacher, administrative staff, and graduate students (for PFFP)

- Membership is by invitation only

Learning communities in MOST
- Registered members can freely create communities for their own purposes

Comments shared on -
among member institutions

Snapshot Gallery

‘v - -
——
=" Degree of satisfaction
— ——— Te"’F”afe as 4.26 (57 responses, on a 1-5 scale)
DITIIT ks N. of comments

 jemll @ o . __/ Selected institutions for advance comments: 19

Participants: 19 Presenters (response): 9
szpuan

Open comments:
i “It would be better to have poster presentations from all members.”

“| suggest that presentations be categorized so that
I can choose to browse presentations | am interested in.”

Whatis the context at your ( What are the implications ‘_ w o . : : ; ”
institution? | forother.institutions? | will read the snapshots in detail when they are published online later.
ra— s

“I wish | had participated as a presenter.”

A e ol
How do you desian and. W How would you describe:
— " implement the activity? JiMl your perspective towards Remaimng |ssues
e Ie——— ' this project?
- f . - | -
) & relitedinage i ean) T Improving template design and the program structure

-
rej es ! ° t )
Did the “Perspective” box in the template encourage comments and effective
i T T interactions among participants?

Peer review of FD activities

Ll a Is the peer review program effective in supporting or improving FD activities at
& 8 Multiple roles of snapshot each institution?
- as a means to solicit comment from institutions - More experience in FD needed in order to improve the quality of comments
= - as a poster or discussion.
- as an online public snapshot - However, the peer review system shows promise of being an effective
—+ - as a shared product of practical knowledge quality assurance mechanism for FD activities at member institutions.

It is difficult to match each presentation with a suitable institution for review.
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The relationships between student activity, school results, and psychological adaptation
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Abstract

We investigated the relationships between student
activities, skill and knowledge, and psychological
adaptation in Faculty of Engineering, Kyoto University.
The majority of participants were the graduating
students. The results of the questionnaire suggested
that student activities enhanced their skills and
knowledge and psychological adaptation.

Faculty of Engineering is the largest faculty in Kyoto
University, Japan. The faculty and our center have been
working together on improving their education.

Our center had been providing the accumulation of data

| through class evaluation for about four years. Moreover, the

need for investigating the actual conditions among the
students has become more urgent.

The purpose of this study was to investigate how
undergraduates had spent their school life and what they
had learned as a result of the university's education with
implications for enhancing educational development.

Participants were 682 Japanese undergraduates
(male=632, female=50. 22.44+0.94 years).

The majority of participants were senior students of the
faculty. Participants reflected upon and evaluated their
experience in Kyoto University.

The questionnaire consisted of (1)student activity, (2)skill
and knowledge, (3)psychological adaptation to the
university, etc.

1. Student activity was assessed by asking the extent to
which they got involved and used their time for various
activities (e.g., "l joined actively my department's or
laboratory's events", "l had a lot of time to engage in my
club activity", etc.).

Skill and knowledge was assessed by asking the
extent to which they mastered various skills and
knowledge through the education in Faculty of
Engineering.

Psychological adaptation was assessed by asking the
extent to which they felt that there was a good
atmosphere in the university(Okubo & Aoyanagi, 2003)
(e.g., " can empathize with people around me”, "l can
show my real character in campus”, etc.).

All answers were rated on the scale from 1 (disagree) to 4
(agree).

As a result of factor analysis for skill and knowledge, 4

factors were extracted.
1. problem-solving (7 items)

e.g., skill of discovering problem for myself
2. professional basic knowledge (5 items)

e.g., broad basic knowledge and skill
3. sociability & cooperativeness (4 items)

e.g., skill of behaving and living with managing myself
4. regional & international exchange (3 items)

e.g., skill of promoting international exchange
—Based on the result, we made 4 scales about skill and
knowledge.

Figure 1 shows that all student activities enhanced their
skills and knowledge, and that especially interpersonal
learning activities and extracurricular activities enhanced
psychological adaptation.

Moreover, their skills and knowledge also enhanced
psychological adaptation.

Problem i muni
[ Frobiem | nilige || socesiny | Somezd

50 7 \ 61 52

R=28

Learning
activity
(class)

Skill &
knowledge

Evisd

Learning
activity
(interpersonal )

activity adaptation

40 36
CFl=, 924, RMSEA=. 069, AIC=199. 076

45
— [ . -IHd Hp<1, *+4p< 001

Figure1. The causal model about student activity, skill and
knowledge, psychological adaptation

The results suggested that not only learning activities in
standard class but also interpersonal learning activities and
extracurricular activities played an important role in order to
enhance their skill and knowledge. Interpersonal learning
activities and extracurricular activities have something in
common with interpersonal relationship, which may be useful
to enhance psychological adaptation.

Increasing skill and knowledge may promote their self-
efficacy, and it may lead to psychological adaptation.

It is essential that we investigate the factors on students’
performance comprehensively.

In the future research, we should investigate other factors
(e.g., goal, motivation, personality) which promote various
student activities. Also, it is necessary to conduct a
multifaceted study of the results of the university's education
based on a qualitative data adding to a quantitative data.
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