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Aims of‘Educati.on; centering on Dewey’s Theory

Tsugio Ajisaka

The purpose of this study is to analize the concept of aims of education which we
find in Dewey’s theory.

In the first chapter, we conducted an inquiry into the characteristics of Dewey’s
philosophy. The meaning of experimentalism and instrumentalism were discussed from
point of view of Dewey’s argument.

In the second chapter, Dewey’s principle of education was introduced, especially with
regard to the concept of aims, content and method.

And in the last chapter, the author tried to give some critique of Dewey"s thought.
While pointing out the merits of the experimental method of inquiry which this great
scholar contributed to the field of philosophy and education, the author tried to suggest other
aspects of Dewey’s approach which seemed less valid. Such as Dewey’s discussion of
creative imagination which will be found in the begining of his section on logical under-
standing. Dewey used the words ‘‘creative intelligence” very often, but the meaning and
content of the concept of creativity is nowhere adequately explained. The author analises
this point and advocates some intuitive or imaginative aspect of thought being introduced
to solve this problem.

He also presents the opinion that it is impartial way, to make sure the educational
aims, to accept historical point of view. Aims of education should be established by not
only scientific, experimental method but also by a historical approach to which the experi-

mental method cannot apply.

Intelligence and Imagination
—A Problem in Dewey’s Curriculum Theory—

Takeshi Oda

1. The task of creative education

Creative education is developmental reorganization of learners’ experiences. In crea-
tive education we attach importance to the experiences learners’ confronting. Students
must appreciate their experiences. The aim of creative education is to realize many
values in students’ own lives.

Adult society must co-operate with younger generation for achievement of this aim.
Education is a task in which both adult society and the younger generation have to par-

ticipate. In teaching-centered education and training-centered education, adult society
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alone devises the contents and methods of education. On the contrary, when the respon-
sibility of education rests on the younger generation alone, there is a danger of younger
people wandering unguided as they were in an open field. Thus, creative education must be
established whereby the younger generation reorganizes its experiences under the guidance
of adult society.

In creative education, society, culture and education develop. The significance of life
is that many values are realized and accumulated on which free society can be built and
the various individuals’ personalities of those who are comprised in the society can be
expressed. So we must form experimental attitudes to explore new values on the basis of
accumulated values. Now, let us study the refinement of intelligence and imagination as

the take of creative education.
2. Curriculum for utility and freedom

John Dewey systematically showed his curriculum theory in his book, ‘““Democracy and
Education.”” The curriculum construction he showed aims at the development of students’
individualities towards utility and freedom. He emphasizes the integration of liberal
education and vocational education based on the refinement of intelligence and imagination.

In curriculum construction, he attaches importance to play and work. Both play and
work are direct experiences which we gain. Such direct experiences are the bases of our
realistic understandings.

However, direct experiences are narrow in scope. So indirect experiences are nece-
ssary for realizing connections. Information which gives indirect experiences has to take
an important position in the curriculum. Studies which involve such information include
geography and history. Geography and history enlarge the scopes of our imaginations and
refine our social intelligences.

Whether information becomes our own stored knowledges is decided by our responses
to it. Science is important in the curriculum since it is a construction of knowledges or-
ganized rationally and logically. The essence of science is in its method. When we master
the scientific method, we can gain scientific knowledges and refine our intelligences by it.
We must make science not only technical but also such that it will develop our imaginations
and find new aims.

Moreover, in the curriculum for utility and freedom it is emphasized that art espe-
cially refines our imaginations. Art reveals the depth and width of significance of man’s
experiences. When art is given a high place in education, it prevents education becoming

mechanical, and it humanizes education.
3. Character education and intelligence education

In Dewey’s “Human Nature and Conduct,” character is conceived to be the interaction
of habits. Habits have reality in human lives. Human conduct is based on habits. But
our habits are apt to fix our conducts within certain patterns. On the contrary, our im-
pulses free us from this fixation. However, impulses have no organizations.

It is a function of intelligence to give our impulses the right directions. Intelligence
combines the past, the present and the future of an individual while impulse is the motive

power of his development and habit constitutes the base of his development. Therefore,
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character education must be closely combine with intelligence education. We can see
Dewey’s experimentalism in this combination of character education with intelligence
education.

Art is able to sublimate our impulses, because art gives our impulses their objectives
through our imaginations. Moreover, aesthetic experiences and religious experiences give
us sense of the infinite. Education towards the creation and appreciation of life ought to
be education in which co-operation of intelligence with imagination is the central function .
of character building.

Sources of Education for Purposes of the State in the Meiji Period

Yukihiko Motoyama

The special characteristics of public education in the Meiji Period which supply the
basis of modern Japanese education, are the idea of nationalism and the submission of
education to politics which run through all Japanese education. It was MORI Arinori, the
first Japanese Minister of Education, who systematized such characteristics of education.
And, it is generally considered that characteristics of this kind are handed down from
above through the power of the state. However, on due consideration education previous
to Mori’s which was not yet clearly based on the idea of nationalism but which was closer
to the thought of the Enlightenment as exemplified in the educational system of 1872 or
that of 1879 which based on American ideas were nevertheless initiated by the state.
Thus Mori’s was not the only. education which was created by the state.

If this is so, then the question will arise as to why education previous to Mori’s did
not become a basis for modern Japan’s education while it was as much a product initiat-
ed by the state. This paper is an attempt to answer this question.

In this paper, I have tried to consider how a certain type of education in finding its
way into the others of the people was not merely a matter of national or political policy
from ahove but was an expression of currents of tradition and factors which received,
supported, and accelerated it from below. As one of the major factors operation from
below I have taken anti-governmental movements of the early Meiji and the educational
policy which went along with these, especially those factors which were based on the con-
servative sentiments of the people which stood out against the westernizing policy of the
government. In this we can spot early the specal pecuIliaritie of education of the Meiji
Period. These anti-governmental attitudes towards education after no longer contradicted
the government position, for the latter shifted its position toward their similar conserva-
tive ideas centered on Japan and this was taken as a model by Mori for national educa-
tional policy. This kind of political movement and educational policy were coupled most
typically in the educational leadership of the Shimeikai in their school in Kumamoto,

Seiseiko, and this is covered here in detail.
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Education in the Age of “Irony”’

Michio Okamoto

I intend in this paper by adopting the idea of ‘““Irony’’ used by Reinhold Niebuhr in
his analysis of the contemporary situation, to explicate the present situation of crisis. I
have phenomenally extracted two elements from his ‘“‘Irony’”’, ‘“‘innocency’ and ‘‘mes-
sianism’’ in the opposition of ideologies between America and Russia, and I trace histori-
cally the remote causes of the crisis implied in the atheistic character and its ensuing
optimism and in the natural rise automatic insistence of human character since the
Renaissance.

Considering the problem of education in such an age of ‘““Irony’’, we will find out that
the view of man on which modern education depends, is the optimistic modern view of
man accompanied by an unconditional, affirmative trust in an ‘‘automatic’’ humanity and
the possibility of unlimited teaching possibilities in the growth of child.

In concluding the paper I can not help inserting some doubt about the sufficiency of
this view. I cannot deny that there exist negative, evil elements in the human character

and I must admit its possibility.

An Attempt to Construct SX Intelligence Test for Selecting
a Man with High Intelligence; theoretical consideration

Shigeo Okuno

In this study an attempt to construct the SX Intelligence Test has been made as a part
of Kyoto University Intelligence Test Program. The intelligence tests made hitherto have
been constructed with the intention to measure both the intelligence of genius and that of
the feebleminded with only ohe kind of test. But, it has been impossible to measure both
of them correctly with the same test, though the measurement of normal intelligence has
been carried out fairly well. To offset the faults mentioned above, we have tried to
construct the special intelligence test aiming at a more precise measurement of high
intelligence.

We decided to organize this as follows, for convenience’ sake: at first we gave the
NX Intelligence Test to all of our subjects, and then give the SX Intelligence Test to the
subjects who are within the range of more than the upper 15% (corresponding to more
than SS 61, IQ 121) in the preliminary test.

Before constructing this test, the faults of intelligence tests at present widely used
were pointed out in connection with the development of the methods of intelligent test-
ing. Then considerations referring to the literatures concerned were made as to the in-
tellectual characteristics of a man with high intelligence. And some discussion of the

form and the contents of SX Intelligence Test is also included.
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Birth Control and Decline in Family Size

Tsutomu Himeoka

The small family system may be said to be universally gaining ground in modern so-
ciety, and it is unanimously accepted that the system is being realized chiefly through
birth control. What are the social factors that are responsible for the ever wider diffu-
sion of contraception ?

The following five factors are chiefly responsible. (1) Urban socio-economic conditions
that have lowered the economic value of children. (2) Increasing opportunities or in
many cases necessity of the employment of married women. (3) Diffusion of the ideologies
of equality of the sexes and of the respect for children. (4) Increasing individualism,
which conversely means the decline of the family system. (5) Decline of religious beliefs.
It is evident that all of the above factors become prominent with increasing urbanization.

In the postwar period, the difference between the differential fertilities of urban and
rural populations is decreasing in our country as well as in the more advanced countries

of the Occident. The social conditions which produce “peasant’s fecundity’’, however,
still remain potent. Chief amongst them are: (1) The fact that farming is carried out
by family labor. (2) The traditional family system. This is characteristically expressed
in the peasant’s wishes for his family’s perpetuity and prosperity. (3) Conservatism. (4)
Difficulties in obtaining the knowledge of contraception and the appliances necessary for

its practice.

Education and Personification
Yoji Watanabe

It has been said by a good number of scholars that education is personification. Some
sociologists of education make statements to the effect that the human being, who is at
birth a mere biological organism, becomes a person through the process of education or
of his assimilation to the knowledge, beliefs, morals, customs and any other ways of life
set up by the society into which he is born. His personality thus acquired is superorganic
in nature. It is not determined by or acquired from biological heredity, but is molded by
the social and cultural environment. What man must have, according to them, is the
like-mindedness by which society can continue to exist. And finally some individuals go so
far as to say that personality cannot be anything but a mirror or the subjective side of
the cultural complex.

One of the criticisms directed against this view is that it ignores the part played by
the biological determinants. These imply heredity on the basic level and endocrine-nutri-
tion-autonomic nervous system on the other. It is true that heredity is potentiality made
actual only in the process of interaction with the environment. Does this inseparablenes,
however, prevent us from seeking the relative importance of the one over the other, as

some like R. M. Maclver, G. Murphy, and others find it meaningless to seek? The studies
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of identical twins are by no means as yet successful in clarifying this problem, but the
failure, we must recognize, is largely due to the inaccurate concept of personality used.
Consequently, it is not clear to students of the problem how much or little what they call
“‘plasticity”’ is bestowed upon an individual. To compound confusion, they are unable to

¢

find any decisive answer to the question of how long time is required for ‘‘maturation,”
or in other words, how early an individual’s personality is determined, since they have
to contend with such mutually competing theories as psychoanalysis and situationalism,
each of which claims validity of its own.

Another defect of the cultural determinism is that it overlooks the uniqueness of per-
sonality, by which any individul is set off from another. Personality would not exist, as
M. Schoen pointed out, if all the members of any one social group acted alike, thought
alike, and felt alike. Individuality is and must be respected in education as well as in
psychology.

No one would deny that psychology has made great strides in the study of personality
during the last several decades. At the same time, however, the use of numerous vary-
ing concepts of personality has rendered a precise definition of it more difficult than ever.
Some view it as the sum of intelligence and character, others add temperament to these
elements, still others disposition and temper. While some psychologists distinguish it from
intelligence and consider it identical with character, but others disagree. Some psycho-
logists employ the term ‘‘character,” but they admit it only insofar as it conveys no moral
connotation, or if it must have a moral connotation, they are reluctant to use it. On the
contrary, not a few students of educational theory endorse the ethical meaning of the
term and use it either interchangeably with, or as the most fundamental aspect of, the
concept of personality. Some of them, under the influence of German philosophers such
as Kant, understand the concept to be an ideal type of morality, the aim of education, for
which we must endeavour, but which is ultimately unattainable. They feel that the suc-
cess of education may be judged in the light either of this ideal or of prevailing ethical
standards; the psychologists, on the other hand, feel it is to be measured in terms of ad-
justment by means of clinical psychology and mental hygiene.

Under these circumstances, what is meant by the statement, ‘““education is personifi-

>

cation,” which is so much in vogue? Who does not lose his way in its ineffectual ab-
straction and vagueness? There seems to be no single correct angle from which to ap-
proach personality, and no way of combining into one the connotations of personality
which are contradictory to each other. Furthermore, it is not possible at this point to
set forth methods of developing personality or of measuring the success of such methods.
The conclustion, therefore, that seems most plausible is to refrain from using the phrase,

““education is personification” for the time being.
A Study on the Determinant Factors of Educational Opportunity
Kenji Moriguchi and Konosuke Fujimoto

1. Basic Problem

Most of civilized countries in the present world have established the principle of
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““equality of educational opportunity according to individual ability”’. We can find the
same principle in our ‘“Japanese Constitutional Law’’ and ‘“The Basic Law of Education”.
From our point of view, however, this principle seems insufficient to establish the equality
in the true sense, because difference between individuals abilities due to not only indi-
vidual effort, but also various conditions under which individuals have grown up. In
another word, the principle mentioned above seems to keep protecting the advantage of
some priviledged students who have been able to grow up under better care from parents,
higher economical condition, and other various more advantagious backgrounds.
However, even if we admit this principle as a temporal ideal, we cannot fail to point
out the big gap between the ideal and the reality. The main task of this study is to make

the nature of this gap clearer through the positive statistical research.
2. Approach

We took 1707 parents of third grade students in 8 middle schools, mainly located in
Kyoto-fu, as our samples. We utilized some questionnaires which asked the respondents
to write their income, educational background, occupation, their children’s school record,
children’s status in family and so on. We sort five to ten groups according to these in-
dexes, calculate the persentages of students going to high school in these groups and try

to find correlations between them.
3. Summary of Results

a) We can find a high correlation -between students’ school records by which five
groups are sorted and percentages going to high school in these groups. However, their
school records are also correlated with parents’ educational background, income, and oc-
cupation.

b) When we sort the students in the same level of school record into some sub-groups
according to their parents’ income, educational background, social status and occupation,
we can find the fact that the percentages going to high school in these sub-groups are
greatly effected by determinants mentioned above.

¢) Parents evaluation of educational background as well as social determinant factors
also effect the percentages going to high school.

d) At the case of less wealthy families, it is girls who must give up their intention
to go to high school. But we cannot find any significant difference between eldest-son-

groups and others concerning with the same point.

Educational Patterns for Librarianship

Chikao Ogura

It is nearly ten years since a formal course on librarianship was launched as part of
educational programme in universities and colleges in Japan, more exactly, it might be
said that this development goes back to the passing of the National Library Law in 1950

which provided for minimum standards of professional librarianship in public library,
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ascertainable by certificates. Now the time has come to evaluate in detail what the
librarianship course has achieved.

The writer of this paper, as a member of the teaching staff in a university, has been
keenly interested in typical educational patterns existing in the leading countries of the
world in the field of education for librarianship and he has traced them in this paper
with special attention to their current situations, situations which have come into being
as the results of continuous self-modifications ever since the time when librarians were
trained in the same library in which they were to continue to work, without reference to
any general exterior standards.

It has seemed obvious for the writer that the different colors in educational patterns
which existed with distinct contrast between the Europe and America have been fading
rapidly, and the same can be said in the case of European countries, as between two typi-
cal groups practicalist and theoreticalist, respectively.

) Two major factors can be seen to indicate this point. Formal courses on librarian-
ship in the universities or colleges have recently started in many countries in Europe
where the emphasis had always been placed previously on training the librarians. On the
other hand, advanced studies have made steady progress towards the scholarly goal of
librarianship especially after the establishmont of the Graduate Library School at the
University of Chicago in 1926. i

This does not mean to say however that a common pattern of training will emerge in
the not so far distant future in both hemispheres, but hopes in this direction increased
more and more recently.

Historically, it can be said that the next step to apprenticeship in training librarians
was the schools founded entirely independent of any institution of higher education; after
the disadvantages of this procedure became evident, these schools have tended towards
association with universities, and developed close connections with subjects other than
technical librarianship. The library school’s university grounding may be considered as
the third step in training librarians, which means that there is now a platform on which
the purposes of librarianship can well be understood by faculty members, researchers, and
students of other fields. At the same time it has acted as one of the most important
factors giving an ever-increasing value in terms of scholarship to the study of librarian-
ship.

So the writer has come to recognize after examning many different patterns in both
Europe and America, that a successful future depends upon a closer consolidation of in-

structional programme with those of other field of learning in the university or college.

The Present Situation of the Compulsory Education in the
Asian States and the measures for its promotion

Tichi Sagara

At present every Asian State, without a single exception, is suffering from the unusual

increase of its population, and it is becoming a big problem to give the chance of educa-
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tion to this ever increasing population. Needless to say, these nations are making great
efforts to promote education, but the outlook of their future is not quite so easy.

The most important of the educational problems in these States today concerns the
compulsory primary education. From December, 1959 to January, 1960 a conference, concern-
ing the promotion of compulsory primary education, was held in Karachi, Pakistan, under
the auspices of UNESCO. I attended this conference as a representative from Japan. The
conference set forth the present situation of the compulsory education in the Asian States
and the problems concerning it. It set forth the degree of diffusion of compulsory edu-
cation in the Asian nations, regulations concerning compulsory education, the age limita-
tion of compulsory education, the period of school age, the purpose and the subject mat-
ters of compulsory education, text-books, the evaluation of the children’s standing, school
provision of meals, health facilities for children, institutions for special education, school
accomodations and equipments, teachers, administration and finance of the school. Next
it stated several problems which need special consideration for the development of com-
pulsory education in the Asian nations.

The Karachi Conference at the end passed a plan which is called the Karachi Plan.
This presupposes the population of children of compulsory education age from the esti-
mation of the total population in the whole Asian area in the twenty year period between
1960 and 1980, and from this estimates the expenditure for the compﬁlsory education of
these children as 64 billion dollars. )

In the nature of things, the problem such as the compulsory education should be solv-
ed by the efforts of each nation. Yet it means a great difficulty to supply this large sum
of money, and therefore the external aid and the international co-operation are consider-

ed as desirable solutions.
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