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History, Society and Education 

- Centering on Dewey's Theory -

Tsugio Ajisaka 

In former study I analized Dewey's concept on aims of education. In this study the same problem 

was discussed again, but from the different point of view. 

In the first chapter I tried to see the meaning of "Individuals, Old and New." The lost individual 

and the lost public were taken up. " The Public and its Problems " and " Freedom and Culture " 

were introduced. 

In the second chapter I tried to analize Dewey's historical thought and judged that Dewey is strong 

in scientific method. He is strong in believing that the present is most important and real, but weak 

in conducting the past and future. 

My opinion is to harmonize them in comprehensive and purposeful designs. 

On the Porblem of Generations 

Ryoen Minamoto 

Both in primitive and civilized society, "generation" is a common phenomenon. A generation is 

generally supposed to be a similiar age group that has common social experiences. And human culture 

is transmitted from generation to generation. In this sense, the phenomenon of generation is a 

fundamental fact of human life. 

But reflecting on the past, we immediately note that only in a few countries such as Germany 

and Russia the problem of generations was consciously and earnestly taken up as important. After 

the First and Second World Wars, this became an urgent problem, in the West and also in Japan. 

When we keep our eyes upon these facts, we can understand that the problem of generations occurred 

in the rapidly changing countries. The fact that the problem of the generations is consciously taken 

up, shows the emergence of a new generation which differs in their feelings, in their methods of 

thinking, and in their pattern of behavior from the older one. 

After observing this fact I have tried to illustrate the intellectual history of the changing period 

by adopting the concept of generations in the first section of this article. The reason why I attempted 

this, is because I cannot be satisfied with the philosophy of history of either the Neo-Kantian School 

nor the Marxist School, and further I expect to be greatly influenced by the past experiences of 

mankind in facing practical and current historical situations. 

Today, we Japanese are suffering from the conflict and the gap between older and younger 

generations. The spiritual order of the past was destroyed and new values are not yet established. It 

seems as if there were no channels between the two generations. To bridge them is thought to be 

most important but to realize this bridge is most difficult. I tried to make a theoretical and practical 
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reflection on this problem in the second section. 

When we think about this problem philosophically, the concept of "experience" becomes a central 

problem because the phenomenon of the conflict of different generations occurred on the grounds of 

the heterogeneity of the experience of each generation. Once John Dewey confronted this fact and 

criticized traditional education which constrains the past experience for younger generntions. Adopting 

the concept of "growth", he insisted on the principle of continuity of experience. Though I owe 

much to his idea, I cannot agree with him. As the result of my study of history, I am convinced that 

the history of mankind is not an incessant growth, nor an eternal continuity. Against his principle, I 

would put forth the chance for continuity within discontinuity. This continuity contains even the 

possibility of complete severance. The generation is then the time-space where this chance can be 

realized. This occurred to me -as a result of the idea of "Begegnung" of Martin Buber and 0. F. 

Bollnow, and thus the problem of a teacher as a mediator between generations becomes the central 

problem in the last part of my article. 

The Truth and Freedom in Existence 

- An Ontological Approach to the World of Education (2) -

Shuji Wada 

1) Education usually means "the making" of a man, or elevating him to his ideal stage. Therefore,

education presupposes the firm and unchangiable idea of man and optimistic belief in continuous 

development of his human potencialities. But these presuppositions have been destroyed completely in 

the postwar world. So, it is necessary to reconsider the problems of education in relation to this 

world-wide nihilistic atomosphere. And this is nothing but the necessity of an existential approach to 

educational problems. 

2) Existentialism, especially that of Sartre, has three characteristics; historically it is the philosophy

of an age of crisis, in atomosphere it is the philosophy of anxiety, and practically it is the philosophy 

of heroic resistance. It teaches that we can really exist only in the moment of our resolution. 

3) Therefore, pedagogically speaking, it destroys the optimistic belief in the traditional kinds of 

education which are based on the idea of continuous progress of life, and it demands new forms of 

education corresponding to the discontinuous side of human life. 0. F. Bollnow counts "warning", 

"encounter", "engagement" etc. as such existential forms of education. 

4) Heidegger's notion of existence (Ek-sistenz) is quite different from that of Sartre. I analyze 

the diff erencies of the two and suggest that there can be two types or periods of existentialism, from 

that of anxiety to that of hope. 

5) I try to trace the necessity of this conversion by analyzing the meaning of truth and freedom

in existence in Heidegger's thought and indicate that the problems of existence, especially that of 

nihilism, must be reconsidered on an ontological basis, not on a basis of subjectivity. 

6) Heidegger says nihilism comes from the thought process of objectification of life and the recovery

of ontological thinking is necessary for the conquest of nihilism. 

7) In education, this conversion in thinking stands for the conversion from the manufacturing

treatment of beings (Bilden) to the loving protection of beings (Schonen). We have already seen this 

kind of educational idea in Plato's metaphor of the cave as the awaking of the Being in beings, and I 
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think the most important category for it is silence. For, where there is silence, there can be 

concentration of the mind, careful and respectful listening. In mutual listening, there arises the true 

dialogue and real encounter. And in encounter with "Thou" man can awaken his existence and he 

becomes to be an " I ". 

8) But we must restrain ourselves from the simplification that objective thinking is false and must

be replaced by ontological thinking. By analyzing again the nature of truth and freedom in existence, 

I try to explain that the latter is only coming back to the ground of the former and the former is 

structurally brought forth by the latter. 

9) This is the necessity of re-conversion in existentialism, that is, the restoration of dynamic

contact with reality, the problems of the manner of realization of existence in a concrete, historical 

situation. And here the traditional forms of education should take back their just power and proper 

position. I agree with Bollnow's opinion that the most important task of our time is to explore the 

relation between the awaking of existence and the concrete formation of life. 

10) I also agree with E. Spranger's and W. Flitner's approach to education, correlating with strata of 

life. But it seems to me to contain unavoidable conflicts between the demands of each stratum of life. 

So, I think the only way to adjust these conflicts is to find the principles or ground uniting and running 

through the different strata of life, and perhaps this may be done by a simultaneous ontological approach 

from both sides, that is, the awaking of Being in beings and the formation of beings in the light of 

Being. 

The Redundancy of Expression in Science and Education 

from the Standpoint of Human Communication 

Ryoji Osaka 

Though the utilization of audio-visual materials in modern education has been very common, the 

theoretical foundation of the audio-visual methods is not so firmly established that we must strive 

to build it. The information theory which has rapidly developed in telecommunication gives us some 

light upon our foundamental problem. It seems very useful to adopt the concept of redundancy in 

order to analize the message exactness. 

1: Introduction. 2: Etimological description of redundancy. 3: Information theory and a definition 

of redundancy. 4: Characteristics of redundancy. If real entropy increase, then redundancy and 

communicability decrease. 5: Analysis of the representations. Many examples from textbooks, scientific 

essays, and verbal messages are presented. They show various levels of redundancy. Philosophical 

treatises and mathematical treatises in ideological science are quite different in the degree of redundancy. 

6: Discussion. The "expression" need exists or not? Do redundancy of letters depend upon the polarliza

tion of voice organs? Signal to noise ratio must be considered in understanding messages. An important 

problem is on the relation between expression of a sender and understanding of a receiver. The effec

tiveness of audio-visual methods is based on bi- or multi modal representings of a single information, 

in other words, modal redundancy. 
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On the Effect of Interpolated Recall and Recognition 

Takao Umemoto 

The purpose of this study is to analyze the effect of interpolated recall or recognition upon later 

measurement of retention. This is what has been treated as a problem in the fields of investigation 

of a) change of memory trace, b) measurement of reminiscence, and c) recitation effect. 

Six experiments are reported here, in which following variables were manipulated; 1) the time of 

interpolated recall (1', 2', 3', 5', 7'), 2) the time of interpolated recognition (as same as in recall). 3) 

the number of items in recognition table (30, 45, 60, which means twice, thrice and four times of items 

in original list), 4) the constellations (isolation or crowdedness of materials) of recognition table, 5) 

interactions of interpolated recall, recognition and later recall or recognition. 

The original list, which is common to all conditions, is composed of 15 items: 5 nonsense figures, 

5 nonsense syllables and 5 two-place numbers. Each items were presented for 3 seconds, each lists for 

three or four times. Later recall or recognition were held ten to fifteen minutes after presentation. 

Eighth grade children served as the subjects in groups for these experiments. 

Followings are main results obtained: 

a) Recall immediately after presentation has a slightly facilitating effect upon later recall.

b) Recognition immediately after presentation has a slightly inhibiting effect upon later recall.

c) As the time of interpolated recall immediately after presentation increases, the mean number of

correct items in later recall increases to some extent.

d) The increase of the interpolated recognition time has no regular influence upon later recall except

between one minute and others.

e) As the number of items in recognition table increases to twice, thrice, and four times, the mean

number of correct response in later recall decrease. 

f) In the case above subjects having more errors in the first recognition showed less correct responses

in the later recall, than subjects having less errors. 

g) These effects of interpolated recall and recognition upon later recall vary according to stimulus

materials. Nonsense materials suffer more recognition effect than numbers (meaningful material). 

From these results the following interpretations were made; the facilitating effect of interpolated 

recall was interpreted in terms of confirming of right items, and establishing a set for later recalls. 

The inhibiting effect of interpolated recognition was interpreted in terms of incidental learning of 

irrelevant items in recognition table. Thus the difference of structures of recall and recognition was 

analyzed. 

A Theory of Modal Personality 

Konosuke Fujimoto 

The concern for the character structure which is shared by most members of the same culture 

have been had from long years ago. It was since the concept of culture and personality was reconsidered 

by anthoropologists in 1920 before and after that the scientific study for it was begun. To cite the 

eminent studies, there are 'National Character'by R. Benedict and M. Mead,'Basic Personality 
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Structure'by A. Kardiner,'Social Character ' by E. Fromm,'Modal Personality' by A. Inkels and 

D. J. Levinson. All of these concepts may be represented by Modal Personality, I think. Because, it 

refers to relatively enduring personality characteristics and patterns that are modal among the adult 

members of the society. 

'Modal Personality'is a important concept and a sharp tool for the contemporary education in 

Japan which aims the formation of democratic personalities. Because, for its purpose, we must know 

the traditional character structure which is shared by Japanese people, its determinant factors, and 

its roles in sociocultural context. At the same time, it is necessary to compose a relatively standar

dized analytic scheme of Modal Personality. This is a subject of this essay. 

To analyze modal personality of Japan, we can refer some excellent theories. I briefly introduced 

the meanings of this concept in Kardiner, Fromm, Inkels and commented respective strong points and 

weak points in them. Each concept is very operational, so we can U:se of them in various societies 

and cultures. Now, I have no space to mention about them. 

The'Modal'is statistical concept, so a modal personality structure is merely one that appears with 

considerable frequency. It doesn't mean a psychological uniformity. Inkels takes account af the fact 

that there are actually a great variety of individual personality characteristics and patternings in any 

society. Therefore, it is alike the concepts of real culture patterns and culture constract patterns by 

Linton, I think. Inkels emphasizes the empirical, operational approach to personalities and to compose 

an explicit, standardized analytic scheme, that is, a universally applicable system of concepts and 

descriptive variables in terms of which modal adult personality structures can be described and compared. 

For, the clinical-idiosyncratic mode of analysis commonly used, have been made difficult intersocietal 

comparison and cross-cultural generalization. 

The main functions of Modal Personality are to play roles of establishing, maintaining and changing 

ideologies and then become psychological energies for social process. Therefore, the personality variables 

in the analytic scheme should be psychologically significant, in the sense that play an important part 

in determining the individual's thoughts and behaviors, and socially relevant, in the sense that they 

influence the individual's readiness to maintain or change the existing sociocultural system. 

Thinking thus, it is evident that the conception of personality as a relatively stable system organized 

along a peripheral-central " depth " dimension must be ready in background of the analytic scheme. 

But individual psychology haven't yet provided any personality theories that meet the above criteria to 

a satisfactory degree. This is the one of questions of analysis of modal personality structures. In this 

paper, I attempted to standardize a analytic scheme of Modal Personality by using Fromm's basic needs 

structure, the need for Relatedness, Transcendence, Rootedness, Sense of Identity, and Frame of 

Orientation and Devotion. But, at present, we had better not try to make any more detailed schemes. 

Because, premature standardization, on the other hand, may seriously impair the flexibility and 

inclusiveness of analysis, and its worst leads to rigorous mesurement without concern for the theoretical 

meaning or functional significance of the variables measured. After this, it is better to standardize the 

scheme analyzing actively modal personality structure in Japan, I think. 

An Analytic Study Of Intelligence Test Performance 

On High-intelligence Group 

Kojiro Sumida 
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The purposes of this experiment were (1) to get informations on the differences of test performance 

between high-intelligence group and unselected group, (2) to get inform虹ions for test-constructions 

which the select of high-intelligence group from normal group, (3) to ascertain Heim's assertions about 

speed and power test problems. 

About 1,000 students from two universities and two colleges in Kyoto where tested with Kyoto Univ. 

NY15- intelligence test in order to get informations on the intelligence structure of high-intelligence 

students (low limit of Standard Score was 61) . 

Results were as follows; 

(1) Correlations between speed and test-performance on both group, were .729 and .419 respectively. 

(2) As a result of factor analysis, the factorial differences of two groups were very small. (3) Judging

from scores of both groups, the subtests of NX15- were classified 3-patterns. (4) The differences

between G (mean SS=65.3) and P (mean SS=52.l) group were very large on the subtest of reasoning,

spatial relation. (5) Sex differences within the high-intelligence group were negligible small. (6) The

differences of abilities between the literary-course students and science-course students were not clearly

discriminated.

The suggestion from above mention results;

1. The speed factor effects intelligence test performance of both high-intelligence group and unselected

group as Heim"s assertion. 2. Differences of the test performance between both groups are influenced 

by the difference of speed of problem solving, power of problem re-construction, and selection of correct 

cues for problem solving. 3. From the standpoint of test-construction, reasoning and spatial subtests 

play important roles for discrimination of high-intelligence group, and speed test is very useful for the 

selection of high-intelligence group out of unselected groups. 

Some Basic Functions of Universities in the Fields of Adult Education in U.S. A. 

Kenji Moriguchi 

I could have an opportunity to visit U.S. A. and have stayed in Ann Arbor, the site of the 

University of Michigan, for one school year, from 1959-1960. The main task of this paper is to 

introduce some representative aspects of the adult education in U.S., especially the basic functions of 

the universities in the field of the adult education, from the comparative view with the " sodial education 

(Shakai-kyoiku)" in Japan. 

1) Socio-historic background of the adult education in U. S.

It is quite difficult to generalize the main characteristics of the adult education in U. S. as well as 

its general cultures, because of great varieties in each State and part within the country. We, however, 

may be able to point out some remarkable characters, namely the feeling of individual and local 

independency which seems to have grown up from her socio-historic background. In another word, 

the emphasis is placed on the individual and community needs rather than national-wide social needs. 

2) The concept of " Adult Education" in U. S.

We can find some difference in the meaning between the term of "adult education" in U.S. and

"Shakai-Kyoiku" in Japan. The counter part of "Shakai-kyoiku" seems to be the school education. 
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On the other hand, we cannot recognize such clear distinction between the adult education and the 

formal school education in U.S. as ours. For example, "The programmes are, to an overwhelming 

extent, concerned with courses which either provide'credits ' towards degreeds, at both college and 

graduate levels, or are designed to increase professional qualifications " in the university extension and 

others, as Robert Peers Mentioned about. In brief, the term of adult education in U. S. seems to mean 

"all kinds of educational activities for adults and their communities." 

3) Basic functions of universities in the adult education in U.S.

a. The short historv of th y of the university extension
b. University extension services

Most of universities in U.S., especially established by the State, have the division for the adult

education and extension services. In this paper, I introduced some examples of the university extension 

services, mainly the case of the University of Michigan, with the emphasis on the relation between 

the university and community. 
c. Radio and TV services m umvers1ties

Though I could not appreciate the general concern for educational programmes through the

commercial broadcasting stations in U.S., I was much impressed with the fact that many of universities 

were making use of these media for adult education with great efforts. Compared with Japan, there 

seems to be much more expectations for utilization of educational radio and TV in school education 

and informal adult education, because of serious teachers'shortage. 

d. Others

I mentioned about some aspects of university services for adults in such fields as the Agricultural

Extension Services and daily contancts with communities and citizens through its facilities and school 

events. 

4) Some representative activities for adults in some communities.

At first, the public school adult education is introduced. Then, I picked up some activities which

seemed to be helpful for understanding the special characters of American adult education, from the 

view-point of "what some communities have done for themselves." 

Teachers'Duties and Rights in Federal Republic of Germany 

Toshihiko Shimizu 

In this paper I refer to the legal status of teachers and their duties and rights in West Germany. 

In the school administration of West Germany, Lander have the highestauthority to administrate. 
Teachers of each schools are generally government officials of Lander. Therefore, they are controlled 

by Beamtengesetze der Lander. The following are teachers'duties and rights: 

1) Duties

a) Basic duties: loyality to all people, lawful act ip performance of their duties and right attitude

in and out of their services.

b) Duties as government officials: suitable residen�e to their services, keeping secret on their duties

and to be upright.
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c) Duties as educators: to teach and to bring up pupils, to have obligatory school hours and so on.
2) Rights

a) General rights: aids (including salary, allowance) and protections by the administrative authorities.
b) Rights as government officials: marking of their official posts, reading of personnel records,

co-operation in the personnel councils and the right to organize.
c) Rights as educators: freedom to teach, kept within the regulations of school administrative

authorities, and the right to hold a conference.
d) Guardianship by the laws: the right to put in a demurrer and to go to law.

Thus, teachers in Federal Republic of Germany have duties and rights as well as,other government 

officials excepting their particular duties and rights as educators, but they are restricted, especially 
in the political activities. 

Personnel Administration of Compulsory Education Schools in France 

Suzuko Murata 

It is to raise the level of efficiency of personnel through democracy that a modern state looks to 
personnel administration. From this point, now I will discuss the distinctive characteristics of personnel 
administration in compulsory education schools in France. The told number of teachers of compulsory 
education schools in France, registered about 160,000 in 1958 and they were teaching 420,000 children in 
seventy hundred primary schools. Owing to the nature of public education in France, the educational 
administration is centralized. In relation to it, teachers are forced to be nonreligious who are adopted from 
among the graduates of men and women normal schools which established by every department. Training 
of teachers, conditions of adoption, regulations for appointment, retirement, salary and pension are exactly 
the same everywhere in France. This is a distinctive characteristic of French personnel administration in 
compulsory education school. Now I shall discuss some of the important aspects of this characteristic. 

Employment and posting of teachers : primary school teachers in. France can be grouped in four 
categories, namely, instituteurs, stagiaeres, remplacants, suppleants. It is the characteristic of the employ
ment system of France that the national government has a strict control, both direct and indirect, over the 

examination for service, only those who pass the examination will be employed as qualified. Within the 
first term immediately after graduation from a normal school, an applicant should take that examination. 

Once he is employed, he is obligated to serve in public education for a period of ten years. 
Salary: Teacher in France has a good social standing. The salary schedule adopted on October 18, 

1946 is still in use. 
Teacher's Efficiency Rating: Teacher's efficiency rating through inspector system based on the 

government ordinance of March 3, 1952 is practice in this country. The results of efficiency rating are 
used as the reference materials for general supervision and guidance of individual teachers, and for the 

determination of promotion and assignment of jobs. 
Punishment: Teacher has the freedom of speech as a citizen. There is no regulation prohibiting 

teacher's political activities. Teacher has the right to organize union under the protection of law. 
The above is an outline of the personnel administration of school teachers in France. The national 

government has a control over the personnel administration which operates smoothly and efficiently, 
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due to the following reasons: (1) the strict examination to screen qualified teachers, (2) the importance 

attached to teacher's efficiency rating, (3) The nation has a good social security system, and teachers 

in this country are respected as men of high social standing. 

A Trial Essay of the Methodology of Comparative Education 

Tadashi Kaneko 

In these days, especially since the First World War, the study of comparative education has been 

noticed as a part of educational science. 

At present two great tendencies of its study are seen; the one is the theoretical generalization, the 

other is the practical specialization. Historically the latter has developed earlier as a descriptive study 

of foreign education in which the advantages of the foreign educational systems would be imported in 

order to make up for the short-comings of its own. The former tendency has been characterized as 

follows; it makes efforts to understand the characteristics of the educational policy and systems, its 

general principles or substantialities through the comparative method, considering, on one hand, the 

underlying principles which govern the development of all national systems of education, on the other, 

the types or morphological forms educational system and policy. 

Today these tendencies are isolated from one another. Moreover few trials of their combination 

have been made up to now. 

Therefore, in the present treatise, the author discusses the necessity for the unification of · these 

tendencies and thinks two missions of comparative educati�n in correspondence to the two characteristic 

sides of education itself which are the theoretical and the practical. Comparative· education as the 

theoretical science gives the educational science the more universal and objective theories, materials and 

values or makes hypotheses for the execution of the education plans. Comparative education as the 

practical science suggests more practicable and successful measures to the plans and policies by the 

thorough consideration of the special situations of a country. Thereby it promotes the educational 

reforms and improvement. The latter applies the hypotheses acquird by the theoretical science to the 

practical field and thereby verifies them. He considers such a circular process—hypothesis making→its 

verification→hypothesis... As this process goes on further, the hypotheses will become more objective 

and universal. Therefore we can get the better, suitable and objective comparative criterium and at 

the same time the more practicable, successful plans and measures. 

From this judgement, the author wants to put stress on the method of study by thinking usually 

certain special educatio�al affairs from the three points of view, that is, historical relationship, geographical 

one and that of educational affairs to other factors in both the theoretical plane and the practical. He 

refers to this point as a core of this treatise in the introductive chapter and the second. The first 

chapter shows the five periods of the history of comparative education ranging from the appearance of 

national educational systems to that of comparative study of education. Moreover, from another point 

of view, he classifies three kinds of approaches, i.e. 1) the descriptive approach, 2) the analytical 

approach of the factors relating to the national character. 3) the sociological, culture-morphological 

approach. 

In the last complementary chapter, he outlines the existing state of the system of comparative 

education study in the world and discusses the necessity of establishment of the more effective and 

integrated global system of comparctive study in the world. 
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昭和35年度教育学部講義題目

科 目 講 義 題 目 教 官

教育学教授法 講義 教育学通論 下程 教 授

研究 院 教育の人間学 的基礎 下程 教 授

研究 院共 ギリシヤー一的ー人プ間ラのト形ン成を
三井購師

中心とし て一一

演習 院共 教B
育oh

人
m

間
e: 

学
D

の
as根G

本
e間he題imnis d er S e ele 

下程 教 授

演習 院共 J. J. R ouss ea u  : E
｀ 

mile 柴田講師

教 育 哲学 諧義 教育哲学概論

研究 院 デイルタイを中心とし て

演習 院共 Hegel: Phan omen ol ogi e des G e is t es 

高坂 教 授

高坂 教 授

高坂 教 授

教 云目 史 講義 西洋 教育史 篠原 教 授

諧義 日 本教育史概説 本山助 教授

研究 院共 一般陶冶 の理論と歴史 前田講師

研究 明治時代における啓蒙思想 の源流につい ての考察 源 講 師

演習 院共 Th. Li t t : Di e 
u
Pf hi

<l
lo
as 
s o

Bp
h
il

i
d

e 
un
de� r 

d
G
e
e
a
gl e3n.w

A
a
u
r
fl

t 
. 

und 篠原 教 授
i. hr Einfl uss a gs i 

演習 院共 明治時代における社会と教育 本山助 教授

演習 近世陽思
明

想
学

史派料
と古

の講
学

読派 の主なる著作
本山助 教授

比 較 教 育 学 諧義 比較 教育学概論 池田 教 授

研究 院共 各国教育の比較研究｛英社会
国

主
の教

義
育
諸国の 教 育

小鈴 林木 講
講
師
師

演習 院共 比較T
w

o
o

研
y
rl
n

究

d
b e

の
e一: 却Ci礎viliと

W
zaし

es
t i

て
o

t
n

の

の
o
歴

諧
n

史

読

T
の
r

を
i a

研

中
l

究
及

心
び The

池田 教 授

and t he とし て

演習 院共 比較
Sc
教
hn

育
e i

学
de

の
r,諸T問ri

題
ebkr甜le der P叫a

心
g

と
og
し
ik

て

der
東 講 師

Vo lk er等ドイツ文献 の講 読 を中 I

教 育 課 程 講義 教 育課程概論 鰺坂 教 授

研究 院共 教 育課程構成 の諸問題
鰺小田

坂
助

教
教

授
授

演習 院 Stanley: Ed uca t i on and S oci al Int egra t ion 鰺坂 教 授

演習 D ewey : Rec ons tr uct i on in Phil osophy 鰺坂 教 授

演習 院共 Harvard Univ. : G enera l Ed uca t i on in Sch ool 小田助 教授
and C ollege 
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講義題目

教 育 指 導 諧義 教 育指導概論 片 岡 教 授

研究 院共 教 育指導における自我の問題 片 岡 教 授

研究 院共 教育指導方法 論ーカウンセリングを中心として 一 石井助教授（学生 ）

研究 精神衛生 黒丸講師

研究 院共 集団指導論 蜂屋講師

演習 院共 Kant : Die Rel i gion 片 岡 教 授

教育心 理 学 講義 教 育心理学概論 倉石 教 授

第 一 •第二 研究 院共 臨床心理学の問題 倉石 教 授

研究 院共 知能の諸問題 苧阪 助 教授

研究 院共 学習の諸問題 梅 本助教 授

研究 視聴覚教育概説 苧阪 助 教授

研究 社会心理学の諸間題 高瀬 助 教授

研究 院 生活空間・人格・実存 佐藤教授（ 教 養）

研究 院共 小児発育生理 小西 助 教授（医）

研究 職業心理学 加藤講師

研究 特殊教育（精神薄弱児） 糸賀講師

研究 特殊教育（肢体不自由児） 早瀬講師

研究 院共 精神分析 丸井講師

演習 院 外国雑誌論文講読 倉石 教 授

演習 外国文献購読 苧阪 助 教授

演習 院共 Jah rbu ch filr 心P
理

sy
学

cho・l臨
og
床

ie
心

u
理

nd
学

Pをsy中 ch
心
otherapie 高瀬 助 教授

より人間学的 にして

演習 Goldstein: Huma n Nature ｛梅高顛
本助

助
教
教
授
授

演習 一般実験演習 苧阪 助教授

演習 テスト実習 ｛梅高瀬
本助

助
教
教
授
授

演習 院共 教育臨床実習 倉石 教授

講義 文共 心理学概論 園原教授（文）

演習 文
院
共
共

実よ
験び結計画果法

の
処（心

理
理

法
学

）
における実験計画の立て方お 岩原講師

教 育 社 会 学 講義 教育社会学概論 重松 教 授

第 一 •第二 講義 社会 教 育学概論 姫岡 教 授

研究 院 現代社会と 教育 重松 教 授

研究 院共 日 本農村社会の構造と文化（前年度のつづき） 姫岡 教 授

研究 院共 人格形成の理論とその批判 渡辺 助 教授

研究 院共 マス・コミユニケ ー ションと 教 育 森口 助 教授
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研 究 院 共

研 究

研 究

研 究

研 究

研 究

演 習 院 共

演 習 院 共

演 習

演 習

演 習

講 義 文 共

演 習 文 共

図 書 館 学 講 義

研 究

研 究

研 究

研 究

演 習 院 共

教育 行 政 学 講 義

研 究 院 共

研 究

研 究

研 究

演 習 院 共

演 習 院 共

演 習

講 義 法 共

講 義 法 共

講 義 法 共

購 義 法 共

講 義 経 共

講 義 経 共

京都大学教育学部紀要Vil

マス・ コミユニケ ー ションの理論

学級集団

児童福祉論（矯正 教育を含む）

社会病理学

新聞学

放送概論
Freyer: So ziologie als Wirklichk eitswiss ens cha ft 

Hollingshe ad : Elm town's Youth 

産業社会学の諸問題

社会調査
D ahrendorf : Cl ass and Cl ass Conflict in Indus-
trial So ciety 

社会学概論

Durkheim: Le suicid e 

図書館学概論

図書館における蔵書の構成

公共図書館の諸問題

図書館における調査研究

図書及び図書館の発達

Shera & 
h

E
e 
g a

N
n

e
. 
w 

ed
L

.: 
ib
B

ra
ib
ry 

lio
K
gra

ey 
p hic Org aniz ation, 

Coo k: T 

教育行政学概諭

教育行政に関する諸間題

教育行政学の諸問題

教育財政

学校調査

Pio b ett a: Institutions universit aires 

C am
E
p
d

b
u

e
c
ll 
at 

& Gregg ed.: Administrative Behavior 
l
．

ll l
． 

Oll 

Turegg : Lehrb u ch d es Verw altungsre chts 

行政学

行政法第一部

行政法第二部

労働法

経済原論一部

経済原論二部
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加藤講師（人文）

木 原 講 師

柴 田 講 師

桑 畑 講 師

｛平藤 井原
講
講

師
師

横 尾 講 師

重 松 教 授

｛森姫 口
岡

助
教

教
授
授

渡辺助 教授

渡辺助 教授

野 崎 講 師

臼井 教授（文）

作田助 教授（ 教養）

小倉助 教授

小倉助 教授

西 藤 講 師

岩猿講 師（図）

富 永 講 師

小倉助 教授

相 良 教 授

相 良 教 授

兵頭助 教授

山 口 講 師

味 岡 講 師

相 良 教 授

兵頭助 教授

兵頭助 教授

長浜 教授（法）

須貝 教授（法）

杉村 教授（法）

片岡助 教授（法）

岸本 教授（経）

青山 教授（経）



講義題目

I 

講義1経共1財政学

教 職科目講義 教 育心理 学

講義 教 科教 育法概説

講義 国語科 教 育法

講義 社会科 教 育法

講義 自然科学概論（数学科教 育法・ 理科教 育法に必須）

講義 数学科教 育法

購義 理科教 育法（

`

物理）：｝ 

講義 農業科教 育法

講義 工業科教 育法（隔年36 年度開講）

講義 商業科教 育法（隔年35 年度開講）

講義 水産科教 育法

講義 英語科教 育法

演習 文共 フランス語科教 育法

演習 文共 ドイツ語科 教 育法

教 育実習（市内中学校・高等学校）

演習
1

ふ 教 育実習（養護学校）

博 物 館 学！講義文共 博物館学

（註） 「院」は大学院の 授業， 「院共」は大学院と 学部の共通授業である。

「文共」 「法共」 「経共」は文学部・法 学部・経済学部との共通授業である。
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品 教 授 （経）

｛苧高瀬阪
助
助
教
教

授
授

小田 助 教 授

塚原講 師

小田 助 教 授

沢潟講 師

奥川教 授 （ 教 養）

木後宮宮 村藤地本

教
教
教
教

授

授 授
授
（
（
OO
（ 理

理
理）

） 
） 

伝田講師（農 ）

山田購師（経）

大浦助教 授 （ 教 養）
G. Fontir 講師
C. H. Kaem諧p

師
f 

有光 教 授 （ 文）
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昭 和 34 年 度 修 士 論 文 題 目

氏 名

岩 井 虔

大久保哲夫

太 田 祐 周

岡 田 渥 美

岡 田 至 雄

金 子 忠 史

斉藤久美子

住田幸次郎

一 橋 茂 樹

村 山 正 治

論 文 題 目

産業におけるコミユニケ ーションの研究 特に社内報の問題点について一 ―-

ペスタロッチにおける思想構造の展開 政治と教育の関係を中心に一一

ルソ ー 教育学における人間の二重性
ジョンロックと清教主義精神ーーその内的親緑性について---

企業体の社会学的研究一＿モラ ー ルの構造的要因についての体系的研究—

比較史的見地からみた教育の機会均等の原理の制度化の研究ー一義務教育制度を中心として一一

人格の適応性に対するテストの刺激価について
— ーロ ー ルシャッハとインベントリ ー に関する一研究ー一

高知能者群の知的特徴に関する基礎的分析

個人遊戯療法のプロセス・アナリシスについて

現象学的理論体系として見た来談者中心療法の人格及び治療理論と若干の臨床的考察
ー一心理療法の現象学的アプローチに関する予備的研究

昭 和 35 年 度 修 士 論 文 題 目

氏 名 論 文 題 目

伊 藤 格 夫

上杉 孝 実

川 瀬圭 一

小 嶋 秀 夫

宗

内田精神作業検査の分析的研究

組織における規律と儀礼主義

アノミ ー 論ー一現代社会における社会的連帯性の分析として一一

親子関係の研究＿幼児の攻撃性

孝 文I実存分析 教育の実存論的考察への序＿

竹 井 昭 生

西村州衛男

野 中 一 也

浜 口 恵 俊

藤 本 文 朗

日本の近代資本主義の勃興とその倫理
―日本における近代人の形成についての一考察ー一

個人遊戯治療のプロセス ・ アナリシス

労働の論理一ー総合技術教育の理論設定のために 一一

文化触変と価値

少年院における精神薄弱児の集団心理療法

室 井 修 アメリカ合衆国連邦政府と教育行政一ー合衆国防衛教育法をめぐって一�

吉 岡 剛 19世紀英国教育の展開 —その動力と方向 ー·—••
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昭 和 34 年 度 卒 業 論 文 題 目

氏 名 論 文 題 目

家 常

伊

藤

恵 問題家族

インフォ ー マル・オ ー ガニゼ ー ションの本質について

井 山 勝 元 民法と教育

植松美也子 自己評価と興味の変化に及ぼす自

信

の影響

上

村

貞 一 経営における人間関係の社会学的考察一一人間関係とモラ ー ルを中心として一一

宇 田 良 弼 ドラマについての一研究 一ーホ ー ムドラマを中心として一一

大 崎 修 不安の図形認知に及ぼす影響に関する一考察

大 槻 博 社会階層区分の指標 ―-Prestigeを因子分析する試み―

吉

典

志

徳

徳

信

稔

男

昇

義

門

治

夫
一

穂

誠

雄

桂

雄

雄

晃

弘

雄

茂

苓

正

弘

武

武

尚

泰

忠

水

信

徹

純

秀

力

照

政

ゴォ

行

保

橋

部

井

原

原

藤

山

島

見

野

田

田

橋

坂

中

内

内

居

入

村

田

べ

川

谷

大

岡

河

河

河

木

栗

小

塩

柴

千

高

高

田

田

竹

竹

武

立

辻

富

中

牲

西

フレ ー ベル教育学の基本概念
Semantic Differential法による言語意味の測定

村

落共同体の構造とその社会意識の特質

音楽と社会一ー ベート ー ベンの解剖—

日本の対朝鮮人教育政策の推移と問題点

教育

行

政の根本間題ーー自然法と教育

行

政一一

子供の目から

見

た親の勤務評定一ー 現代ハイティ ー ンは親をこのように

見

ている一一

近代日本の教育財政に就て

アメリカ公教育史における学区図書館ーホ ーレス・マンの図書館論及びその展開の考察一

現実と過程に関する論致ー 一心的平衡の設定―

精神薄弱者の性能とイギリスにおける精神薄弱者対策

初期占領下の教育改革の実態·—教育占領政策の実態―

音楽の嗜好についての一調査

理論と実践の関係ーーカントを中心として一一

モラー ルの研究

義

務教育学校教員における停年制の問題

支配・カリスマ教育・官僚制

私

立

大学に対する国家の政策

カントに基く道

徳

的自由と

義

務

色彩広告の顧客に及ぼす心理的効果

人事管理について一一人間関係論ー一

マックス・シニ ー ラ ー における自我と他我の関係――—その教育学的一考察―

公共図書館と地域社会一ー大阪を中心にして—

経営参加とモラ ー ル
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野 本 政 孝

萩 原 弘 丈

橋 本 宣 次

浜 上 征 士

藤 本 正 信

古 川 新 造

麻殖生悦子

増 田 勝 茂

松 村 由 彦

松 本 嘉 一

三家多賀成

宮 岡 洋 子

宮 田 修

森 田 博

山 口 正 子

我が国に於ける教育行政制度の沿革

明治時代に於ける宗教政策の教育に与えた影響

新聞の自由 一一新聞に作用する力的要素についての考察ー一

マス・ コミュニケ ー ション過程に於ける小集団

知能プロフィ ー ルの利用への試みー一知能・性格・学業成績の関連一一

原始古代における「社会進化」と「倫理思想の生成と展開」
(Hobhouse : Morals in Evolutionを中心とする考察）

言語分類問題にみられる児童の思考特徴

教育行政の能率

少年非行の社会的背景—非行多発地域の問題を中心にして一一

新島襄の教育思想

現代農村の社会教育に関する一試論

生活綴方教育の認識論的一考察

人材予測への予備研究—高知能群の特性ー一

教職における専門性についての一視点

北方性リアリズムについて一ー佐々木昂の教育観を中心に一―-

昭 和 35 年 度 卒 業 論 文 題 目

氏 名 翌
呻U 文 題 目

赤 木 忠 生

井 上 和 子

上 木 隆

上 田 哲 司

海 原 徹

榎 本 明 子

大 竹 鑑

荻 野 憫

小 浜 維 人

金 沢 大 士

神岡十三雄

川 崎 和 紀

菊 本 辰 道

桑 原 輝 匡

楠 元 正 人

施設児童の人間関係と人格構造ー一乎安養育院に於ける一研究ー一

ロ ー ルシャッ ハ テストの診断性の研究＿親子関係の診断の場合ー一

新聞の社会教育的機能について

労慟への動機づけに関する考察

藩学教育の歴史的意義とその限界ー�長州藩教育の研究-——

色彩の言語印象と視覚印象の比較に関する研究

実験的精神とその教育的展開についての一考察

幼児における社会化の過程ー一孤立児を中心として一―

世論とマス・ コミュニケ ー ションの関係

健康教育ー一養育＿一—

教育委員会法をめぐる地方教育行政の変革について

勤務評定批判ー一その本質と目的に照らして一一

業種と労働意欲

19世紀末期から十月革命に至る迄のロシヤ教育史

勤務評定制度についての考察
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後 藤 国 夫 童話の内容分析＿児童文学研究への一アプロ ー チ—-

坂 武 彦 ロ ー ルシャッ ハテストに於けるm反応についての一考察

佐 瀬 洲I治 家族における人格形成について

竹 中 智 彦 人間関係管理法一一労使関係と人間関係—

竹 森 永 官僚制構造

土 井 信 彦 シュフ
゜ ランガーに於ける教育の本質とその教師像

友 沢 延 彦 チェルヌイシニフスキーとドブロリュ ー ボフの人間の全面的発達についての見解

中 西 俊 二 子供の生活時程に及ぼすテレビの影響

中 西 康 允 校長の職能と所属教員との関係— 一一人事管理からみた学校経営―

中 原 博 志 職場における人間関係と作業能率との関係ー一電話交換手に関して一一

西 野 修 現代資本主義社会における人間

西之園晴夫 明治期に於ける工業教育史の諸問題

野 間 口 修 累犯少年に関する考察

原 正 敏 戦後の教科書検定制度について

平 野 行 信 ニュ ー ス映画の報道―その歩みと背景の動き一―--

福田淳之亮 大衆社会における余暇の問題

藤 原 保 労使の協力

文 田 久 雄 文部大臣論一�機構改革案に関する私考察＿ー

古 川 治 教育と実践倫理

紅 谷 博 美 社会的態度からみた神経症的人格の一考察＿権威主義的態度を中心として一一

堀 井 滋 教育家としての内村鑑三

松 井 徳 夫 人間性から見た社会現衆研究の方法論的アプロ ー チ

松 嶋 敬 生 臨時教育会議を中心とする制度改革について

松 田 耕 治 デュウイの教育思想について一一人間観に関する一考察ー一

宮 崎 俊 明 ペスタロッチの政治観についての一考察

吉川善 一 郎 明治の日本人とキリスト教―その緊張と影響—_-

吉 田 久 弘 戦後教育の民主化について（教育行政面から）

米 田 肇 P. F. Studyの分析的研究ーー反応よりみた場面分析――

渡 部 康 次 レヴィンにおけるパ ー ゾナリティ理論
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