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Personality Development of the Mentally Retarded
Field Research in Shigaraki Home (2)

Tsuxzo Taxase

Co-workers Buwnzo Fusmmoro
Hipzo Kosrma
Hriroxo Hrcasmr
Ser QciNo /

Harvvosnr Osawa

In a previous study we approached the subject with an emphasis on the educational value-
system in the institution, the formal-informal group organization, and the inner personality
world, .

The purpose of this study is more restricted. It is to make clear the process of personality
development in the light of self-acceptance. We believe, in this study, personality development
means to make efforts to actualize oneself, self-acceptance is one of the basic strata which
congruent personality development depends upon.

Self-acceptance, we think, has four conditions :

(1) One must have some kind of definite self-concept, which is the Kernel of one's concepts of
self or the central principle of one's behavior,

(2) The self-concept must be objective as well as subjective, -

(38) One must put both positive and objective values on the objective-subjective self-concept. And
one must accept one’s self as it is.

(4) One must have an eager desire and make efforts to actualize one’s self,

Besides we must take up the frofzdem character of one’'s self when we approach it in the
educational-psychological area, The frotzdem character makes one overcome one's negative self-
concept and endeavour to actualize the positive one.

In order to approach the problems, we studied some cases by the interview method. Fourteen
cases were chosen through discussion between the teachers (including the director and nurses) and
us, The criteria for the choice were based on the degree of progress in their work and in their
social life, Seven had made remarkable progress, while the other seven had made none, After
choosing, we interviewed the subjects, teachers, parents, employers of pottery factories, etc. and
got information about their behavioral changes, self-concept and self-acceptance,

Records were analyzed by pre-decided check-items., We decided on five types; three in non-
progress cases and two in progress cases. The characteristics of each type is as follows :

Type 1. There is not a consistent and central self-concept, and the self has no meaning for the
person (non-progress group),

Type 2. There is the ability to be objective and positively self-evaluative to some degree about
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their work, but they are by in large unaware of their many important problems (non-progress
group),

Type 3. There is quite a definite, consistent self-concept and positive self-evaluation. But it is
hardly more than self-satisfaction (non-progress group).

Type 4. The self-concept is “I am working in a factory. I take an important role in it.” This
self-concept seems only a repetition of the encouraging comments of others. There are doubts
and if the environment changes, the self-concept may change easily (progress group).

Type 5. There is a consistent self-concept. As they are quite objective, they have both positive
and negative self-evaluation, They worry about the negative side, but do not make any effort
to overcome it and actualize themselves.

Among these groups there was none which really accepted and actualized themselves. Though
cases of type 5 are the highest stage of self-acceptance in our study, their self-acceptance is not '
a real one that satisfies the above four conditions,

In order to find out the reason of the above facts, we must make clear the following problems,
towards which we will direct our future studies : .

(1) Is it essentially possible for the mentally retarded to accept themselves ?
(2) Is it possible for a person mentally retarded to grow into a self-accepting person if the

education that makes him positively aware of his own self can be improved?

A Study of the Increase in Scores in the
Repetition of Intelligence Tests

Koosiro Sumipa

The purpose of this study was to repeat the Kyoto-University NX 8-12 Intelligence Test with
about 400 subjects under various conditions and to analyze the results,
The following results were obtained :
(1) Test-repeating produced an increase in SS scores generally.
(2) This increase was higher on the scores of 4-month and 8-month test-retest intervals,
(3) The lower intelligence group showed more increase than the higher.
(4) There was no significant difference of increased score, not only between the sex groups
(men, women) but also between the memory sub-test score groups (high, middle, low).
(5) Reliability coefficient has a little relationship with the SS scores made at the retest in vari-
ous conditions.
(6) Sub-tests scores including numeriacal factors were little advanced in comparison with other
subjects.
(7) It is suggested that same experiments may be made in the design and construction of the

tests,
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Behavioral Science and Oriental Ethology

Koosr Saro

We can trace the lineage of American behavioral science from the ideas of the Institute of
Human Relations of Yale University, of Lewin's group dynamics, and of the Department of Social
Relations of Harvard University, but it is broader than social sciences and integrates biological
sciences, It may be characterized as the interdisciplinary study of man, aiming at the general
theory of human behavior,

The writer is interested to see American behavioral science in reference to European ethology.
Tinbergen compared modern European ethology with American behaviorism. But ethology has
another meaning in J, S, Mill's usage. It is the science of the formation of character, national
or collective as well as individual. It is said to be the science which corresponds to the act of
education in the widest sense of the term. Then this ethology in a sense comes close to modern
behavioral science, The writer wishes to call attention to its relationship with Oriental wisdom on
human nature, which covers medicine, psychology, philosophy, religion and arts (fine arts as well
as the martial arts such as fencing, archery, judo).

These Oriental teachings are closely interrelated, with personality training, which consist in
the promotion of psychological and bodily adjustment, as the nucleus. These problems may be
reduced to the central problems of Zen and Ki. The writer suggests a number of concrete
problems to investigate, by integrating such Oriental wisdom and Western scientific conclusion and
methodology.

(The topic will be discussed in detail in Vol. 5, No, 1 (March 1962) of Psychologia-An Inter-
national Journal of Psychology in the Orient~, a journal written all in English and published by our
Faculty. )

The Concept and Identification of Values

Esvun Hamacucur

Today the decisive definition of values and the final methodology to identify them are not
yet firmly established in the Behavioral Sciences. The present paper aims at (1) putting various
concepts of values in order mainly from the standpoint of man's selective behavior, and (2)
pointing out some essential conditions in the research on values and proposing a theoretical scheme
for the analysis of them,

Value concepts of different kinds may be included in the ¢« value-complex.” It consists of the
conception of the desirable in individuals or culture (velues in a narrow sense),desideratum and
valuing, and the processes of selection and evaluation, The interrelationship between these com-
ponents is considered as follows : the individuals (valuers) who are in a given choice situation of
action may select among their desiderata, that is, the objects of valuing, or may choose an adequate

alternative way to get them from among many, depending on or based upon their own definitive
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values for selective commitment which have been settled through the processes of evaluation,

As for the vzlues defined culturally and regarded as the core of the “value-complex,” some
points are discussed.

1. They are viewed in two phases —— the socio-cultural system and individuals. Values in
the former phase are the norms for the system to be maintained and in the latter phase the
standards or codes for selection by individuals,

2. The latter concept, as Clyde Kluckhohn defines, is closely related to the Theory of Action
by Parsons and others, It is also true that his functional definition is not always perfect in
comparison with Catton’'s revised and operational definition.

3. Values have some important properties in common : their determination of the permissible
«“cost” in selection, and their self-evident nature,

4. Value system is classified into two types. One is the value hierarchy based on pattern
integration as Albert reports on the Navaho culture,and the other is the subjective and situation-
ally relative system of individuals founded on functional integration.

5. Value-orientations, the basic values in culture, are generally believed to be the fused concep-
tion of both the existential and the normative from the structural viewpoint as Clyde Kluckhohn
suggests. However, when we give our attention to their processual directionality and variations
within a culture, the critical concept newly-defined by Florence Kluckhohn is to be noticed as
functional and dynamic,

The significance of Catton’s theoretical hypotheses on desiderata, selection, and valuing, and of
von Mering's theory on the processes of evaluation for value studies are praiseworthy.,

In the next place, two requisite conditions for identification of wvalues are pointed out. They
are (1) the involvement of choice situations, and (2) the projective representation of responses,
Among several methods to investigate values, the Picture Technique by Goldschmidt & Edgerton
seems to be the only one to meet both conditions, though it must be amended in many parte,
Any given values identified can be placed in the categories or on the continua of value character-
istics, These are the categories of modality and content, and the continua of extent, intensity,

salience, stability, generality, and relatedness,

Die Mode

ToSHIAKT SHIGEMATSU

Vorwort
Die psychische Erklérungr der Mode
Die soziale Erklirung der Mode

Die eigentiimliche Ziige der Mode

- =2 E = -

Die sozial-historische Erklarung der Mode

Die primitive Gesellschaft

Die mittelalterlicherGesellschaft

Die neuzeitliche Gesellschaft
VI Die Mode und die gegenwartige Massen-Gesellschaft
Vi Nachwort
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Socialization and Self-Control in Mass Society

SuozAN SHIBANO

Qur purpose is to consider what are the desirable goals of socialization in mass society. In
my conclusion, we advanced such proposals on the ways of life in alienating society that the goal
of the desirable socialization is to make up a mature personality and to have abilities of self-
control, because mechanisms of self-control in personailities and creative functions of adaptation
to the world are very important for the equilibrium of personality and its re-organization,

Next we shall explain the content of each section briefly.

(1) Analysis of the crisis in our society,

As Lawrence K, Frank defines our society as the patient, great trends of amomie come into
our society.

(2) The traits of mass society,

Mass society is characterized by three traits, First, standardization of culture makes us
mediocre; second, social organizations expand on a large scale and peoples feel self-alienated
increasingly ; third, decline in social control produces many forms of deviant behavior,

(8) Social existence analysis,

Social existence analysis will form a vicious circle of psychogenetic approach or Socio-cultural
background approach. By this approach, we consider all behavior as the result of the self's
function or self-concept. Therefore, deviant behavior and delinquencies are results of failures in
self-control,

(4) Socialization and self-control, ‘

As George H. Mead says, the self arises from the interaction of ego with others. But it is
more desirable to find the r»eal self behind ourselves. On this point, my thinking derived valuable
suggestions from Carl R. Rogers’ theory of phenomenological therapy.

(5) The functions of self-control,

Self-control is formed in our personality by internalization of social control, Therefore, boys
who have highly developed super-egos are defended from delinquent temptations, conversely
weak-ego(self)-controlled boys are apt to fall into delinquency.

(6) Recovery from alienation,

In order to recover from alienation, we have to first recover censciousness from being self-

alienated, and then to develop the function of self-control, finally to reorganize control—=gratifi-

cation as in the period of youth.
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Development of Departmentalization
of Library Materials

Cmikao QOcura

It has been realized more and more, in Japan, that the subject departmentalization of library
materials and activities has btecome one of the most significant fcrms for making the litrary a
more useful tool in service of all the interests and professions represented by the community.
Among the larger public libraries in this country there appeared, so far, many which have intro-
duced this organization in limited fields. There have been, for example, separate rooms for the
humanities, the natural sciences, and the social sciences or sections divided in a large reading
room for those subjects. Lately a strong tendency toward departmentalization has been in evi-
dence.

The writer of this paper has tried to analyze the problems which the public libraries are all
encountering in adopting this organization and found the historical development of grouping, sepa-
rating and departmentalizing library materials very interesting in studying the factors which
resulted in the subject departmentalization. So I have tried to trace back to the latter part of the
nineteenth century when the traditional system of fixed location of library materials was replaced
by the new one,the moval location, This fact was considered by the writer as one of the prototypes
of grouping books in libraries by their subjects,

It is hard to say whether subject departmentalization has its direct origin in wmoval (velative)
location, but it is noteworthy that the new system of subject classification of books on shelves of
a library called attention of librarians to the consideration of iibrary organization which divides
the library materials into subjects. The subject open-shelf system and also the subject depart-
mentalization of a library appeared a little later on the history of moval location and both were
connected closely with the subject classification of the books,

It is one of the most characteristic features in Japanese public libraries which adopted subject
departmentalization that most of them have a tendency of providing special emphasis upon
particular interest areas and more adequate all-around service to adults rather than the subject
departments based upon theylibrary's classification, One of the major interests for the writer of
this paper is that the subject's color has been fading in its original meaning, the theme or themes

of a book, in the development of the organization of subject departmentalization.

The Legal Nature of the German University
——In Relation to Academic Freedom——

Hipeaxt Taxacr

In this study I discuss the problem; whether the German universities are die dffentliche
Anstalten or die Kovperschaften des dffentliches Rechts,
All German universities are established and administered by the state (die Lénder). In this
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point they seem to be the governmental institutions (die dffentliche Anstalien) which should be as
a rule controlled by the state,

But the actual administration of the universities is left to their own organs (rector, dean,
senate, faculty, etc.) under the necessity of maintaining their academic freedom, which is gua-
ranteed in the constitutions, They,therefore, seem to be self-governing corporations (die Kérper-
schaften des dffentliches Rechis) which are independent of the state.

What are they in the substance ? One answers that they are and/or should be die Ansiclien
and another says die Kdrperschaften, 1 agree with the latter, Because the universities could maintain
academic freedom more completely by being the corporations (die Korperschaften des dffentliches
Rechis).

A Study of the Right to Education of Parents

from the Positive Law Viewpoint

Iicmr Sacara

The purpose of this paper is to clarify the Right to Education of Parents in various regulations
of positive law, In 1951, the theory on Right to Education of Parents was introduced in Japan
by Dr. Kotaro Tanaka in his essay on The Right to Education from the Standpoint of Naiural
Law. Until then, neither jurist nor educational scientist ever discussed this matter in Japan,

Today, not only articles on the Right to Education of Parents are included in the Civil Code,
but they are included in a Bill of Rights within the Constitutions of many countries, The reason
for this is that the Right to Education of Parents is one of the basic and most important of
human rights, More and more even the details of the Right to Education of Parents tend to ke
included in these articles, On the basis of the theory of the Right to Education of Parents there
is christian ideology. We, therefore, can find no such articles in the Constitutions of countries
which belong to Communist or so-called «“People’s Democracies,” except in the German People's
Democratic Republic, This is due probably to the fact that the Right to Education of Parents is
under the strong influence of the political ideologies of the respective countries, It is the belief
of the writer that such a Right as that described here should be emphasized more insistently in

order to promote the family education in Japan,

The Demonic in Education
——An Ontological Approach to the World of Education 3——

Snvsr Waba

Consciously or unconsciously, every educational theory has in itself a metaphysical interpre-
tation of human nature and history. To go beneath the surface of different theories and to settle
fruitless conflicts between them, we have to criticize their metaphysical presuppositions and turn
our afttention to investigate the very dynamic of life and history.

s

The most characteristic features of life and history are their «indeterminability” and “am-
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biguity.” In other words, the inner dynamic or the drive for life can he characterized as the
unity of form-destroying and form-creating power (P. Tillich). And people call a creative power
which is super-natural, amBiguous and also destructive “the Demonic” or das Dédmonische,

I analyze the structure and functions of the demonic in Socrates; Goethe, Dostevsky and other
thinkers and with the help of Kierkegaard and Tillich's analyses,I explain the process of actuali-
zation of the demonic with relation to the theological interpretation of human evil. I further
suggest that the conquest of the deonic or the creative formation of the dynamic in life must
be based on the recovery of faith, the conquest of the ontological alienation, i. e. man's original
sin,

Faith means obedience to the word of God, the Logos of whole beings. Education as the
process of the creative conquest of the demonic is to find the reason for being and to promote
the rationalization of life and history with it. Tillich says that the fundamental logos of human
life is “love”, “power” and “justice” and to find the relation between them is the unavoidable
prerequisite of creative ethics.

I try to analyze the ontological structure and relation of these three concepts and suggest
that the ideal of the educational world is the dynamic unity of love, power and justice and that
without seeking this unity, every human effort of love, power and justice would become contra-

dictory in itself and change into satanic destructiveness.

The Principle of Reality

Yoxicar Sarranono

I analyze “the Principle of Reality” or das Realititsprinzip from the antbropological point of
view in this thesis. This principle gives the basis to life-centered education or die Erziehung zur
Realitit. The fundamental structure of the principle of reality can be said to be le contact vital
avec la véalité and I try to explain this, correlating with different strata of human beings : mate-
rial (nature), life, consciousness, spirit, and transcendence,

In this study I depend upon the works of W. Cannon, S. Freud, J. Bergson, K. Lewin, F. Min-
kowski, C. Rogers and S, Kierkegaard.

The Beautiful and the Sublime in
Character Education

Taxesar Obpa

1. Kant's theory of character education

In Kant's anthropology, the concept of character points out the self-awakening state of man.
It is an educational value for a man to be a man of character.

According to Kant, character building is like a kind of conversion, To be a man of character
is to be a new man through a conversion experience, However, Kant attached importance to the

basic stage of character building, In his pedagogy, he emphsized obedience, sincerity and socia-
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bility in the child's being,

Kant indicated the beautiful state of character with the word «the beautiful soul. ” The word
“the beautiful soul” leads me to Friedrich von Schiller, My attempt is to compare Kant's theory
with Schiller's theory concerning the problem of character education.

Kant and Schiller had a controversy. In character education, Kant recognized the primacy of
“the sublime soul”, “ The beautiful soul ” contains the sensible causing Schiller to protest with
Kant,

2. Schiller’s theory of character education

According to Schiller, «the beautiful soul” is the state of man which harmonizes the rational
with the sensible, Kant emphasized the conflict of the rational with the sensible, In contrast
with Kant, Schiller emphasized the harmony of the rational with the sensible.

In Schiller’'s esthetic education theory, a man of character harmonizes the rational with the
sensible, The functions of individual culture are to protect the sensible from the interference of
the rational and to guard the rational against the power of the sensible.

Schiller called the state of spiritual freedom “the sublime soul.” In character education,
Schiller’s ideal image of man is “the beautiful soul ”. Moreover, “the beautiful soul” must be
transformed into “the sublime soul” in the human crisis,

A man of character is rigorous towards himself and generous to others.. Schiller's point is
that the rigorousness towards himself and the generousness to others are built up through esthetic

education.

On Educational Critics Presented in

American Recent Education

Susumu IkEDA

What I presented here is a sequel to the article that I wrote in the last number of this
bulletin, I am aiming at satting up the objective critics of educational issues in this paper. It seems
to be necessary for developing further the educational system now in use, and also for reforming
the worn out system, No system continues forever, and is dissolved into a new system at some
time, Particularly in remaking the old system to the new, the critics of the educational system
play an important role, which is to give the right ability to judge the situation fairly to people
in the society Criticism is not for defending the old system, but for making the new, and only
sometimes for abolishing the old, There would no freedom to the 7ighteous without the right to
criticize education rigorously. The educational system in Japan is not so tranquil as is generally
considered, It is filled with various kinds of problems worthy of public criticism which we should
not ignore. Reviews on our educational system have been left too much to the judgements by
professional educationalists who seem to be speaking only in defence of the present educational
system in Japan which has been produced under the pressure of the Occupied Forces, Strange to
say, any kind of criticism of the educational system is rejected by the progressive groups in
Japan, for the reason that it is in danger of being misused by the conservatives, namely Japanese

and American imperialists. In this way, to all appearance we have no freedom to criticize and it
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can be said that everything in Japan is in lag under the mask of democracy.

Now is the time to eliminate our educational lag. I should say, our educational system is
dysfunctional in relation to our society. The focus of critics of education is at this point. It is
alsb the case with the American education. The critics of educational condition in the States
mainly speaking criticize the Dewey-cult and point out the weak side of American education in
the age of Sputnik-impact. I intend to get a right suggestion from them in criticizing the edu-
cation in Japan, The case in America seems to offer something to be learned, At the beginning,
I have discussed the perenniali critics presentation, and then the points of view which appeared
in criticism done by Mr. Rickover, Mr., Lieberman and the weekly magazine, Life, by which I
could be well informed on the weak points of American education, I think the critics are correct
on the academic degeneracy in American schools, especially in high schools. Particularly the
intellectual weakness in mathematics, natural sciences and foreign languages in America is, sorry
to say, a well-known fact which we Japanese also should not neglect. However, fortunately the
American people have courage and righteousness enough to criticize their own weak points, among
whom educational critics are well set up, based upon the wholesome puplic opinion., What makes
the criticism sound and fair would be said to start from the comparative study of the issues,
and, in other words educational criticism is one of functions that comparative education should
carry out. We Japanese students, also would have to make the educational criticism active and
fair among the Japanese public, which should not be monopolized by the professional educationalists
or educators alone,

Experience, Fundamentals, and System

Tsvaro Asisaxa

Experience is a characteristic principle of the pragmatic philosophy of education. We can
see it in Dewey's Book Experiencee and Naluve, Arvi as Experience, Experience and Education,

I start by evaluating some points in Dewey's educational thought, Creative Intelligence, How
We Think, Democracy and Educalion are introduced to make his principles clear.

No one doubts that our learning begins from experience. Without experience it is almost
impossible to expect any fruitfull effects of learning, But experience must be organized or
systematized by the power of fundamentals in order to have a value for every person. This is
the meaning of intellectual discipline. Intellectual disciplines are fundamental because they are
fundamental in modern life, It is not a mere traditional influence, but a strong realistic appraisal
of modern world to point out the three R's as indispensable skills in elementary education.

At this point Dewey's principle of subject matter shows its weakness, He says in his Democra-
cy and Education < ----- The notion that the essentials of elementary education are the three R's
mechanically treated, is based upon ignorance of the essentials needed for realization of demo-
cratic ideals, ” Such an explanation gives misunderstanding very often and we have no need to
spend much of our time to learn fundamentals, But the three R's are realistic skills for our
modern intellectual disciplines.

For this purpose, I took an historical approach to secure the process of learning from

experience to fundamentals. I developed Pestalozzi's principle of An‘schauungskunst

Zahl, Form,
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Wort,
Wie Gertrud ihre Kinder lehrt, {jber die Idee der Elementar Bildung, Methode are introduced,

Frobel's Menschenerziehung especially his princi'ple on Mathematik, Sprach vwnd Sprachuntervicht are

also introduced.
My conclusion is; we must harmonize experience and fundamentals into an organized system

to perform the intellectual learning, discipline, more exactly,
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