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Education and the Growth of Political Consciousness

Relationship between Politics and Education since the Beginning of the Meiji Era

Itcnr SAGARA : Professor of Educational Administration

What was the role of education in the development of political consciousness in Japan from
the Meiji Restoration to the end of World War II ? How were the theory and practice of
politics taught in Japanese schools during this period? These are the equestions which the
writer attempts to answer in this article by examining the relationship between politics and
education since the Meiji Restoration,

Generally speaking, knowledge of politics as essential to good citizenship was not highly
valued in Japanese educational system. Furthermore, under the peculiar circumstances of
this country, a greater emphasis was placed on moral education or ethics than on civic
education. Instruction on politics was provided neither in girls’ schools nor in the institutions
of adult education,

As far as political activities on the part of school teachers were concerned, they sometimes
seemed to be radical, but they were always under the severe control of the government
authorities: teachers were debarred from holding membership in any political party, at times
did not enjoy adult suffrage, and were even prohibited from attending any political meeting,
As a result, they tended to be isolated from politics. It was natural that they seemed to
have lost interest in political affairs.

As the sltuation deteriorated, the school teachers did not hesitate to show their antipathy
to politics, Needless to say, political or civic education conducted by such teachers was
minimal.

Nowadays, it is said that political developments in Japan apparently lag behind achievements
in other fields such as economic, The reason lies in the facts that in the past political
education in Japan was not effectively functioning and that Japanese school teachers were

too much separated from politics,

The Middle School in the Early Meiji Period
Relationship between National Policies and the Middle School in Provincial Areas
Yukimixo MOTOYAMA : Associate Professor of History of Education

This paper attempts to throw new lights on historical causes of rapid development of
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educational institutions in the Meiji period by focusing its attention, not on the educational
policies of the government but rather on aggressive secondary education movements carried
out by the ex-samurai class and the common people to establish a middle school in each local
unit,

The writer has chosen to deal with these problems rather than with that of compulsory
education for two reasons.

(1) In the early Meiji period, it was the ex-samurai class and the common people who took
the initiative in developing the institutions of secondary education quite independently of the
Ministry of Education, which played a greater role in establishing the primary school system.

(2) In the course of the Meiji period, the leadership in the middle school movements shifted
from the ex-samurai class to local governmental authorities acting without orders of the central
government in this matter and, finally, to the common people. The approach taken in this
study will enable the writer to explain and analyze these shifts in the ranks of supporters of
Japanese course of modernization in the Meiji period.

The central subject of this study is the impacts of the educational policies of the central
government on the people's movement to establish the middle school. It attempts to contrast
and compare the government'’s attitudes toward education with those of local populations and,
furthermore, to trace the process through which the wishes and demands of the latter were
integrated into national educational policies.

In conclusion, this case study of the middle school movement shows that the modernization
of Japanese education in the Meiji era was not achieved by the efforts of the government
alone, as has usually been understood, and that it drew much of the drive and energies need-

ed for this task from the people's movement for education.

The Paradoxical Nature of Man

Mogrimasa TANIKAWA : Instructor of the American Studies Institute

Dostoevsky, a Russian existential thinker, foretold the dissociation of personality in the
modern world., His novels contain keys for the solution of problems of the modern man, The
Russian existential philosopher, N, Berdyaev, who in his childhood loved Dostoevsky's heroes
ardently, was profoundly influenced by his ideas. Dostoevsky's conception of the world came
to constitute the most essential part of his own scheme. He called Dostoevsky Russian's
greatest metaphysician, and so was Berdyaev, Both men probed the innermost depth of a

human being.
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For them, human freedom constitutes the core of personality. For instance, Berdyaev says
that freedom is a leitmotif in his life, His unique concept of freedom is not free will, but
creative freedom. It is _characteristically similar to “Ungrund” of Bohme, “Gottheit” .of
Eckehart, However, Berdyaev's so-called “meonic”’ freedom comes from Dostoevsky's.

In Dostoevsky's novels there are two types of figures : the sons of darkness and light-
bearers. Stavrogin of ‘“The Possessed” and Ivan of “The Brothers Karamazov,” who are
most enigmatic characters, belong to the former. The latter type is represented by Muishkin
of “The Idiot” and Alyosha of “The Brothers Karamazov,” who are not whole men in
themselves. The sons of darkness in “The Possessed” - Shatov, Verhovensky, and Kirilov -are
no more than fragments of Stavrogin's disintegrated personality. Through tracing their tragic
destinies Dostoevsky attempts to show how human freedom can turn into self-will, Muishkin,
a kind of angelic being, cannot decide on the object of his love and therefore loses his personal
integrity, too. Man must choose Being itself in order to avoid destroying his own personality.
Ivan loses his integrity completely in his nightmare, where he encounters his other self,
Satan., But Alyosha finds the initial, irrational freedom in Ivan, who can still choose
between good and evil,

Dostoevsky’s ideal image of man is suggested in the existential relationship between Alyosha
and Ivan. Alyosha is rescued from the catastrophe of Stavrogin by his intense challenge to
Alyosha. As a microcosm, a man has two principles, light and darkness, There are also two
freedoms in a man: freedom for good, as in the case of Alyosha ; and freedom for evil, as
in the case of Ivan,

Through their interaction will emerge in the heart of the good the ultimate freedom.
Then, Alyosha’s freedom becomes that of the god-man of Jesus Christ, and Ivan's freedom is
transformed by the divine light in him awakened by Alyosha. The union of the two freedoms
is revealed in the existence of Christ or his free love. For Alyosha the salvation of Ivan
means his own. This is the mystery of free love.

For Dostoevsky, suffering is a symbol of the dignity of a free being. Surely, suffering
that results from evil has a great redemptive power over evil, But, for Berdyaev, evil is not
entirely overcome by suffering alone, Dostoevsky recognizes the redemption of a man, who
chooses the good through severe trials, But Berdyaev's creative freedom begins after the

choice for the good.

The Fundamental Problem in the Thought of J. J, Rousseau

—— The Contradiction and Correspondence between Nature and Society —

Yosuu OTA : Lecturer, Otani University

Contradictions in the thought of J. J. Rousseau have been pointed out by many critics, The
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present writer attempts to grasp them as expressions of conflict between the sensualism or
materialism of the 18th century on the one hand, and the rationalism or spiritualism of the
17th century on the other,

Though Rousseau was profoundly influenced by the sensationalism of the Encyclopedists,
he remained fundamentally an idealist, With an idealistic attitude, he thus came to believe
in Nature or sensibility. 'Sentiment’plays, in Rousseau's thought, the same role that reason
does in rationalism. He accuses reason in itself as destroying the fine unity of human nature
which consists in Sentiment and considers Nature to be not only the start (as the mate-
rialists do), but also the goal. In his system, Nature is conceived of as an Eden, and Society
as hell.

On the other hand, Rousseau, a born idealist, never denounced reason categorically. He
denounced pure or theoretical reason which falsifies Nature to build an unequal society, but
not moral reason which establishes equality in human relationships.

Rousseau is a dualist of a special type —— rationalist and sensualist at the same time —
in that he draws a rigid. distinction between spirit and matter, both of which he holds to
be good in themselves. Only their confusion is bad : spiritualization of matter is evil because
it means artificialization of Nature ; materialization of spirit leads to depravity because it
means slavery to passions. The good, on the other hand, consists in the preservation of ‘the
state of Nature or naturality, and virtue in the purification of spirit, which means self-conquest.

Now, Rousseau decidedly claims that virtue is morally superior to mere natural goodness.

For neither reason nor virtue, which are indifferent to Nature, can be realized except through

social contract - the sole foundation of all societies, which can never come into being
through natural causes. This social contract, voluntary alienation of certain rights on the
part of all the contractors, is a genuine synthesis of self-assertion and self-renunciation,
freedom and equality. For Rousseau, equal society —— an absolute democracy —— is the
only true and legitimate society.

Unless such an ideal society is realized, one should, instead of justifying any unequal
society, return to Nature and return to life, In this sense, Nature emerges both as the direct
opposite of unequal society and the necessary condition for an equal society, The autonomy
of the spirit demands as its basis the independence of the body. In this way, it may safely

be said that the education of Emile is not only in accordance with Nature, but also as preparation

for social contract.
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An Analytic Study of Achievement Test Performance

in College Entrance Examinations

Kosiro SUMIDA : Graduate Student

The purpose of this study is to analyze performance in college entrance examinations and
to interpret the implications of these data. Ss were four hundred students of Kyoto University,
The results are as follows:

1. The school subjects of the examinations were factor-analyzed and two factors were extracted.
The first factor loaded on literature, English and social studies, and the second factor
on mathematics and sciences.

2. Intelligence test scores showed a higher correlation with achievement tests than with
creativity tests,

3. Except for mathematics, GEN' EKI (successful candidates at their first attempts) gained
higher scores in all subjects than RONIN (those who had more than one try) .

4. Successful candidates who gained very high achievement test scores showed higher scores
in intelligence tests than average students, But the difference between the above two

groups in personality-trait test scores and in behavior rating was small.

Social Change and Social Pathology

The Decline of Gratification=Control Situation and its Reorganization

Syozan SHIBANO : Instructor of Sociology of Education

Today, we live in changing society and we can define our society as a mass society, The
most conspicuous characteristics of our society (in term of its effect) upon our living situation
are said to be the decline of social control and the ineffective internalization of social value
norms in other words, the decline of gratification=control situation in which the balance
between social expectation (social control) and individual goal=gratification are well established.

This monograph attempts to analyze factors which cause many socio-pathological symptoms
and then to propose a systematic, synthetic, hypothetical framework of social pathology.
For this purpose, it is first necessary to define what is abnormal or pathological, and I
have adopted here, as the yardstick, the degree (or absence as the case may be) of gratification
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=¢ontrol situation.

In order to illustrate such a situation in the Japanese society, three indices are used !
(1) the decline of community control over people, (2) changing role of the family, (3) decrease
of social participation and the disorganization of life-goals, These pathological rates are found
to be closely related to the process of social change. In conclusion, we must restore gratifica-
tion=control situation and reorganize the functional community through the aid of community

organization process in our changing society,

An Investigation into Public Demand

concerning General Education at Universities

Yvxicar SHITAHODO : Professor of Educational Anthropology
Yosurax: TAKEUCHI : Associate professor of Kyoto City Music College

Yukio HISAKI : Associate Professor of Nishiyama Junior College
Ryone~x SHIBATA : Associate Professor of Otani University
Hommixe MAKI : Associate Professor of Shitennoji Junior College
Noporu MURATA : Associate Professor of Shiga University
Osanmio KURITA : Instructor of Kyoto Gakugei University

General education courses, instituted after the Second World War, constitute the most
prominent characteristics of the new system of university education in Japan. We had no
such courses before the war, Under the new system, no students are allowed to advance to
more specialized courses or to graduate, unless they have completed over 12 units from each
of the three general education courses : cultural sciences or the humanities, social sciences, and
natural sciences— all totaling to 36 units.

General education courses were established at every wuniversity in Japan for the purpose
of widening the student’s general cultural horizon in order better to prepare them as future
leaders of society. It may naturally be expected that the products of the new system are
better educated than those who studied under the old system, but unfortunately, such is not
always the case. The general cultural level of our newer graduates is being bitterly criticized
by people in all levels of society.

In view of this situation, we have attempted to survey the views, wishes, and recommenda-
tions of the public regarding the general education program at the university, The results of
such an investigation, it was hoped, would provide some food for thought to us engaged in
college teaching and would also guide us in formulating a new line of university education.

For this purpose, we employed the following two methods of investigation : (1) requesting
interviews with managerial personnel in business and industry as well as governmental officials
in administrative positions; (2) sending out questionnaires to university graduates under the
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new system. The two sets of investigations were conducted during 1961-63. Among the former
category of respondents, 95% were actually interviewed ; among the latter, 56%replied.

The summary of the results is as follows : (1) All of our respondents (interviewers) recognized
the great importance of general education. (2) However, they took a critical attitude toward
the quality, methods, organization, and the teaching staff of general education courses. (3)
We received various recommendations on how to improve general education and more specializ-
ed education, one of them being that the period of study be prolonged beyond the present

four-year undergraduate course.

The Task of Content Arrangement in Engineering Education

Tsvaio AJISAKA : Professor of Curriculum
Takesn: ODA : Associate Professor of Curriculum

Harvo NISHINOSONO : Instructor of Training Institute
for Engineering Teachers

(1) The Present State of Engineering Education in Japan

With a view to filling a great shortage of trained engineers, the Japanese Government has
formulated the Five Year Plan expanding colleges of engineering. According to this plan, 30,000
freshmen are admitted every year to colleges of engineering. This increase in enrollment
has tended to lower the quality of students.

a. The scale of engineering education :

There are in Japan 73 colleges of engineering : 35 of them are national, 4 prefectural or
municipal, and 34 private colleges. 65% of our engineering students are enrolled in the following
three divisions : mechanical engineering, electrical engineering, and chemical engineering.

At a national college, the average student enrollment in a division is 42; at a prefectural or
municipal college, it is 34; and at a private college, 75. It must be emphasized that private
engineering colleges have been overly expanded beyond their resources.

b. The curricula of engineering education :

Normal requirements in general education at colleges of engineering‘are: 9 courses in
general education courses; 2 foreign language courses (in ‘many cases English and German,
each of which is taught in a two-year course) , and a physical education course (including
gym work). Requirements in general education consist of three courses each in the humanities,
social sciences,and natural sciences.

Turning to professional training, requirements consist of : from15 to 30 courses(“departmen-
tal courses”) in major fields and some ‘“pre-professional’” courses (from 10 to 20 percent of the
number of “departmental courses” required) .
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Abut 10 percent of ‘departmental courses” offered by national colleges can be taken as
electives ; and from 20 to 30 percent of ‘“departmental courses” given by private colleges are
electives.

(2) Alumni's Comments on Engineering Education

We solicited comments on engineering education from 444 graduates : 155 of them from Kyoto
University, 155 from Osaka University, 81 from Doshisha University, and 53 from Ritsumeikan
University. Graduating between 1960 and 1962, they had majored in mechanical, electrical
or chemical engineerings., They are now researchers, designers and industrial managers,

Our analysis of their comments is as follows : 58 percent of the researchers and 33 percent of
the managers expressed satisfaction with the engineering education they had received.

Originality and ability to synthesize being the two highly prized qualities in the engineering
profession, we asked the question : “Which quality -do you think was most effectively fostered
through your engineering education and which quality the least effectively ?” 44 percent of
our respondents indicated synthesizing ability as the former and 35 percent marked originality
as the latter, They emphasizd that engineering education4 today should place primary emphasis
on the mastery of the basic contents of ma jor courses, The task of content arrangement

in engineering education is to enrich the contents of basic courses,

A Study on Social Demand concernig Higher Education for Working Youth

based on questionnaires to graduates from

correspondence courses at two Japanese universities

Kenst MORIGUCHI : Associate Professor of Sociology of Education
Tsuvyosm: YOSHIOKA : Graduate Student

This paper attempts to clarify major problems involved in university correspondence courses,
which offer an important opportunity for working youths to receive their higher education,

First, to provide a social context in which to study the problems of higher education for
working youth, we have given an overview of social demands to equalize educational opportunity.
Then, we have pointed out the gap existing between the ideal and the reality of educational
opportunity in many countries in the world, especially in Japan. Our studies reveal that
the rigors of one's social competition strongly tend to be concentrated into his youthful years
which are crucial in determining his entire subsequent career, Several combined factors
account for this. (1) overestimation of one's school career; (2) the prevalence of life-tenure in
employment pattern; and (3) wide difference in salary scales according to the size of the

company one works for., Working youth, therefore, is off the right track leading to easy
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advancement. Qur survey was aimed at clarifying whether or not correspondence courses
offered by universities can satisfactorily function to widen opportunity for higher education
for working youth.

We sent out our questionnaires by random sampling to 600 graduates of Keio and Nihon
Universities and receiv‘ed 387 answers, The main results are as follows :

(1) Compared with students Jenrolled in the regular course, it seems far more difficult
for students in the correspondence course to graduate, especially within legitimate four
academic years, This finding would suggest that the correspondence course curriculum had
better be so reorganized as to require five or six years for completion.

(2) Most of our respondents come from the upper 209 of their graduating classes in high
schools. These students gave up enrolling in the regular course at the university and enrolled
in the correspondence coures, not on account of insufficient academic preparation but rather
for economic reasons,

(8) Courses of study offered for these students fall almost exclusively in the fields of
law, economics, and literature. It is felt that offerings should be widened to meet the needs
of working youth,

(4) Universities offering correspondence courses are located almost exclusively in Tokyo
and some of the largest cities, while all of these institutions lack living accommodations and
other necessary facilities for students who live far from the main campuses, where they
must fulfill schooling requirements.

(6) The main obstacle to fulfilling these schooling requirements stems from the fact
that it is often very difficult to take a long leave of absence from their jobs, especially in
governmental work and business firms,

(6) The most frequent comment given by the respondents in evaluating the effectiveness
of correspondence courses is : “I got self-confidence through my experiences which require
great effort.” Many of these students are satisfied with acquiring knowledge about “general

”

culture” or “special skills,” but very few of them have stated that taking correspondence

courses had helped them materially in getting “better jobs”, positions or higer salaries,

A Survey of @pinions regarding Social Need for Higher Education

Seuicnr KURAISHI: Professor of Educational Psychology

Teru SOWANAKA: Instructor of Educational Psychology
Mixinacanizro TATARA: Instructor of Clinical Psychology
Kbs1ro SUMIDA: Graduate Student

This survey sttempts to clarify some aspects of social need for higher education. For this
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purpose, two questionnaires were prepared: Questionnaire A consisting of 17 items and question-
naire B of 16 items. Questionnaire A was sent to the recent graduates of Kyoto University, Ss
group was selected from three faculties in natural sciences and their applied fields and four
faculties in the humanities, law, economics, and education at the University., Other universities
were chosen as a control group. 600 cases were selected as samples and 35.5 percent of them
replied. Questionnaire B was sent to personnel managers in the government and other public
offices, of industrial plants, of business firms, broadcasting, company, newspaper company,
and others, 300 cases were selected as samples and replies were received from 43 percent of
them.

The results of Questionnaire A may be summarized as follows :

1. Deficiencies 'in general education, social training, professional training, practical
knowledge, and in flexibility in thinking and behavior pattérn were shown as the Weak points
of higher education in Japan today.

2. In the Japanese system of higher education, a greater emphasis should be placed on
closer relationship between the faculty and students, acquisition of practical knowledge,
improvement in teaching‘ methods (such as the seminar method) and in foreign language
education. And the prolongation of professional training deserves serious consideration.

The results of Questionnaire B are as follows :

1. The weak points of recent graduates are: insufficient grasp of professional knowledge,
a tendency to make light of practical knowledge, and unconstructive discussions and criticisms,
Elitist and superiority complex was pointed out by government offices as specially prominent
among them.

2. Compared with older graduates, recent graduates tend to act rationally but rather
selfishly and they lack courtesy.

3. As compared with non-university graduates (for example, high school graduates),
they display sociability, flexibility in fheir thinking, and objective behavior pattern. They
have less inferiority feeling than high school graduates.

4. The image of an “able” person, as held by all these groups, emphasizes activeness and
honesty in his behaviors and flexibility in his thinking and understanding, Higher education

—both general and professional—must be so improved as to produce such an “able” person.,

— 227 —



?5(%'—?—"‘13

B H i = A e #H "
B B OF | # O gﬁﬁ%& — HEZOHMBECOWTERY | A B & E
2%
mroge | B 3t EEOWMB LA —BHORRFHAICH, | i B & &
ThHIc, FTEENRECODWTERET S,
OB (ke 3t P.Natorp : Philosophi und Pidagogik— | #f H # %
%’&ﬁ@ By, PE, HEOBHECOWTER T
WO |k 3t Rousseau : Emile — AMORZERME HH | % © 3% MW
DRFRA, HEME RO, CoHROEIEEY B
UTERET S,
HEAHBZE | # % BH ARSEESR— AMOSMEEY RN T5 | T & & #
ABSFHINE L D L TARZEOF & LTOBE
FLBROBRAMEY LY LIF 5,
W% Be ﬁﬁ@AE¢M§%-K$mt<m#§©% T & #% &K
FEERC D\ TREET B o
m % ﬁJI&:/\I’a‘UL ro A Rk OED
S B?&&: %, 7?%??’“@12\1‘\“?7‘&%9
%&vﬁ@jﬁa@@@-i‘oh T %,
WogE | B 3k L% D AME BEHEOMBEMULSGFHDOM | A A 5% W
%Tbit)\ﬁaﬂ@ﬁ]}gffoé LS B bIAEIT
il H ANHE %Y, TELTHEELFLCL TR
B35,
WA |k 3t Bollnow, O.F, : Existenzphil eophi und T B O# 3
Padagogik » &AL LT, EEEFMOTHOLTE
ABFIIREEA R BT HZ LD DD,
% BT OB |# o=® PEFEEE RS TR H #
B ARZHER—OWE L e & XK BhEEE
Woge | ke 3t HENEE F— RSB E FO R TS " R & &
W% | B 3k ﬂﬁ/Aﬁ?ftL:}oH575??03575?&5(&@’”*—‘ byt W
BRI T % BROEF L, OA bR
?@Tu Bam, ﬁx%ﬁﬂ&#bi%(ﬁ
Méhhd?bm\# i PEEE DRk
DZEOMEPREC L L, +o 7 fgiTRwn]
HETH Do FOHEET, RED LS FAMHEEH LA
AATACEE 5{«@7’7’1:»«-7%%»%&71& °
wmoge | ke 3 R DR SE M OB
W oB |k 3t Kretzschmar : Das Ende der philosophi- BT B # 7
] schen Pidagogik —— HEFDRILE DE 5
W oA |k 3k BTRIFIZ 3517 B R RBE O TR X BhEIR
WoOH B #17, | & 1 BhEdE

%, AErROC,

— 229 —



RLREFHFTFEWREX

l
EEBKEF [ B BB R — BB EE O u%, =i, hom R
g, HEc oMU BT, EREHY,
%ﬁ& S E OB RT, T OMEE BT

Woge | B 3k | BUREKMOBE DRfE — 4L ﬂ'afil}: FA
| oEEERE RO EL, REESNAE LD
%

RN ORI RS L, DRI L I
U‘J%%%Egl«‘ 20T E ORI T 75

BoR B | BEOEMAREAEAE SR | U 0 & B
s e P o S P b
B, HRRARC & 2 BT

m o7k 3k iy Ul ®ﬁ&"~%Fu%@ﬁﬁmkﬁ“ ol Bh#ER
H’J%{’FQ& D BT, AR 8 A 2

bo ﬁ?‘rm’fﬁ")f@i&ﬁ-’ﬂb@xﬁi sl 237 /7’
M&LLEAmﬁﬁﬂﬁﬁ@%WB#“T%
HOEDOHEEE LIV,

G Rk, E, | & M pEE
PR SN BTG | h
- @I (nlﬂi"}x o

W BB 3| King: World Perspectives in Education | i M #% %
wm %%#mQ&LTAE@&ﬁ@ﬁ )il
%ﬁfa @ﬁﬁﬁj"%ﬁ\?‘—}ﬂ 5 W%%FI 9o

W%

)
ot
o
4o

I

I&U?Jﬁ@kﬁ%%ﬁib %Ln‘éf“ﬁ;“éﬁt% P BF 5
GEfEiRE) < B<o

W% | B #k | HERIBOEME—HRTIREORECLT | B M % 4
EEHBOEI K Ok, MRS, EREED
HHEA T b0

G -——HEREOHEL L C Coun- | & I BHEIF
seling %> &3 B EHASEEE L 15,

W % SERRER (V=T v —7) —mEE | B B O OM
&@%%@ﬁr 505 I« R R 7 L —
7o U~ OB O HEEESET D, (LT
(RMEEED D> DX, )

W OH | K dt Lipps : Die ethischen Grundfragen, " K M & #F
B B RE | o= BETAER—REABHROEEOERRY | 18 R & %
A, ﬁ:%ﬂ‘?’%‘%%:%%%’ . RS ?“ “HEDOH .
B, PR OWTHET 5.
W 7 _%@@U'\'}/V T o= =4 SO f%{ﬁ NOH BhEE
BRI E LT 5, MEEC>T0WTA 3 A=

AV PERED BT B,

BOE | | RENECRY DEREOME —Pestalozzi: | &8 R %
Wie Gertrud ihre Kinder lehrt {1,
iﬁﬁ%ﬁj@&ﬁ?ﬁ@iﬁﬁﬁ& BT 3 2 R o

WO ke 4 American Soc. for Engin, Edu, : General | / M Bh#EiZF
I Education in Engineering,

S ILE BHOEZOAMBERC | £ B K 2




L

I

=

I

o

o

B

o

B

5

®o®x B H

&ﬁ%%&%——%@%ﬁﬂ&bf FEOE
2, FELES %WH%QEE%%EL,%ﬁN
WD D, HHIC KT 5 EREMEC
CTORE RIS o

FRpEO#ME—kEEC BT 22D RE

N R R A L, EANSEL Oy
CEAFLWLIEBREYRD, S DICEEERORE
AR Do

L n GeT —<%

@u&tf %h®ﬁ%£mﬁ§ BT 5 S
FHC S\ TGS B o

OBEEFIEAN OEEER O, BIULE
2OEhE, OEFEMEESOAIMTER Y 75 %
ns, %hm%®ﬁﬁ,mﬁ@ik®ﬁ%%%E#

5o

B B R S
gL %ﬁ®£§ﬁﬂ
MR OEE LN & LTI

SRS SRR —— AHE
%%EL %ﬁ&M®A%ﬁ
ﬂ@,74747,Alm

ﬁ

%%UE A—— TR, H kDR,
e HiE, BE, }@%H”Aﬁ, Re—y

ﬁr}‘@ibé%f@n%@_ °

LB :, PR, L
A, Eri‘é%%i@éﬁ?ﬁéo
HAeES— LT, inter personal

relation & person perception L{TOWTD

B RO FERT S

EROHESE—— **%@V\-%H%/\Fﬁﬁf]@l@%"
&LVCOE%'D ‘?*—OL T, ZDFREE A o
%@%ﬁ%&ﬁ@ ATE N

@%uﬁ%—~%¥&%¥,iAm&$®T%
FLTORE, BeEalEEr ki LT, W
ﬁ,%%%ﬁ,ﬁﬁ%®£&ﬁ%$®mﬁ& Tk

RS s —

INRFEH BOHAROHEMEE, ¥
ow¢a¢ﬁ®mm §L¢E%%gmmuf¢
E@&ﬂ&v? DB, NR OBEHI KD
ik Logﬁﬁféo

RS RS L BN — RSP O R R
H HERANC R L FORCEWT, By fE
% BRSO, AW %ﬁ%%%%@@ho
W%,

JLRE B

R —— R R R O R E RO
H

%

B —HAD A2 OEREILOOE
»5 LT, ﬁﬂ@—-ﬁ&“@/\kuom
FREw LML, AROEFRIP

A
i3]

DI
4

R ED
Yoot
HRA

o

.’

ol

i

A4k
®M$

—23l—

i

E

3

=

Wm
EEED

SEATES
B oREER B

&

Bh#UR

Bh#R

Bh##R

Bh#iz

Bh#UR

H

o3
#h



T

FHEAFHETEHRLE X

R GISE — DEZFERSECST 230 | £ & # #
gf%%:#ﬂfbé: L, Iﬁ“ﬁxlb\ﬂ%&ﬁz@@kﬁé A&

FEAMERkAEE i S {1, Fx%ﬁb g | 7 | ¥R
EUHOL fo%ﬁ]#ubj{m@ﬁ”lé’ﬁéo )

_A. J. Bachrach : Experimental Founda WA s

DERFEOEMAIFERRZEI S Brady,Festmger,
Hunt, &nmp%%@mﬁkﬁbt%o%mﬁo

hE s — Hofstatter, P R, : Einfihrung | & ¥ Bh#dsg
in die Sozialpsychologie, 1959.

Heat —%&abﬂ%’%%ﬂb%ﬁﬁ’?%ﬁ& £ @ O Om
i (!ﬁ?ﬁ*ﬁ TEL) wHRE

OESEER — OHFNNEEOKELERE | 7 1 B M
L,<®t%@ﬁM§%ﬁ%@%Wﬁ%%®m¢
BRI X A EBRA 20877850

7 A PEE—mE, Y, T MORKRN 7
A MEOWTHH B OCEEXITRS o

MERGEEE —RROEFC R 2HEE, 2| & B &
W, BRI OWTEBY T .

=3
5

5

LG

EE

B

EE

1[

W——ODHALBBFLOMR, & | B B # &8
PR, @ YN A
] H&%IE}@EP_@, KA
D Fﬁﬁo @H:A@%Fﬁ N ¥
PR, ol LAY
ﬂé:/\f?ﬁbﬁk&@%@?o

H—\d% Mass Society OB KOS
aﬁﬂ@Fﬁﬁ&Amibhﬁc&@f%&

Sk

= @ﬂ%@@%

#

o 909

%Mﬁ——ﬁmﬂmmkwﬁtﬁ W L BhEuR

——E%& FILOHQHECRRL | & & B M
DIGHREFICH Y, FLRFREL
fm&b#,phffDﬁ%Q&%
SRS R, R, EECET

xmm FEARMRR, W%%l%

nl?} Z) o

%
HEeDEE a0 «BEITIO | B K H M
RN LT BT, e —Rok L HEEL
@i@}%@ﬁﬂﬂ%‘r’?

L,

B —— A0 L ERC OV | B B I
QAR ERIT bl - THEY, v Asa $2=5—

YaVeAT 47D, WE (7Y, Trd
F) xS AMEE B Do

O
“H"ﬁ

o

&%

o

z*%:‘ ﬁ?{fﬁb B B> RS
A3
=9 v+11~

C.‘
AB‘)“

Freyer : Soziologie als Wirklichkeitswissen-| | T # #% 4%
schaft,
HAREOHE—BEOHEEHRTHrLRET | W W DEeg

BEEEALOYETRES TR 5.

KB —
73_’2‘<>L THERET %o

—232—



5

N

ke
P

73

#o® HE H

WO RF — MBMEH TR — BIHOKRE
,ﬁ%,%%ﬂﬁﬁbr&%ﬁ PBFR & DPTE
Db LI HEZLENCERT 2o

FARES BT 2 RBOME—RBRKURE

ﬁ®ﬁ£ BURAD AT & RBED, RIKC
BFH <A AT 4 7O, HEHBIETAH
KREFAOMBEFC o EFEDRT 5,

AFHEH—— P2 [ IRHME | DR &
$E®%W%m%&L,F%%J®Wﬁﬁﬁﬁ#
, KEBOHENWEZ 5 50

HABE TR — &AM R 2B 0R%,
TR ¥ DRHIT O ED D,

%ﬁﬁ FOEMBE—FEORER A LR

i1

@.
&A&ﬁ®%$mm
EFOBRE

5 5ﬁ$mamm. 5% %@&ﬁﬁ@&
_%Lﬁﬁkﬁﬁﬁ%@ﬁﬁﬁko? wmE
PR A i B

Durkheim : L'éducation morale

3
o

$
l‘T'

B OBE K
O OH H

iE¢

ik HEm

# IR
Bz
B#F

B

D

1

i

[

T, Ebbﬁ TR TIobi 572 D 74

B —— [ Ao BESR (R TR A B L
zgz» 5, B I 5 T EAE A IEKE 0 e
g% F ORI SO B ORI E A S

o

ﬁﬁ tERE OB — HIE MY, £
®ﬂ@ * SR - TG - BB L 3 gﬁ
e, HRC PR D I - E DI A AT L
THHET %o :

VI VVAR ST
VYR T — 7@&&
B X e B

HIREEAE R —
%mﬁﬁﬁﬁﬁm

%&ﬂﬁﬁoﬁﬁﬁw_Tno? 7~P%%
FEE LT, FREBHEEZELOK el
%”X T2, ﬁ@LfLéﬁﬁ@&%%
/C

il & Heaps : School Library Service in
e United States. ( [#HEHHMIC KT 5K
FERIO&E ) DAABERE L FRREW
B HWiR o 1A Z P TR 5o )

&
1]
ME HasmEs DR TR
%ﬁﬂﬂ”’ﬁ}fof@ﬁ?’% (5‘477 § T VIR

f??r)
A. L. A. Cataloging Rules for Author

and Title Entries; Rules for Descriptive
Cataloging in the Library of Congress;
H A a5 A

RES/HLEEE ﬁﬂk%ﬁ%fgﬁﬁﬁi
DR L, TELL&EOVCHE FDEERA
EH143 %, Dewey’s Decimal Classmcatlon ;
Library of Congress Classification ; Fi A&7

Az (N.D.C.)

@E?O&W'
w

<)

Ny

Bh#uz

Bh#0%

%ﬂé
=

i

Bh#iz

—23—



WK

HEFMILEX

BEITHRE (B % HEERER—REEROESE JURE, H R # &
PR, AR, MR, RSB A MR
, o HEIE [ HEEE A
W% Kk BEARCETAHME—YmoRFEEc | 0 R & 8
B@@“?s?ﬁ%‘fﬂﬂl’ FIRT9E. BEtE A ERET, M
BETO Ny 2 RINLBIEETTR D o
woge | ke dt ﬁ&—foc%@ﬁﬁi&iwﬂi& EORRMHHRE | & B DR
fTBH—:‘:@F% CREEmOIE L H D\ i3
%’&ﬁﬂ& O EE) EEL DO %o
wo% FRFRE I X ORI BOSRR W B FE M
W% SER I BGR F Ok oM
W % HEMEES L OB TORE TR Lo #HHE = s M
WO ke 3t INE T —— B 0 X D3 H R # B
Dielininkaitis : La Liberte scolaire et 1'Etat
i LIARARS
W OH |k 3 %%%%Eu‘«%—— John Walton : Administration | & I§ #% 4%
and Policy Making in Education.
W OB IS B # 8
rechtskunde.
Bo® %k | TEE B & & B
B o®x % ok THREET % N #H 2
EE I S B 10 .0 St A R # 8
EE R S N 4173 oM # R
Mo% | & k1 REERE Hw O #H R
B o% O k| BRERERADS B OA % R
o | /RO MR & B R
BRI
BEEE BN DFE L% 3";‘%@5&1{% NOH BhEER
HEREHEER @ gl_ﬂ@ﬁ% NOH Bh#EdE
HAFHECHIA R NAL S L
DEFLER O EF
B RPN (BEER#E S - BREHE R L) RO\ M m
BFPIHE R BN #
BREHEE LB B OHE #H R
it Kok H 5
BV R B OE
- , Ll B K # #%
RERLKEER W A Bh#Edz
HFEREFHE % OB ohEdR
7 5 ¥ AGER Ak AEERAER 7 T VAET 7 VAESAEE | La Moussay
B (ﬁ*>&§oL7_nk@7 v o
FA V@R LS i+%i%ﬂr4 r4/& s ASZE (B | J.E. Seiffert
Hik ) b oT, _m*aa A
HHEED ﬁl’\]*%ﬁ‘é, f?ﬂ%%ﬁﬂx’l}a WTIT %
] 2 KEFFEAER O 4 AR T OB L L THEEYE
R GRS ﬁ%v:gﬁ—%ﬁfg %0 d '
L7 et 3t chl F % % #

RER (HFERFIH] iR ¥bo T,
BT ho ,

— 23—



WX @ H
B %038 £ E & +t % X & B

% % ] 3 2| H
B AR W T | BROBRCEET 5% —EB R oBE—
e R T | BUTERICRG 3R ERHEOASIE— SRR EH 0L TR hlic—
e i OE K BETOMBRRCAD 2522 0MER
® oA OB R W7 7RG 2HE O —H g 4—
H o osh & f | RS- B - BE— ERNEEL SO ARBEC BT 5 3 5
H B | DENEEE U TOMETESO—HE-—CEE RO H OERE X O ARKIE 0L |
il — v
i AT WM 5 RERRHROELRMSHT
B ¥ | ESEREEORELT o~
(LU - = Y2V e BAF - DREHE R L5 OEH
BBl 38 &£ E x ¥ % X & B
Jiv % i 3 il E|
oW M R | BT BG oA R
XM B R | pEEoROREEEER
OB OB k| RAFEICRT S EENEE L EENGE
i B E & W AR g ——C OERGRE S L 0BUCITRG 5 5 EH—
HOROE K HITAERRHE OB
L o B | fEAM
AN & R A oI B B & B
K & X M BF LR FBOURBDERICDONWT
Fom B A8 NROVEE RBUERIC B+ 5 —F %
@ A& 3£ 9 HL 7 ISR % #E Begegnung D& OV T
#® H E W BEFEEROE R MBS
& T 31 K HMEET) DRI DV T— AR TRRERB O LKA h L LT—
bW OE Ok | EEBBEONTEIVYILL A |
ol | BEEfcovwTo—FE
d & B % | BERE—LOBMWLEE—
BAEET | PREOHSBRICRT > EBRITe
A AREEE | HEOBMEHER




N
gap

5+ 3

B AW N D 3 W R
BE A% HSHBE 3 H

[

T

o

i
E H E B H
2

P M

E

o I+ E E E

L7 B
Mg 7
kT

p
5
|1

2t

= E &
B OOF W

L
& FHBE AR B
W

o B

BB

= 3 oW
a W

gt

S 3 ¥
W oM OH B
W ozZ N

ji b

H
o FH N

Ly

),:}é
B ok R

e
= H
E

REAFHETELHLEX

LERE & L TORHIC DL TOLIHNELS

SRR O &I & TEIE

B\ EBEDHLIE

T M B S &

W FEFRRIC T B A SRR T ML E—ROBRBOTE L T L DM
ﬁ_..._

- BRREED S ERE - FEOIEIFSE

REHLSHRRTCRT 5—2D< R « 2 7 4 7 L—2DFFFNEM

[AFRR Fo13 2 RRRATE R

BHC R 2REERTORE

FEEFEDBIRIRC S TONE—F O ANBE L ERELT—
ViPaT e il =YV

FEBINC T B FEOEEER—— R LR A S 2 5 B IR ——

HHRR LT OEFR—TBIHLAIT BT 2 HE ~ OB S & TF—

BHFRERER - O FIR &L FHAER A~ DB A—

RO INC 3513 5 TESE — M7 ¥ RICBTREL T3 SR FI e —
rA— oy = Y OEEFRE—T O AMH - A —

AZENETT

[B¥E | monwTo s — -0 L
KREAFRBC OV TS E R A AR L PO
BERRI S 5 R ATEIRTYE-—— opthalmograph FO#NC 2 i 55—
570+ (René Descartes) DYEHFNC TS [E#EOH ] (La Vertu de
Générosité) DHFE '

HERERC BT S TRHER S DR A

REFRA OIER—7 * U # ARREF KT 2 RR &2 OB ER—
NEFOHEEHFIBE-— R AF R PO L T—

~— o TREMBLACE | it BEUSE (UHE) ot&

B AT BT 5508

BAROERBHE 2T

BEHFIZ DOV TOELR

T AR - ARFERC AT D EHOME

—236—



ML B W

A
b

mi £ A

i)
*

X W OH (L2 N N
R BH &R =
AT ¢ B B OK 3
PR it

B394 3 B20R ED Ml
IBFN394E 3 A31H F 17

b
il

N
A

AR R

O K F HF TR
ZiTE - ] N || B> S

&t H B Rl Pt
RHTHAERREHBEZXEHA

tEE 4 N i3]

mO K Ys¥# B OF W
"W ERRXKRY




Kyoto University Research Studies
in
Education
X

Contents

Education and the Growth of Political Consciousness——Relationship between

Politics and Education since the Beginning of the Meiji Era ---ocoeeeeeeee I Sagara----- 1
The Middle School in the Early Meiji Period—Relationship between

National Policies and the Middle School in Provincial Areas ...------ Y. Motoyama------ 16
The Paradoxical Nature of Maﬁ ......................................................... M. Tanikawa------ 43
The Fundamental Problem in the Thought of J, J. Rousseau—the

Contradiction and Correspondence between Nature and Society --:-coceeeeeees Y. Ota------57
An Analytic Study of Achievement Test Performance in

College Entrance EXAmiNatiOns -«-eeecreeeeeermemmaeersimmmimiiiiin, K. Sumida -+ 77
Social Change and Social Pathology——the Decline of

Gratification=Control Situation and its Reorganization -«-.-.::cocoeeeeeees S. Shibano ..-.-. 94

Some Characteristics of Psychotherapeutic Experiences
between the Therapist and the Patient ..., M. Tatara...--- 120

A Cooperative Study on the Social Demands to Higher Education in Japan : Part (1)

. An Investigation into Public Demand concerning
General Education at UnIVersities «e--r-rsrescoeerimnmmmenneaceces Y. Shitahodo F. Maki------ 131
Y. Takeuchi N, Murata
Y. Hisaki 0. Kurita
R, Shibata
I. The Task of Content Arrangement in Engineering Education «:------o T. Ajisaka-- .- 153
T. Oda
H, Nishinosono
. A Study on Social Demand concerning Higher Education for
Working Youth—Based on Questionnaires to Graduates
from Correspondence Courses at Two Japanese Universities::-.-- K. MorAiguchi ------ 168
T. Yoshioka
IV. A Survey of Opinions regarding Social Need for Higher Education---S, Kuraishi------ 197
T. Sowanaka
M, Tatara
K. Sumida

The Faculty of Education, Kyoto University
March, 1964



	20220823095453.pdf
	20220823094614.pdf



