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English Abstracts

The Relation between Senior High School and Department Store Business

TsuGcio AJISAKA
TAKESHI ODA
Susumu MATSUMURA

We intended to get some clues to improve senior high school education, especially for girl stu-
dents who want to enter vocational life immediately after graduation. As we thought that the
department store was the most representative of women’s vocations, we sent questionnaires to a
certain department store located in the Kansai district and got answers from 135 employees,
including 26 males.

"We can point to the following conclusions from analyzing these questionnaires :

- Firstly, in contrast with the boy student, the girl student has less ability to discern her own
capacity, to decide her course, and to realize the educational ideals which each curriculum is
striving to attain, and this fact causes trouble when she tries to select a suitable senior high
school.

Secondly, as to the subjects of high school, there are many who say that English and abacus
are useful for their vocation. But not a few are dissatisfied with the present situation of such
subjects as physics, chemistry and mathematics. Consequently, in order to bring up citizens with
broad cultural perspective, it is necessary to re-examine the contents and teaching methods of
these subjects.

Thirdly, those who took part in club activities in their high school days occupy about four-
fiftths of all. Judging from the obvious fact that those people succeeded in refining and improving
their - personality and in having better relations with other people, not only in their school days
but in their vocational lives, it is desirable to guide many students to take part in club activities,
particularly in sports clubs, within limits compafible with their studies.

Fourthly, in the case of vocational guidance, the person concerned must encourage students to
realize that they should seek their own vocations without depending upon the guide too much.
In addition to this, although it goes without saying that there must be sufficient consideration for
their abilities, it is also important, we think, that the guide strive to give them a deep under-
standing of the vocations which they are going to select.

Finally, they want strongly to have lessons in cooking, flower arrangement, tea ceremony, etc.
In order to fulfil their intense wishes, social education for women, especially for business girls,

should be enlarged and improved. But, it is none the less important that educators who are con-
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cerning themselves with senior high school education, make efforts to lay emphasis upon such

things as dressmaking, which is difficult for women to learn after graduation, in the curriculum.

The Psychological Characteristics of the Japanese Pure One-letter Syllables
KuNiHARU IMAE

The psychological minimum element of Japanese is a pure one-letter syllable (the Japanese
syllabary). From the standpoint of learning psychology, we analyzed Japanese one-letter syllables
as a part of a systematic study of Japanese verbal materials.

The 13 measures (meaningfulness, frequency of usage, variety of association, etc.) were used to
describe psychologically the 44 pure fundamental one-letter syllables. Spearman’s 7; among the
13 measures were calculated. By factor analysis of the corelation matrix, two factors were found.
The one-letter syllables highly loading on Factor I were those which made meaningful words when
they were used as the second syllable of a word, so Factor I was named *‘ Factor concerning the
second syllable of a word . In contrast to this, the one-letter syllables highly loading on Factor
Il were those which made meaning{ul words when they were used as the initial syllable of a word,
so Factor II was named ‘‘ Factor concerning the initial syllable of a word’’. The 44 pure one-
- letter syllables were classfied into threee categories according to factor scores: high loading on
Factor I group, high loading on Factor I group, high loading on Factor 1I group, and equal loading
on both {actor groups. By this classfying, we found psychological characteristics for each one-
letter syllable systematically.

Then, using meaningfulness (Noble’s m) in the 13 measures, we did a group paired-associate
learning experiments. Stimulus items were numbers of two figures and response items were one-
letter syllables of high-, median-, and low-meaningfulness. 15 pairs were used. As a result, it
was found that meaningfulness was ineffectual in paired-associate learning. That is to say, the
44 pure one-letter syllables were homogeneous from the standpoint of learning psychology.

Next, we did two limited association experiments using one-letter syllables as stimuli. In one
group, the subjects were instructed to write in ten seconds as many words as possible beginning
with the stimulus syllable. In the other group, S; were instructed to associate meaningful words
in which the stimulus letter was the second syllable. In the former group, one-letter syllables
highly loading on Factor II had more associated words than those highly loading on Factor II.
In the latter group, one-letter syllables highly loading on Factor I had more associated words.
The 7s between the two groups was 05. By these experiments, the exsistense of the two factors

were verified.

—230—



English Abstracts

Construction and Analysis of Creativity Test Scale
Koyiro SUMIDA

Several analysis were made with TC-1S Creative Scale. The Sample was two-hundred and
ninety undergraduate students in Kyoto University. -
The test was composed of 5 subtests: Controlled association, Consequence to uncommon situa-
tions, Unusual uses, Sensitivity to problems, Similarities.
Number of correct responses and unique ideas were scored.
Reliability of test by split-half correlation was 75.
Validity in terms of relation with school achievement, self rating and.others showed highly
satisfactiory scores.

No significant differences were obtained between test scores in men and in women.

An Analytic Study of Self-consciousness and Interpersonal Feeling

in Stuttering Children
Osamu TABATA

The purpose of this study was to analyse self-consciousness and interpersonal feelings of stut-
tering children in comparison with those of non-stuttering ones. The subjects of Analysis 1 were
56 pupils of primary schools in Kyoto City. One case under psychotherapy was reported in
Analysis 2. The measures used in this study were the Body-Cathexis Self-Cathexis Inventory
(P. F. Secord, et. al.) and the Picture Frustration Study (S. Rosenzweig).

The results were as follows :

1. No significant results were obtained among the four groups (stuttering and non-stuttering
children, each with higher and lower negative affections) (Analysis 1).

2. The stuttering children of mild and moderate severity with higher neg.ative affections, how-
ever, had a tendency to show a lower positive evaluation of the body and the self, and to
show lower Impunitives (M%) and higher Extrapunitives (E%) (Analysis 1).

3. Case study: A several stuttering child was tested twice while in the process of psycho-
therapy. A positive change was seen in self-consciousness and interpersonal feeling. The
changing process of the psychotherapist and the necessity of participation by the mother

were also discussed (Analysis 2).
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Melvil Dewey and Education for Librarianship
CHixAO0 OGURA

The important part played by Melvil Dewey in the evolution of the problems of education for
librarianship has been described in detail in many books. The writer, in this article, has briefly
traced his various efforts for establishing, on a sound basis, a school for librarianship, to which
students from many places could come to be trained for positions in different libraries. However,
special emphasis has been laid upon his idea of popular education and his efforts for stimulating
it through the public library, for the writer has found that Dewey’s school had a distinct limita-
tion in its methods and contents of instruction, which led to an overemphasis of the parctical side
of public library work. He laid little stress on intellectual, academic and scholarly training, and
historical and antiquarian fields were emphasized by him only as explanatory matter for other
fields, the selection, purchase, arrangement, classification, cataloguing, indexing and administra-
tion of collection of books and other printed materials.

Dewey’s idea of education for librarianship had a marked tendency to emphasize public librarian-
ship and this special feature seems to have close relation with his consistent idea of popular
education. ’

At the close of his college days at Amherst, Dewey decided to devote himself to educational
work and chose as his career that part of education which centered in the p‘ublic library. One of
the most important factors leading to his decision was the statistical fact that ninety per cent of
Americans, at that time, had to' go out into breadwinning pursuits directly from elementary
school. The public library which served the majority ot American people stood out clearly in his
mind as a true peoples’ university and also an agency which most needed development in the field

of education.

A Critical Review of ‘“Enculturation,”’” a Fundamental Concept

in Educational Anthrolpology
EsyuN HAMAGUCHI

The present paper aims at clarifying the conceptual structure, process, and tunction of encultura-
tion in terms of educational anthropology, a new science of education. This science, however, is
not yet fully systematized due to an inadequate examination of its fundamental concepts. So a
paper which treats one of these concepts may serve for the clear formulation of educational an-

thropology.
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1. The conceptural structure of enculturation. In Titiev it is defined as ‘“‘conscious or uncon-
scious conditioning occurring within that learning process whereby man, as child and adult,
achieves competence in his culture.”” Such a definition of enculturation as an aspect of the life-
long learning process of man is derived from Herskovits’ and is pervasive among most anthro-
pologists so far. This concept is to be sharply distinguished from notions such as acculturation
and socialization.

2. The process of enculturation. Herskovits’ theory which draws a clear line between early
and later enculturation in one’s life-cycle and Titiev’s theory which regards the process as 6ne
that converts an infant’s biological responses to socially acceptable forms of cultural conduct by
his interiorization of cultural values, are critically examined. It is also found from this examina-
tion that enculturation is relative to either cultural dynamism or personality formation.

3. The function of enculturation. Cultural dynamism (cultural transmission or innovation)
and personality (national or creative) formation are in reality performed through the cultural
learning experiences of each individual member of a given society. That is to say, these two
cultural processes in both objective and subjective aspects are intermediated by his enculturation.
From this functional viewpoint, enculturation is equivalent to education in its broadest sense, the
social function of which is to make the traditional culture continue beyond an individual life-cycle
or renew it constantly, on the one hand, and to form the national character or the innovational
personality, on the other hand. Thus the term ‘‘enculturation’’ seems to be one of the most
significant operational concepts in the analysis of education by means of the behavioral sciences,
especially by educational anthropology. ’

4. Bibliography on Educational Anthropology is shown as an appendix.

Some Comments on the Draft Recommendation Concerning

the Status of Teachers
IrcHr SAGARA

In June, 1956, the Directors-General of both the International Labour Organization and the United
Nations Educational, Scientific and Cultural Organization sent the Draft Recommendation concern-
ing the Status of Teachers under joint signature to each member state. It was requested that
the government of each member state should, first of all, give its own opinion concerning the
Draft Recommendation and that it should recommend some experts to attend the Meeting of Ex-
perts which would be held in Geneva in January, 1957. o

The purport of this Draft was as follows : As the shortage of teachers has grown throughout

most countries of the world, it has become evident that an adequate supply of qualified teaching
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staff will not be forthcoming without an improvement of the professional, social and economic
status of the teaching profession. In sum, the advance of education depends upon how many
qualified teachers will be supplied.

It is especially worth noticing that this Draft points out that teaching should be a profession,
but not only work or labour. Some points of this Draft were, however, actually excessive to some
extent and difficult to be immediately adopted, but many points were theoretically moderate and
reasonable. We hope that this Draft will be modified to be acceptable for every state through
full discussion at the Meeting of Experts in 1966 in order that the government of each member
state might adopt and execute it without any difficulty.

In the present article the author enumerates several points in the Draft to be discussed and

expresses his opinion about each of them in detail.

Some Notes on Possibilities and Limits in the

Comparative Study of Education
Susumu IKEDA

Whatever one may say about comparative education, it is not a mere collection of superficial
information about educational systems in various countries or regions, not to speak of stories of
educational travels. It is far from just to say that comparative study is to juxtapose data on
educational systems and affairs collected from many f{oreign countries, however presented, in
statistical form. Juxtaposition is only an initial step in the study. In so far as being restricted
to juxtaposition, comparative education is not worthy of being called a discipline. We must go
beyond . juxtaposing comparable materials towards a synthesis, a final fusing of knowledge and
facts, interpreted by analyzing them by the methods of different social sciences, with similarly
gathered data from other countries, or regions for the purpose of comparison. Here we have
come to get world perspectives in education.

Then we should say that the study of world education is a substitute for comparative educa-
tion. Comparison seems to be transitory to an end. It is never complete in itself, but always
tries to synthesize anything compared. Therefore comparative education is always wandering
from possibilities to limits in studying the subject, and vice versa. Both of them are variable at
one time possible and at other times impossible or restricted. Methods, purposes, procedures and
philosophies in the study are variables defining its possibilities and limits.

We should be able to discriminate methods in comparative education as macrocosmic and micro-
cosmic or as explanatory (interpretative) or descriptive (analytic), and the latter is said to be

scientific and the former not so. But the argumentation is not exact. Macrocosmic and micro-
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cosmic are interactive and dependent on each other. Sometimes macrocosmic methods lead to
microcosmic and vice versa. But the alternative is a microcosmic-to-macrocosmic route. Usually
the sociological approach, shown typically by C. A. Anderson’s of the University of Chicago, takes
a microcosmic approach, while such traditional comparative educationists as F. Schneider, N. Hans,
and I. L. Kandel study macrocosmically. But it is indifferent to me, whether the macrocosmic
methods are wrong or not. The real problem lies in that the proper study is always tried out in
order to clarify the educational situation in world perspective.

Arguing the possibility and restriction of comparative education means discussing the scope,
connotation, meaning and character of the study. What is now important in the study is not the
superficial definition of the study, but its true contents and methods worthy of comparison. Scru-
pulous surveys in the study are not necessary important, if they only skim over the question seen
phenomenally. Though the methods of Schneider, Hans and Kandel are said to be traditional,
classical and macrocosmic, we can find several profitable theories for us in their books. The
very microcosmic approach should be based upon the macrocosmic and in the context of the whole
educational situation, I think the microcosmic seen in the context of the macrocosmic situation
only can become the starting point of the study. A microcosmic survey with no macrocosmic
wisdom would be fruitless, because it would result in a mere fragmental conclusion with no con-
sideration for the whole educational situation.

Such scholars as Schneider, Hans and Kandel provided us with the philosophical, historical,
holistic perspectives in world education, and in the sense we should give an acknowledgement to
them. It seems to me that comparative edﬁcation should be more rigorous in its academism than
supposed generally. iThat is, it should not be carried out in hands of men of low taste in scholar-
ship, but in the hands of knowledgeable men and democratic academic persons. People who are
conscious of the possibilities and the limits of comparative education ohly should have an initia-
tive in guiding the study. Comparative study is apt to be a superficial science by students in-
terested in trivial affairs in the study.

I am also interested in the theory of Professor George Kneller of U. C. L. A., which emphasizes
the existential character of comparative study, and I agree with him. What Dr. Kneller, Dr.
Brian Holms and Dr. Andreas Kazamias say about the methodology also contributes to our study.

Concrete plans for our study are to be developed in the next issue.
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A study of the Shijuku Part I

——in Chdéshia during the Bakumatsu period——
Toru UMIHARA

"We are surely aware of the role of the Shijuku the private school, which was represented by
the Shoka Sonjuku of Yoshida Shoin, in Ch(‘)shﬁ during the Bakumatsu period.

Generally speaking, the development of the Choshi anti Bakufu movement can be divided into
the following three stages.

(1) during the Kaei (1848-1853) period, the Kobugattai (union of court and camp) movement of
the Hangaku group, which was composed of the Sufu-bureaucratic party, upper samurai in
the fief school-the Meirinkan. ‘

(2) during the Ansei (1854-1859) period, the Sonnd-joi (honor the Emperor, expel the foreigners)
movement of the Shijuku group, which was composed of those outside of the ranks of the
han bureaucracy, lower samurai and commoners in the many private schools-the Shoka Son-
juku, the Zishukan etc.

(3) After the Bunkyu (1861-1863) period, the rise of the Tobaku (overthrow of the Bakufu)
movement of the Sonndjdi radical or the Shijuku group, and the decline of the Hangaku
group.

Choshii had at least one hundred private schools at the time of the Meiji Restoration. Most
previous studies have emphasized the role of these schools from various points of view, but there
are few studies which have thrown light on the theory and practice of the Shijukﬁ from the stand-
points of educational history.

This paper will make no attempt to treat the subject throughly, in regard to its economical,
political or intellectual aspects. Its aim is simply to pay attention to the Shijuku-the educational
institution as a sort of political association, and to explain and clarify some of the problems ;
how numerous private schools grew into the Shijuku group which played a remarkable role of
leadeship in the Tobaku movement, and how this group organized the Shotai (auxiliaty militia)
which was the leading military force in the Chdshii-Bakufu war (1866), with special reference to

the relationship between politics and education since the Tempd reform.
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English Resume Part I
W. E. Griffis and Japan

TapasHi KANEKO

Nowadays the study of inter-cultural exchange has become more and more important as one of
the fields of comparative education. Through international cultural relations and contacts we have
had a flow of people and ideas across national boundaries. In this process we have seen the
phenomena of ‘‘stimulus and response’, that is to say, acceptance and diffusion, or transformation
and repulsion of different cultural values. Transmission of those values has been executed by
certain individuals or certain organizations.

It is one hundred years since Rutgers College Grammar School accepted the first two Japanese
students.. At least we can say that in those days Rutgers College and its Grammar School edu-
cated several Japanese subleaders in various fields of the Meiji Reform after the Restoration.
Thus New Brunswick become the Mecca of Japanese students in America. Also Rutgers College
supplied many graduates to Japan as Opyatoi, employed officers of the Japanese Government, or
missionaries.

William Elliot Griffis was one of Rutgers graduates and the Oyafoi who initiated the teaching
of chemistry and physics as regular subjects at Fukui and Tokyo in 1871-74. He played a great
part in introducing and inviting several Americans, especially his.intimate friends from Rutgers
College and his sister, as teachers for the Japanese students.” And what's more, after his return
to America he devoted himself not only to the furtherance of the cultural relationship between
America and Japan, but also to the introduction of Japaneée culture to the world of English speak-
ing péoples through his writings and-lectures all his life.

As an introductory part, the present article shows a brief outline of Griffis’ career and his position
in the history of the cultural relationship between the countries. In the first part it deals with
Griffis’ family background, his growth and his motives to go to Japan. In the next two papers I

will treat his activities in Japan and his evaluation and reevaluation of Japanese culture.
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Existential Analysis and Education

——As Seen in V. Frankl’s Philosophy—
TAKAFUMI SOW

If education is to be based essentially upon philosophical anthropology and to consider a picture
of man, we should notice the picture of man in psychotherapy. Existential analysis (Existenzana-
lyse) is psychotherapy which is directed toward human existence. In this paper the writer dis-
cusses the picture of man in V. Frankl’s Existential Analysis mainly from three points of view ;
a will-to-meaning, the meaning of suffering, and the freedom of will. The writer hopes to make
clear a concrete picture of man, the home patiens.

In his Existential Analysis, over and above an illumination of being, Frankl tries to illuminate
the meaning of being. Meaning corresponds to the fact that each man’s life is singular in its
existence and unique in its essence. With a will-to-meaning a man strives to fulfill as much
meaning in his existence as possible, and to realize as much value in his life as possible.

We must become conscious of the possible meanings, above all the meaning of suffering. Suf-
fering from a fatal situation contains not only the last possibility for the fulfilment of meaning
and realization of value, but also the possibility for the deepest meaning and the highest value.

Man can also transcend in the realm of spirituality his environment and his disposition toward
the world ; more than this he can also transcend his being (Sein) toward an ought to be (Sollen).
A man can be freed now from his situation and proceed toward the meaning and the value of his
existence. '

Man should not ask the meaning of his life. On the contrarys, he should respond to the ques-
tion of suffering. He responds to the singularity and uniqueness of his being, as an action of
responsibility to his self.

Frankl warns us that we are too busy educating the homo sapiens or homo faber and forget the
self-education of the homo patiens. Therefore we must emphasize education toward responsibility.

In Frankl’s existential thought we find a firm belief in Christianity. Therefore, there will be
some problems when we adapt his thought as it is to our country that is different in historical

and social background from his country.
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