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English Abstract

“Dewey to Williamson” period in the history

of education for librarianship

CHikA0 OGURA

The “Dewey to Williamson” period encompassed with two dates, 1883 and 1923, is most signi-
ficant part of American history of training for librarianship. The writer of this article is about
to discuss the first revolution in library training which took place between 1883 when a formal
school for librarianship was first projected by Melvil Dewey and 1923 when the Training for
Library Service which heralded another start was published for the Carnegie Corporation of New
York by Charles Clarence Williamson. ,

The writer, however, before his writing this article, had published two papers with the
titles Melvil Dewey and Education for Libravianship and Williamson’s Report on March and July
1966. The former camé out in Kyoto University Research Studies in FEducation XII and it had
traced, in detail, various efforts done by Melvil Dewey for his establishing the school, on a sound
basis, for librarianship together with the social and educational setting at that time. And the
latter which appeared in Kyoto Univiversity American Studies Institute Sevies No.2 treated the
Report and its contents not as isolated phenomena, but as having close relations with the educa-
tional pattern “Dewey tradition” in what had been called by understanding which had been streng-
thened under the leadership of Melvil Dewey.

The purpose of this article is to view more extensively the ideas and concepts of education
for librariaship which Dewey had in his mind from the time when his first remarks on special
training for librarians was published in an article entitled“ Apprenticeship of Librarians” in 1879
to the the time when he wrote of a formal proposal to expanded program leading to Doctor’s
degree of library science in 1887. There had been changes between the two dates, change fom
practical to bibliographical instruction, change of name from the limited Library Economy to
the genetic name Libraray Science and the educational form which have been understood by

the term “Dewey tradition” is only one part of the Dewey’s educational plan for librarianship.
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Two Conflicting Theories Concerning Educational

Policy-Making—J. B. Conant and M. Lieberman

Tarz6 HYODO

Who should be a chief policy-maker in public education?—this is one of the most important
issues today. Lieberman, the author of “Education as a Profession”, asserts professional autonomy
and recommends a merger of the AFT and the NEA, to “put teachers’ organizational house in
order”. On the other hand, Conant emphasizes a pivotal role to be played by a strong state board
of education and a first-class chief state school officer in policy—making. to “bring about an inte-
gration of the views” of various groups including teachers’ organizations. Moreover, he proposes
an Interstate Commission for Planning a Nationwide Educational Policy.

In short, Lieberman confides in a strengthened teachers’ organization, but Conant places
confidence in a strong state educational authority. With this interpretation in mind, the ploblem

of responsibilities to the public in policy-making is examined.

Some Notes on Possibilities and Limits in the

Study of Comparative Education

Susumu IKEDA

I am to treat the problem approach mainly as an integral important part of the study of
the study of comparative education in this article. As showﬁ in the previous number of Kyoto
University Research Studies in Education, the process of comparative study in education
proceeds following the stages—

@ the descriptive @ the interpretative () the juxataposition (@ the comparison.

In any stage there exists the problem approach, which underlies any process of comparative
study. The problem approach is in conjunction with he critical dualism that provides a frame
work in which problems may be idetified and intellectualized, according to what Dr. Holmes

”

says in his “Problems in Education.” Though I do not always agree with his view, it is worthy
that he has extended the scope of comparative study to philosophical and ideological forces of
education as rational constructs.

Dr. Holmes has tried to develop ideas of rational or theoretical constructs in relation to the
problem approach. The problem approach is looking-forward (Holmes) and seeks to understand

in such a way as to facilitate the alteration, adjustment modification of systems (Lauwerys.) As
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the problem appoach would be considered the core of comparative study, so, if without it, we could
not reach the final stage of comparative study-the total approach. But unlike Holmes,we should

include the historical study in the problem approach, which can enrich the contents of the study.

A Study of the Shijuku Part II
——in Choéshu during the Bakumatsu period——

TORU UMIHARA

The leaders of the tobaku movement in Chdshli were the former students at the private
schools among which the Shoka Sonjuku and the Zishikan were the most famous. They adopted
Western military system and organized the Shotai-auxiary militia armed with the modern
weapons. This Shotai, in Choshu civil war, rebeled againist the conservative Mukunashi gover-
ment, destroying its troops-the regular army, moreover, brought triumph to Chdshli over the
Bakufu army at Shiky6 in 1866. In other words, the Shotai were the leading military forces in
the Choéshii t6baku movement during the Bakumatsu period.

From various historical viewpoints, Many previous studies treated the Shotai as the peasant
militia, or the allied forces of both lower samurai and well to do peasant, or the mixed units of
both samurai and commoners. Early studies, for instance, overemphasized the class struggle and
the revolutionary energy of the peasant, from the viewpoint of historical materialism. But this
view clould not recieve the approval of many scholars.

There is no question that the Shotai were mainly composed of volunteers from lower
samurai, townsmen and peasants. But the nature of the Shotai is difficult to ascertain as to the
reason why the Shotai soldiers came to be organized and participated in the tdbaku movement,
and why they were supported by the common people throughout Chéshi.

The author tries to emphasize the importance of the Shijuku as a sort of training schools
of the Shotai soldiers. He explains and clarifies the relation between the Shijuku and the Shotai;
how the education at the Shijuku had succeeded in preparing the active revolutionaries who
became the leaders of the Shotai, and how the Shotai soldiers were politically enlightened by

these actives and engaged in the anti-Bakufu Restoration movement since the Bunky( period.

Ends of Education

——IJIdea of whole man——

Tsucio AJISAKA

When we try to make the ends of curriculum, especially in modern curriculum planning, we
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analyse the concrete living activity and behavior pattern of human beings.

In this planning, human being are usually understood as a whole man. A whole man is one
of the central idea in the construction of educational ends. In the thesis the historical backgrounds
of this idea are taken up.

Writer put his focus on Pestalozzi’s educational thought. Abendstunde eines Einsiedlers, Wie
Gertrud ihre Kinder lehrt, Schwannengesang are introduced and discussed. His thought on Selbst-
tatikeit, Naturgemissheit are most influential in this paper. Frobel’s Menschenerziehung was
analysed to suggest some points about the thought of Lebenseinheit. Dewey’s theory on Ends and
Means of education was compared with Pestalozzi’s theory and finally two types of whole man
are discussed.

1. Whole man as ideal ends

2. Whole man in the process of development.

The Relation between Senior-High-School Education

and Nursing Education

TAKESHI ODA
SusumMUu MATSUMURA

Our purposes of this inquiry are to clarify the relation between senior-high-school education
and nursing education and to present some problems in nursing education.

Modern nursing is one of new professions. Many nursing schools attached medical schools
or great hospitals make efforts in professional education of 3 years system after senior-high-
school education.

We sent questionnaires to a certin nursing school located in the Kansai district and got
answers from 114 girl students.

We can point the following conclusions from analyzing the aswers of students.

1. They strongly hope to enrich the study of English and . Chemistry in senior-high-school
education.

2. The number of those who had experiences of club activity in high school amounts to 77
per cent, but the facs that few students paricipated in sports clubs and that there are few
students who answered that they had a chance to become intimate with teachers suggest to us
that we have to take an effort in guiding club activities more effectively.

3. In deciding the desired school, teachers must direct and help pupils properly to detect

their capacities and to understand the actual conditions of the profession they want,
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4. Majority of students have dissatisfaction to the study in nursing school. This dissatisfa-
ctidn may be solved partly by making the school into a college. But we must remember that
their passive attitudes toward learning which was formed in high school days cause this dissatis-
faction.

So we must reconsider how to teach and guide high school pupils.

5. Their dormitory life is in good order but lacks frank and wholehearted human relations.
In order to recover the real group life, we think, it is one possible way to make the present
inactivity more active and energetic.

6. Most students recongnize the significance of dormitory life, but not a few want to adopt
the system of boarding in the town.

Consequently, we think, it is difficult even for students to select alternatively one way out of

two.

The Value-attitude System of the Contemporary Japanese Youth

Euyun HAMAGUCHI

This paper aims at clarifying the characteristics of life organization of the present-day Japa-
nese adolescents by investigation as well as from theoretical consideration. For this purpose,
their value-attitude system, a central aspect of “life organization” as defined by Thomas and
Znaniecki, Elliott and Merrill, and Kuwabata, is analyzed in the following four functional
phases of their life situations : (1) Adaptation to the human environment, (2) Attainment of the
individual goals, (3) Conformity to the norms, and (4) Gratification of the needs.

The research at Kyoto in 1966 was administered by the author and several co-workers under
the leadership of Prof. Toshiaki Shigematsu, the head of our research team. Two kinds of quest-
ionnaire data were gathered from 611 pupils of a municipal high school and 310 working youth
of four minor enterprises. Although their life organizations are generally supposed to be in a
critical conditions on which the powerful influences of mass society are exerted, our data based
on the research reveal a comparatively healthy tendency among them in the raging waves of
“Vermassung,” with the exception of some features, such as a lowder degree of organization in
the design of their future life, a negative or reluctant motivation to the employment, a loose

and situational conformity to the norms, and a consumptive attitude in money matters.
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