A )

B X
EEROMIERFEEDC BT 2 HEN
~ 7 e BB BEYD 177 e —F L LTDYAT AR - TF VYA
~NAZE .y FOREBEO—WHE
NAZ By FORHBELEE
Z ARG B 5 B O BT
A Fa T AYEEDORA
IMQIEKDRA
R mEE (positive mental health) ®&ITIC DWW T
FHOEHE, Rk I X AARKIG (ERPcELI N DHEE
H 5 PRBNEZC DN T D—FE
HMEERE L LTCOMB~ Yy 7 AT A b
VAV YV A— - J—F OHREEET B P
FVES v AREOWE
Delayed Auditory Feedback GEBIEREH 7+ — NNy 27) RIS
HIERSROTIE I
KBS B ORE LR
B L HR

B X E 8

5 EH




RESR A E A E XV

E

5| K
b

R0 BIERFIEE DTN BIT 2 AT HFEA - & - BIET

<7 B EHEDO—T T e —FE L TDY AT AR TF YV A Riisfasl HE

RAZ By F ORI - wveeeeerereermsmeeesmrersinise s M g
——Stifner Volksbewegung (=3 % RLig & paE—r0

NRARB o F DEHEL LT - vererrrrere e B2kt A
— DR L EIRC BT 5 —

= HEAINC 35U BB D HLRRTGE oo vereeeeee e s - IEE
— P Y AHERU~NORE—

Y T 0 T AL DB - verveereererst ettt X} EHE
— B EE LR L O EROFEER Y PO L T—

I MOQPERL DRI eereeee WEARZER - I RERE - ABAET - HWIFRT - MERMH

ERIEAERE (Positive mental health) DRICIZ DUNTeerrrrerenrreenees BEFH J2

FHlo®EE, RORIC L ARG (EBRICER S i) DR BRI

B B BTN DU T DT evvee et AR - SiER—ED
— RFRBERI M ORR—

HIRERIEE L LTORIB T P U 9 2 AT A Ferrereerrerintai.. = e

ZURGY B TN T ORI BT T BBFGE e Big B
—ORER & SRS DR —

Y B T U A B FGE e eererrrereresie et WH B
— IR BT 5 — PR —

Delayed Auditory Feedback (BIERER 7 4+ — K3y 2) 8 L OEIR

RS TR D EEIC AT ESE - evvernee e ere et FEEET

B ey By e o PO P N B
—— Gabriel Naudé DEAIR & L T—o

o D= 1 YT PO M

59
75

91

101

131

154
171
184
194

207

220

231

245
253

294

318



B O

ﬁg % ................................................................................................ 330
37523[]465‘1'5)3‘:;?&%:?@{%},{%%% = R P PR PP P PP P T PR PEPTER PP PRSPPI, 332
%%ﬂ46$§%{§i¥ﬁ§%%%% ﬁ ........................................................................... 336

Wﬂfﬂ4€£ﬁ}§fﬂ§i% I U$¥§“ﬁ%ﬁ%§ﬁ .................................................................. 4492



Résumeés

A Study of Handicapped Children’s School Attendance

MASATO TANAKA
NOBUTAKA NISHI
RITSUKO HASHIMOTO

Purpose :According to the Constitution of Japan, and also the Draft Declaration of the Rights of
the Mentally Retarded adopted by the United Nations Economic and Social Council’s Commission
for Social Development in 1971, all children have the right to enjoy such education as will enable
them to develop their ability and potential to the fullest possible extent, no matter how severe the
child’s degree of disability. In Japan, however, despite the development of special education, the
number of children whose right to receive education is not guaranteed has recently increased.

The purpose of this study is to investigate the real state of the school attendance of handicapped
children in Japan in 1970, A questionnaire on school guidance for handicapped children was sent to 47
prefectural Boards of Education and 160 city Boards of Education. The ratio of reply was 80.4% in
the case of prefectures and 63.8% in the case of cities.

Results: 1, Less than half (34.4%) of the prefectures have a guidance committee concerned with

handicapped children’s school attendance.
2, A good many of the prefectural Boards of Education have even neglected to investigate
the number of the children exempt from education.
3, Some of the existent guidance committees (e.g., Tokyo, Kyoto) have made notable plans
for all the handicapped children to attend school; others demonstrate no such positive
, planning.

Conclusion : We must reform the guidance committees for the school attendance of the handicapped
children: the type which merely engages in discrimination must be replaced by the positive type
which guarantees every child’s right to an equal education. So that this may be realized, the barriers
of contrgry legislation must immediately be abolished. Guidance committees must be constituted in
every prefecture and city. Only then will the spirit of the Constitution of Japan and of the Draft

Declaration of the Rights of the Mentally Retarded be transformed into a meaningful reality.



On an Educational System-Analysis Approach as
One Method of Macro-Comparative Education
SUSUMU IKEDA

In this article I have discussed educational system-analysis, ‘;dn imiJortant method in establishing the
framework of comparative education. Although I do not deny the microcosmic method’s value, I am
in favor of the macro-approach as indispensable in the comparative analysis of education.

Without macro-analysis we cannot understand or examine completely the educational establishments
of our present world. A mere micro-analysis would not delineate the whole situation of educational
systems ; this approach alone would lead us astray in the minutiae of educational situations.The micro-

approach cannot apprehend the whole configuration of educational situations in the world.

Eine Phase der politischen Auffassung Pestalozzis
—Seine Ansicht uber die Stéifhér Volkshewegung—
KAZUNORI TANABE

Bei Pestalozzi ist der politische Gedanke innig mit 'dém pidagogischen verbuﬁden und bildef eine
wichtige Grundlage davon. Die Aufgabe, den piddagogischen Pestalozzi zu erkliren, erfordert daher die
Interpretation seiner Piddagogik und Weltanschauung von der Politik aus.

Versucht man, den politischen Gedanken Pestalozzis zu erkliren, dann steht ma»n einem gewissen
Abstand oder Widerspruch gegeniiber, der zwischen theoretiéchér Position (wie in den ”Nachfbrschungen”)
einerseits und praktisch-politischem Verhalten andererseits sich aufzutun scheint. Historische Betrachtung
und die Konkretion der Begriffe sind erforderlich, um dieses Problem zu I&sen.

Diese Abhandlung bezieht sich auf die praktisch-politischen Ansichten Pestalozzis und seine Haltung
der Stifner Volksbewegung gegeniiber. Die Stifner Vofksbewegung (Memorial- und Stidfnerhandel
1794/95), die unter dem Einfluss der franzésischen Revoiution von 1789 am Ziirichsee entstand, war
eine Bauernbewegung, die die politische, soziale, und wirtschaftliche Freiheit und Gleichheit von der
Stadt Ziirich anforderte. Nicht nur aus persénlichen Umsténden, sondern auch aus seiner demokratischen
Gesinnung, schrieb er iiber diese Verhiltnisse unermiidlich immer wieder (*’Uber den Zustand und die
Lage des ziiricherischen Landvolks und des Magistrats”’ , 'Ursachen der Unzufriedenheit des Landes
gegen die Stadt’’, '"Note iiber die Natur der im Ziirichgebieth sich &dussernden Volksbewegung’’,
»Zur Abwendung der Gefahr”, "Fiirsprache fiir die Opfer der Stifner Bewegung”’, ’An die Freunde
der Freikeit am Ziirichsee und Enden’ usw.), und appellierte - an die Landleute und die Stadt.
Er betrachtete die Anforderung des Landvolkes als gerecht, entstanden aus den neuen geschichtlichen
und gesellschaftlichen Verhiltnissen, und fest begriindet. Fiir ihn war die Anforderung von der "’Liebe

zur Freiheit’’ angeregt.
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Obwohl Pestalozzi auf dem Standpunkt des Landvolkes stehen blieb, redete er das Landvolk an,
seine "’Liebe zur Freiheit’” den wahren und wirklichen Bediirfnissen anzupassen und daher zu beschrin-
ken. Die Stadt (Regierung) jedoch sollte das Volksgefithl schonen; deswegen schlug er einige
rechtliche, wirtschaftliche, und soziale Reformen vor (z. B., Erbzsserung und Verbreitung der

Volksbildung). Darin liegt die grundprinzipielle politische Ansicht und Haltung Pestalozzis.

Pestallozzi’s Idea of Religion and Education in His Early

Writings and Practice

NOBORU NONOMURA

The household milieu of Pestalozzi’s boyhood was, in contrast to that of Rousseau, richly endowed
with the blessings of a religious atmosphere. A pious mother, a devoted housemaid, a benevolent
grandfather who was a country rhinister contributedjmuch’to this ambience. The Collegium Humanitatis
in Ziirich stimulated in Pestaiozzi an enthusiasm for education and politics. An accident, however,
prevented him from taking the path to a stateman’s or a lawyer’s career.

Physiocratic ideas were dominant in the patriotic group to which he belonged, and he started his
Neuhof madder farm under their influence. This period of his life is also marked by an avowed faith
in Providence, which he shared with his wife, a woman who esteemed daily prayer and recollection.
Shortly after his son was born, Pestalozzi began a new enterprise: the Neuhof poor-house. Its main
aim was to uplift the children whose accustomed practice was begging. Pestalozzi hoped - to . achieve
this aim by providing the children with the skills which would enable them to earn their own living.
He desired to implant independence in each of them, and considered religious education to be one of
the important means toward this end.

The poor-house was not a success, being forced to close ’chiefly for economic reasons. The two
decades after this episode constitute in the main a period of writing. ’Abendstunde” and "’Lienhard
und Gertrud" are the important works of this period’s first half. The ideals expressed in ’Abendstunde”
aré that the governors should exemplify paternal Vatfersinn, a virtue characterized by benevolence, and
that the governed (i.e., the people) should develop filial Kindersinn, a quality marked by trust
and obedience. In the latter half of the period ’’faith in God’ is advocated. In part the advocacy is
posited on the belief that the people who suffer straitened circumstances must despair without God ;
in part, it is founded on the concern that the ubper classes cannot perform  their duties as fathers of
the people unless they believe in the father-child relationship between God and man. Pestalozzi
iﬁsists furthermore that such a faith is cultivated by the enjoyment of happiness.

The novel "’Lienhard und Gertrud’’ follows fundamentally the same lines as '’Abendstunde.’”’ Here

is described the co-operative relationship between school, state, and church. These three have one
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objective in common : the development of a virtuous character and of diligence in the people, who
are thereby made self-supporting. Religious education eschews the mere memorization of catechetical
formulas. Instead, the pastor’s instructions to his flock relate to their actions, circumstances and duties.
In addition, each week he holds a retreat for the purposes of recollection.

The hallmark of Pestalozzi’s early period (before 1793) is the predominance of the will to improve
this world. Insofar as religion serves to promote this aim, Pestalozzi esteems it. But he condemns
religion when it leads the people toward an escape from their duties. Yet another feature of his attitude
toward religion may be detected in the fact that he hardly ever refers to the notion of ’'justification

by faith” (which is, of course, the very departure point of Protestantism).

The Character of Teachers’ Organizations in the March Revolution

—A New Look at the German Type of Public Education—

TADASHI INOUE

How did the ideological form constructed within certain social - groupings determine the peculiar
German type of public education? This essay attempts to answer that question with reference to the
representatives of basic social categories: the Jumker class, the bureaucracy, the clergy, and the
petite bourgeoisie. The line of pursuit concentrates upon teachers’ organizations.

The roots of German public education (das nationale Erziehungssystem) are not to be sought only
in the part of Germany dominated by the absolutist Prussian monarchy, but rather in Southwest
Germany and the Rhenish bourgeoisie. The ’’March Revolution” of 1848 decisively determined the
character of the modern German type of public education. These are the two major points which the
author sets out to prove.

It would appear that changes in an educational system develop out of specific social relationships
and that the source of the system’s maintenance is in the material base of those relationships. It is,
however, the author’s contention that the educational phenomena of a society are not mere reflections
of that society’s material base but represent rather the congelations of ideological forms, which may

assume distinct particular configurations even while restricted by the material base on which they rest;
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Standpoints of Recent Curriculum Reform: chiefly on the theory of
structure of subject matters and the theory of

learning by reconstructionism

MASATERU AMANO

The main purpose of this essay is to outline some fundamental theories of recent curriculum reform,
especially in America and Japan. Those who design curricula will find many suggestions in the
theories of learning proposed by J. S. Bruner and Th. Brameld.

I. J. S. Bruner’s important idea on the process of education concerns the structure of a subject
matter (or subject, or discipline). What is the role of structure in learning? Briefly put, the curri-
culum of a subject should be determined by the most fundamental understaﬁding that can be achieved
of the underlying principles which give structure to that subject. To grasp the structure of a subject
is to understand it in a way that permits many other things to be related to it meaningfully. Bruner’s
theory, which emphasizes ‘structure and principles in teaching, is a highly stimulating approach.
Nevertheless, it contains many problems. This essay atterﬂpts to point out some of those problems.

II. Th. Brameld’s contribution is the unique educational philosophy generally called reconstructionism.
Brameld accepts John Dewey’s theory in many respects, but tries in certain regards to develop
progressivism further and to channel it into a more reformative direction. Social self-realization, social
consensus, and wheel curriculum are the key conceptions of reconstructionism. Brameld regards value
as want-satisfaction, and his supreme value (that is, all-embracing value) is social self-realization. It
is the criterion of learning, and becomes a powerful symbol in the consideration of the adequacy or
inadequacy of current educational objectives.

Social consensus as the method for the pursuit 01' truth is the process and the result of learning
toward social self-realization. The process of learning toward social consensus is as follows:

1. learning through evidence;

2. learning through communication;

3. learning through agreement and action.
In order to realize his educational idea, Brameld presents the wheel curriculum as the style of learning.
It is my opinion that Brameld’s educational theory may not be accepted easily, on account of its keen
reformist tendencies. But we need to learn from his suggestions, and can obtain from them basic ideas

for future educational reform.
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On the Construction of the Image Question (IMQ) ,

TAKAO UMEMOTO
HAYAO KAWAI
KUMIKO SAITO
TOSHIKO IDEI

YASUNOBU OKADA

This is the first report about IMQ, a new test which takes the form of sentence completion. In this
test, a subject is asked to fill in the blanks of the sentence in each question, analogizing himself or
his parents to animals, plants, or to any other objects in the world. It was expected that the subject’s
responses would produce an understanding of his image of himself or of his parents.

The test is composed of twelve quesiions with limited categories of analogy, and two additional

unlimited questions. Typical questions are as follows:

1. When I analog@ze myself to ( animals ),
I am like a ( : )
because I am( ).

10. When I analogize my mother to ( plants b}
my mother is like a ( s
beca}lse she is ( ).

Data derived from 100 male students and 100 female students were analyzed on the frequencies,
rates, and categories of responses for animals, plants, and objects. The results showed that there were
some typical characteristics in the responses of male and female subjects, such as: lion, monkey, pine
tree, rock, machine for male subjects; and cow, cat, chrysanthemum, rose, weather, music instrument
for female subjects’ image of themselves. Feeling tones of reasons they described were also analyzed,
and proved to be a hopeful index. In the questions unlimited with respect to the categories of

analogy, female subjects more often analogized themselves to their family(e.g., mother or sister) than

male students.

Dimensions of ‘Positive Mental Health”

KEN FUJII

A questionnaire of 101 items devised to measure motivational, attitudinal, and affective states of per-
sons of ‘“‘positive mental health”” was administered to 104 male students and 283 female students. These

data were item-analyzed (male and female handled separately) in order to determine items suitable for
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factor analysis. Eventually, 73 items for male students and 72 items for female students were retained
for factor analysis. These items were intercorrelated and the intercorrelations were factor-analyzed.
For male students the factors were identified as féllows: emotional security and self-confidence
(Factor 1) ; self-esteem (Factor 2) ; self-actualization (Factor 3) ; sense of ease (Factor 4) ; openness
(Factor 5) ; “here-and-now’’ direction (Factor .6).
For female students the factors were established as follows: autonomy and self-actualization (Factor
1) ; "here-and-now’ direction and sense of ease. (Factor 2) ; self-esteem (Factor 3) ; emotional

security (Factor 4) ; acceptance of human nature (Factor 5) ; openness (Factor 6).

Differences of Anxiety-Responses Induced by Kinds
and Lengths of Anticipation
-——An Experimental Study of Anxiety——

KUNIO SHIOMI

Three experiments concerning anticipation were conducted in order to obtain knowledge about
mechanisms of "anxiety.”’ Experiment 1 investigated differences between real stress (stirﬁuli were given)
and imagined stress (stimuli were not given, but the subjects were required to imagine the same
condition as that with given stimuli). It was found that in imagined stress anxiety-response was
induced similarly to the real stress condition. In Experiment 2, time to stimuli (30"’) was given
through head-phones every 5 seconds. Nearer to stimuli, ’provoked responses became larger (as was
expected). In Experiment 3, effects of differences of lengths of anticipation (1, 5", 10”, 15", 20",
30”") were investigated ; but clear results were not obtained.

These results were discussed in terms of excitation and inhibition. Further experiments are’ deemed

necessary.

On a Case of ‘““Eyeball-to-Eyeball Confrontation”” Phobia

YOSHIHISA TSUKAMOTO

and

CHUICHIRO TAKAGAKI

This essay examines a case of '’eyeball-to-eyeball confrontation’’ phobia from the viewpoint of
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existential psychoanalysis (Sartre). The patient’s childhood inclination toward an inferiority complex
was greatly aggravated by his unsatisfactory performance in high school. He began to feel uneasy
about his eye giving displeasure to other people, and became unable to present himself in company.
At the same time, he began to regard his inferiority as the result of destiny’s unfair treatment and
resolved to remain an inferior being ever after. Accordingly we have diagnosed his radical selection
as ''destiny-hatred.”

By ’destiny-hatred’’ we mean that attitude which entitles a person to demand recompense of destiny
or its substitutes for having treated him unjustly. It is what was in part described by Kierkegaard as
"’the despair of willing despairingly to be oneself,”” and by Freud as ’’an exception.’”” The patient,
by thinking that he can claim recompense at any time, maintains the possibility of his own existence
and attempts to lay the basis on which depends his uncertain being. And that being never comes to
collapse, because it possesses the structure of belief that the more inferior he is the greater the
recompense he is entitled to claim,

However, what is destiny ? The notion involves an avowed resolution to assimilate accidental data to
the significance which we find in life. It is nothing else than the love of destiny. ’’Destiny-hatred,"
therefore, comprises a serious contradiction. It was in this respect that the patient was mistaken, and
therefore grew unable to maintain his resolution to remain an inferior being, coming to feel uneasy
before other people where the superiority (or the inferiority) of those present was implicitly attached

a great importance.

A Study of the Figure Matrix Test as a Measure of Mental Ability

TAKEHIKO SANO

The validity and reliability of the Figure Matrix test were investigated. In Experiment I, an item
analysis of the Figure Matrix test was conducted, and the subjects were 380 children of the 2nd, 3rd,
and 4th grades of elementary school. In Experiment II, a factor analysis was conducted, with 15 variables
including the Figure Matrix test; the subjects were 416 children of the ,2nd, 3rd, 4th, and 6th
grades of elementary school.

The following results were obtained :

1. The lower intelligence group showed more

"’Repetition of Figure'’ errors than the higher.

2. More than three factors were educed by the
factor analysis of items of the Figure Matrix test.

3. The Figure Matrix test was
closely related with the Figure Series test.

4. Reliability by split-half correlation was satisfactorily high.
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On the Effectiveness of Basic Encounter Groups: a study

of group experiences, by Q Technique(1)

NAOKO HATASE

The Basic Encounter Group was brought to Japan some years ago. The type of the encounter group

was the so-called positive, affectionate type. Up to now, the general effectiveness of the group was

reported positive.

This brief study is intended, by applying the method of Q Technique, to clarify some features of

group experience : common features between members ; and features specific to member A and

member B.

Data was collected in an encounter group both on its first and on its last of six days. The basic

categories which made up the cards were as follows :

1.

© o u e s W

adf----- warm,positive attitude, passive involvement, intellectual understanding
adg---+- positive, passive, deep emotional understanding ‘ B
aef-.ee-- positive, active involvement, intellectual

aeg--+-- “positive, active, emotional

bdf------negative attitude, passive, intellectual

bdg:-----negative, passive, emotional

bef------negative, active, intellectual

beg----- negative, active, emotional

cdf------neutral attitude, passive, intellectual

10. cdg--+--- neutral, passive, emotional

11. cefee e neutral, active, intellectual

12. ceg------ neutral; active, emotional

Conditions of sorting were: (1) one’s real experience; (2) member’s expectation of one’s experience ;

(3) the experience that .one really hoped for.

Research Findings

1.
2.

L

Negative attitude tends to decrease in the group.

On the last day, positive attitudes show high scores, negative ones  low, and neutral
ones locate between them.

Members feel the biggest change in category aeg:

The category which members feel to be closest to their experience is aef.

The category that members feel most seldom is bef.

Members experience frustration or confusion at a higher degree on the last day than on

the first.
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7. The experience of deep emotional understanding tends to increase.
8. From the minute study of group experience with two persons, it can be suggested that
the increase of frustration or confusion does not necessarily show negative results of group

experience.

A Study of the Sand Play Technique by Means of Spheres

YASUNOBU OKADA

This is a study of 68 pictures of the Sand Play Technique, with the focus on spheres. In the
Normal Group (N) were 41 male subjects, and the age range was 18-28. In the Abnormal Group(S)
were 27 male subjects, and the age range was 19-28. The S Group consisted of 18 schizophrenics, 3
manic-depressives, 3 atypical psychotics, and 3 borderline cases. The study has three {main purposes :
(1) to clarify the relation between materials and spheres; (2) to examine space symbolism; (3) to
investigate how to diagnose whether a person is psychotic or not.

The differences between the two groups are made distinct, for example, by the kind of materials.
placed in the middle sphere (trees, flowers, public conveyances, lawns etc.). S Group’s pictures are
dominant in the middle, being significant at a 5 percent level. N Group’s pictures are dominant on
the right side, being significant at a 1 percent level. The space symbolism generally agrees with the

meanings of materials.

The Effects of Delayed Auditory Feedback and Hypnotic Suggestion

on Memory

MIEKO CHIHARA

This study used Delayed Auditory Feedback (DAF) and hypnotic suggestions as a control factor
in order to investigate mechanisms of memory. The purpose was to test the proposition that DAF acts
to elevate the level of arousal or to interrupt rehearsal in short term memory (STM).

From the results of this experiment, it could not be concluded that DAF disturbs rehearsal in
STM and that immediate free recall deteriorates significantly. Rather, DAF tended to enhance the
effect of reminiscence in delayed free recall. Hypnotic deaf suggestion in the DAF situation caused
few effects of reminiscence. The effect of reminiscence tended to be enhanced in the condition of the
hypnotic suggestion: the auditory sense became acute and the voices were heard late, although the
delay was very slight.

Consequently, future examinations are deemed necessary regarding the problem whether DAF is

an effective method for the study of rehearsal in STM.
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The Genetic Foundation of Library Science Ideas

CHIKAO OGURA

The author has written previously on ’’Die Formation des Begriffs Bibliothekswissenschaft in
Deutschland und ihre Quellen’’ (The Library World, bi-monthly journal on librarianship, September
1971 issue). The present article investigates the history of librarianship with a view to determining
the genetic foundation of library science. The focus is on the ideas expressed by Gabriel Naudé (1600
—1653) in the work ’Advis pour dresser une bibliothéque,”’ and on his library activities.

It may be said that the year 1627, when the ""Advis” was first published in Paris, was a year of
some significance not only for France, but also for all of Europe, since Naudé’s work had a great
influence upon librarians and library leaders in the leading countries of' Europe, especially in France,
England, and Germany. But in must also -be pointed out that the *Advis’’ was written in 1626, when
Naudé was still a very young man, and before he had gained much experience in library practice (at
the time he was in the service of Henri de Mesme at the private library Bibliotheca Memmiana in
Paris). The author has therefore stressed the point that Naudé’s philosophy of librarianship should
be approached from two sides: his work "’Advis,”’ and the practical activities of his last ten years as
librarian of the BiBliothéque Mazarine.

The lives of Naudé and Gottfried W. Leibniz (1646-1716), the famous German philosopher who
was also a great scholar-librarian, cover the entire seventeenth century. Leibniz’ services to three

libraries the Boineburgerische Bibliothek in Mainz, Kgl. Bibliothek of Hannover, and Herzogl.

Bibliothek in Wolfenbiittel —— extended over a period of forty-five years. It has been proved that
Leibniz owed much to Naudé’s work and his library activities; as, indeed, there existed an interrela-
tionship of ideas on librarianship among those who had been influenced by Naudé’s philosophy. These
are the people who attempted to put the library in its proper place within society, and thereby laid
dox;vn the genetic foundation of library science. The systematization was to be projected in the first
half of the nineteenth century, under the term Bibliothekswissenschaft; but the roots go back to the

seventeenth century.

Bureaucracy and Profession

YO TAKEUCHI

The purpose of this essay is to obtain an outlook onto the relationship and conflict between bureau-

cracy and profession. The writer’s views are as follows:
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1. The more the occupational group in the organization is professionalized, the less the organization
is bureaucratized. The full-fledged professional organizations are bureaucratized less than the semi-
professional organizations.

2. The autonomous professional organizations are bureaucratized less than the heteronomous orga-
nizations.

3. The two categories'——(1) the full-fledged professional organization & the semi-professional
organization; and (2) the autonomous professional organization & the heteronomous professional
organization ——cross, and then the professional organization divides into four types (Figure 3). Type
I is the least bureaucratized organization. Type IV is the most bureaucratized organization. The
degree of bureaucratization of Types II and II lies between the degree of Type I and of Type IV.

4. The hypothesis is that there is an equilibrium between (objective) professionalization and
(subjective) professionalism. If the equilibrium is upset, the conflict between bureaucracy and profes-

sion increases.
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