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individualism in society. However, some thought that individualism disturbed the social order and the
morality.

When we read Durkheim’s writings, we find his complete objection to individualism and his passion
for society as a moral unity which integrates the individuals. On the other hand, Tarde went along
with the cultural trend of his time. For him, society was a phenomenon where people imitated each
other. Tarde emphasized the imitation of originality in individual creativeness and not merely

imitation.

On American Local Public School Finance

- referring to states grants -

Yutaka Shiraishi

In undertaking the subject, the author’s concern is the assumption that American local public
school finance may provide a clue to the problems of our Japanese public school finance (inclusive of
local and national schools).

In the first section on local school tax, the author points out that the declining process of the
school tax is due mainly to the discrepancy between the accelerated increase in educational demands
and the stagnant tendancy of the tax revenue. Furthermore, it clarifies the stagnant causes from the
tax structure itself.

In the second section, states grants-in-aid for education, the author traces the refinement process
of states grants through various devices to supplement the increasing deficiency of the tax revenue.

Finally, the author indicates several suggestions for Japanese public school finance.

On the Status of Comparative Education

as a Field of Study in Education

Tetsuya Kobayashi

This paper, which is a part of the author’s treatise on the theories of comparative education, aims
at clarifying the status of comparative education as an independent field of study in education.

One of the difficulties in defining comparative education is its vague demarcation with other fields
in the study of education, such as the history of education and educational sociology, and also with
other branches of social science which sometimes apply comparative methods in studying educational
questions.

This leads to the arguments that comparative education cannot constitute itself as an independent
field of study as it.lacks its own particular methods of study, and that comparative studies of education

may be well handled by other fields of study in education or by some branches of social science.

— 186 —



Against these arguments, it can be said that a field of study is to be defined, not only by the method
used, but also by the objective envisaged.

Although comparative education, at least at this stage of development, has to depend on other
disciplines for its research methods, it has its own unique objective, which is to examine hypotheses
and propositions on education with data derived from different countries.

The study of education has been in many instances still “‘culturally bound”’, in the sense that a
proposition or hypothesis on education has been set up within a single culture. Thus, comparative
education, with the objective mentioned aktove, can contribute to make the study of education more

universally valid.

Die Soziale Voraussetzung des Didaktiksbestand
— Das Vorbereitungsheft von Erziehungssachlichkeit (1)—

Tadashi Inoue

“Das Kapital’’ von Karl Marx kann von seiner Warenwelt nicht abgeschneiden werden. Aber wir
werden hier die Ware mit der Wissen=Kunst in der Erziehungs-Bildungswelt identifiziehren. Weil die
Ware in ‘‘dem Kapital’’ nicht ein Geist, noch ein Stoff ist. Die Wissen=Kunst sind eine Scheinform
des ErzihungsBildungswert. Nach der Logik des erstes Abschnitt “Ware und Geld”’ erstes Buch ‘‘Der
Produktionsproze des Kapitals” werden wir ‘‘Entstehung des Erziehungswert’’ und ‘Entstehung

’

soziales inkarniertes Lehrer’’ rekonstruieren.

Wissen=Kunst sind zunichst ein duferer Gegenstand, Sachen, die durch ihre Eigenschaften menschl-
ichere Bediirfnisse befriedigen. Die Niitzlichkeit der Sachen von der Wissen=Kunst macht ihren Gebilde
zum Gebrauchswert. Aber ihre gebidischen Eigenschaften kommen iiberhaupt nur in Betracht, soweit
selbe sie nutzbar machen, also zu Gebrauchswerten.

Sieht man nun vom Gebrauchswert des Gebilde der Wissen=Kunst ab, so bleibt seinem nur noch
eine Eigenschaft, die von Lernensprodukten. Jedoch abstrahieren wir von seinem Gebrauchswert, so
abstrahieren wir auch von den gebildischen Bestandteilen und Formen, die es zum Gebrauchswert
machen. Mit dem niitzlichen Charakter der Lernensprodukte verschwindet der niitzliche Charakter
der in seinem dargestelltn Lernenen, es verschwinden also auch die verschiedenen konkreten Formen
dieser Lernenen, sie unterscheiden sich nicht ldnger, sondern sind allzusamt reduziert auf gleiche
menschliche Arbeit, abstrakt menschliche Lernen.

Es ist nichts von ihnen iibriggeblieben als dieselbe gespentige Gegenstindlichkeit, eine bloge Gallerte
unterschiedsloser menschlicher Arbeit, d. h. der Verausgabung abstrakes Lernenmégen auf die Form
seiner Verausgaburig. Dieses Gebilde stellen nur noch dar, dap in seiner Produktion abstraktes
Lernenvermégen verausgabt, menschliche Lernen aufgehduft ist. Als Kristalle seinen gemeinschaftlichen

gesellschaftlichen Substanz sind sie Werte-Erziehungewerts.

— 187 —



x Wissen A=y Kunst B order: x Wissen ist y Kunst B wert. Das Geheimnis aller Erziehungswertform
steckt in dieser einfachen Wertform. Es spielen hier zwei verschiedenartige Wissen A und Kunst B,
offenbar zweil verschiedene Rollen. Wissen A driickt seinen Erziehungswert aus in der Kunst B, Kunst
B, dient zum Material dieses Wertausdurcks. Das Wissen spielt eine aktive, die Kunst eine passive
Rolle. Der Erziechungswert des Wissen ist als relativer Wert dargestellt, order es befindet sich in relativer
Wertform. Die Kunst funktioniert als Aquivalent order befindet sich in Aquivalentform.

Die einfache Erziehungswertform der Wissen=Kunst ist enthalten in ihrem Wertverhditnis zu einer
verschiedenartigen Wissen=Kunst order im Austauschverhiltnis derselben. Der Erziehungswert des
Wissen A wird qualitativ ausgedriickt durch unmittelbare Austauschbarkeit der Kunst B mit dem
Wissen A. Der Erziehungswert eines Wissen ist selbstdndig ausgedriickt durch seine Darstellung als
“‘Austauschverhiltnis’’. D. h. Wissen A in relativer Wertform spielt einen aktiven Schiiller, Kunst B in

Aquivalentform spielt einen passiven Lehrer.

SPD and “Die Reichsschulkonferenz”

Seilichi Nakayama

“Die Reichsshulkonferenz'’ took place in Berlin from June 11 to 19, 1920. It had been three years
since the conference was first proposed by SPD in ‘‘Reichstag‘‘ in 1917. The aim of this article is to
examine the process of organizing the conference in these three years.

This article consists of the following four sections: (1) the ideological background of SPD; (2) the
period between the Prussian letter of 1918 on ‘‘Die Reichsschulkonferenz’’ to ‘‘Die Konferenz der
Kultusministerien der Linder’’ of 1919; (3) the period until “‘Der ReichsschulausschuB’’ of February,
1920; (4) the period between “Kapp-Putsch”” of March, 1920, to the opening of ‘‘Die Reichsschul-
konferenz” of 1920,

TOKUTOMI SOHO’S EARLY WORKS AND HIS EDUCATIONAL THOUGHT

A Preliminary Essay Toward Reexamination of Soho’s Image

Masafumi Kajiyama

A specific characteristic of the educational history in modern Japan is that education has always
been subordinated to politics. Thus it is particularly necessary to investigate the demands made on
education from many other fields not strictly related to it. As oﬁe approach to investigate the opinions
in the various fields, I have chosen the journalistic world which led in forming public opinion in the

Meiji era. In this article, I would like to discuss Tokutomi Soho, who edited the magazine, ‘‘Kokumin
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no Tomo’ (The Nation’s Friend) and made a great sensation in the second decade of the Meiji
Period (1890s).

In order to understand Soho’s educatinal thought, we need to grasp the ideological framework
which forms the basis of his thoughts on education. Tokutomi Soho made his debut with the slogan
of “‘Heiminshugi’’. Soho’s Heiminshugi has been interpreted as something like modern democratic
ideas, and that is why scholars still think that he abandoned his Heiminshugi when he started
championing ‘‘Bocho-shugi’’ (policy of expansion) and Imperialism. In this article, however, I have
attempted to re-examine more carefully the characteristics of Soho’s Heiminshugi.

In the first chapter I examined Soho's earlier works which were written before he became well-
known. In these earlier works we can clearly find the original form of his thinking. On the basis of
these earlier works, I tried to re-examine his ‘‘Heiminshugi’’ which he advocated in his maiden work.
Soho’s fundamental concept in political thought is derived from the Confucian concept of righteous
government. He was guided by the Confucian ethic of ‘“‘ruling the country and giving peace to the
empire”’. Thus it was ‘‘etat-ism”’ that occupied the highest rank in his mind. Soho’s Heiminshugi was
in essence such a righteous government: a statesman governs well if he enters into the feelings of the
people and gives them peace. There are no traces of the idea that sovereignty might rest with the
people. ‘“Heiminshugi’’ was therefore championed as the proper conduct of state affairs from the
viewpoint of a nationalist.

In the second chapter, I treated Soho’s vision of the course of the state which he expressed in
“‘Shorai no Nihon” (The Future of Japan), and furthermore examined the inter-relations of its three

’

main factors : “‘Seisanshugi’’(the principle of production), ‘‘Heiminshugi’’, and ‘‘Heiwashugi’’(pacifism).

»

Within Soho’s value system ‘‘Seisanshugi’’ occupies the chief position, and both ‘‘Heiminshugi’’ and
“Heiwashugi’’ are derived from it.

In the third chapter, I studied ‘‘Shin Nihon no Seinen’’ (Youth of New Japan) in which he first
stated his views on education and on the ideal man this education was to create.

In the fourth chapter I considered Soho’s mental attitude which was consistently apparent throughout
his life, and I analysed the two supreme values which are characteristic of his way of thinking. These

considerations are a preparatory study toward grasping the structure of Soho’s thoughts that first

advocated ‘‘Heiminshugi’’ and later cahmpioned ‘‘Bochoshugi’’ and Imperialism.
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