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WP B EEI 2 RIL L, D 2B T 5 2 LA TE . Z#EEIEY T v 7 A LEHA
DORT THLEWHEZEDWRE 7 7 ATHAE LB E MR 720 7205 v 757 Y RRETIE,
ZHBEOMENLZELZUETLIHEN, HETT A MEROY 2= 72479 {8 Th b o
720

7E03%  DFEDPZERL 1T U2 O 2 WARBIBHEIE T 2 P D) A=V 7iE, ZERE OBIRSM
LEEFE o7 HTIC, SESELFHEPRACHEMYFELEL LTRREIND, SHICZHELR
D OMEERTIEIRL, HLCETHT A MEREOMBEHRD SEMA % SNEZLIRDOHN L,
), BEMKED) A=Y 7E, BEFPIHT L2 LROF T, HMEFIESOHM#EELTD 5
THEND 2HEDZONEE T L DL, TAMERD) A=V 7k, S ThL% O NTHTHHE
BEWBT =L ThHd, 20% L ODREE - REREDNZORAREEHES -2 22T &2 % 2
VDR, KHBHEREF 2 ML LT LT - 72BIRTH 5o g OWFEER T o KB 5 2
MIMEDAEPFLTLE ) ZEDORIFIZOVTIESHD A4 P REHNICRE T 2 L8 H 5 (W
i, 2023c). ZZAVEIIICIT KGR X, KB T 2 PO TO) 2=V Itk %,
VA=Y T OBREOZHERIRM L R ITFIUT R S v,

ZIV oz nbWwb T A MK, DL THFRBIEMEL L L 2056 MENEZDLY 2 TES
DIE, RIEFVFEVE VS REFEETH S Do WHiH¥E (collaborative learning) 3. 473 -
W% (cooperative learning) & 572 1), S H H Y AR SNEER H 2 Ao T 7, 18
FHOAME ZIUES BT, FEEOARNZED L, HERN RO 25 U I
DHIEE, ZZIC3EHT2OHVEVWIEL L, 222 0BWEWIZHETAIEN KL TITbh
B2, SR —HICED SN —HBESTIE v ¥HEZ 1SR ML, 5\ 100 4
M50 ME VS AROBERIZER\V L2 DFEHEORADIGA D B D, T 5 HHIA
EbLELILIZLY, ~ATRETELRD - EINER SN HEE, 2 FIIMAOTRMAZ G L H
SOFAREMD. TOHEIZ, MADBEZHSOIDIZL LS LI FKRICLIZLIZO LD S,
HHZZHOBEWIIHANTFELE LTOAMOBETTH ), ZHLBEVEVIZE & L COAEFARRE
DERTHDHEVZ L) FUHEVEBEVWEVER., BIEZTNENFELOMEEMSL 2 &120%
Bhbe TOHT, FUBREVEBEVAVIIEDDOTAMMNLZFETH L, ZOX) BFEUNREIND
o, HBIZETRLEVIWHWIA Mo TETHLHEBOAMAFE UHEICED 2 Lok
bHb [TI2TF4TVAZY T E, VA Y ZIREOREL LTOBAEOEIRT 7 = v 7 %20
Bed2, ZPHABICZOREDL. AHZFZOEVESHLHEVEWVE Vo2 ARNIZE - TR
BEAREEHDPLEDPOSHIBELTOLIRETHAH %

p=3

1 ZZTO [H#UEV] & JRWERTOWEE (collaborative learning) %3 b DT, FEITHL
DG FEEVBLERHRIS U THEBERLTH LAVIIITA) 2 L2 ERT 5. WIH (2020)
. ) (2016) @ [HEOE W] 0GR E HEITEEINLRTET A 7 1 v FREOEBRME 21T
B, ZOHRTIOHBERHBEIIOVWTHLIBET LOTWD, ARk, ZoME (2020) OO
EEMETH D, GBZOWMETIE, [FEWV] Lv ) ZEIGIMEOERLE LTWwE25 2
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TEJIl (2016) DERLIC LS -2 DTH b, ARTIE—20MEBFEHOTBL L TOETEFVEHD
7o, FRICCOFRICER L EAMITFAZ LI LR,

[HEWE W] 1d “competition” DFRGEE LTEZTWAH, ZOWFEICOVTIIFE AT O (5] &
WO FIFGENER LTV ED, FEHELTE [F] L) FORENEGELHi-72c 20 [4] &
V) XFEERATRVWE RO, [EHHE] X [ZoRoM)IFFOmEE %z —F] Th
LHVER L LT [SCABME] DHioEEO HICHIEKEZH 2 [Hugdun] & L. 72 3%
TlE%L Al EEBT 288 TEREIT O OIS Nz —Fd iR <.
FNENOMEIC L > TEREENTZF N EVTHALAZ DML LY & Lo

E3 R H X, iR 20T 2R HTH A I Db oT. # U F 254 LIdSMEGER A%
CFYVTEERAHICRELTV, BHEOFAHOFA %22 { OFMAEEEFE AL LT
BRI RD NI H ), E3FHOZHME I OHRA TN 525, ZolMBERIAR TR AL
AWBR72

E3 #at WG 13, 2019 fFEEIZRE. L7z E2/E3 #iid WG % 2020 FFEICFH# L 72 DTH %o
MATZOEFIZ. A —F Y T OHEIWARFOEFELBERHTALLTWAEZEBI/HL TS
. A —F Y 7R HOARTEIZ O W TARZ I L FR 7z v,

[ 727747 A= 7] 3% H Tld “Basic Listening” & IF-ZN T 72,

AATEMEYIMII S 1AEM S 2 TEL TWze 7275, WEEHEOUBERD, HEERD CERN
127 9A055 277 RCHZ 5L, FEHHHEMD &L M HEMOMEIIEFICHEEIC RS L v E
B MEERA 2. ZTORAEZZT EEA . RTHM 2 1 ERICEET A2 L2 TR L2,
(72547 YA=Y 7] © 2022 FERERIH O Y3 1375 i & TH - 7225 HHKREER
DS 2022 EEKE D o TAZEZEEN 2, %12 2023 EEOTM S ZORHZHY L, Z0RE
PORFEBFEL TV D, HYEEHEOBICITHEHE,» S OHERE L ERE2SHEIC L2, 22
FHENOEBMOEEFET L. EADBHLAADI L, AROWNEIZT R TEZOEFLTH 5,
RGN T, EBRESSHF RIS 2RET 7 — MO RIELHEHICEARShTwu i
Molee 7205 UGTRHERICIIZoKBR (HBAAKE 12409 5 10 400%) BMEbhTni
OTHHEIIHET %, Q8D [FMAMICA T, ZOREITHLEL TV I LTIE [HTIEFE 2]
H6E [2RhHTIETH] H3HE [HIVHTIRTISAEW] P1ETHo7. HEEEI 440
LELNZ. WA RXTH 5. [FHOPEIIFEEOHEN ¥ HERTDIDE 72O THELAT
FREATZT) [FEBICREOMENTELREIIE L, EEFEHO L CTHERICHBENLZL -
7o)y TSR Icn LEBIZH X 4o TN, BICIREASIZT AL 22 N72) L2ods, K
FORETIEILDP PR L e oD TETHHBETEP o2 BVET ], YWD
WERE ) HFED ) A= Y FIZDWTEBEOERED L BET LN TR L, 720 FFICRP-720
BEFEFBICBT L AlOWEHTEZHATH T2 ThHb, T FEHEICRS T o
[FODOEEL] L) bDOEHLIENTE, Elomnrs, MARICIZS  OFATZ# L TR
LWEE U LR TH o720 FEBITIT1REV) T LD Ho Tl BRIV Lh o720 AHhIH
L7zZilEDREEVI DL 7 TV AR ETRNLERVLOTIRER UL,

EDVEZIIZH T L. mUICHRD 7 EME 2 MR \CET T 2 HEEBRICH L CIEEICHERENTH
%o FEAON®RE L. B OTFENOINZEHRINZIHIN TSI LIiZH D95 THS (Schon,
1991), MIEBIZ\ 725 F TR 2 BEBIC AT 5 2 L3, IREBRIIZEICIZLETD 5. 1205 #
FRBETENEIT) L3, FRBFOFEBLEMT LI L3050\ (W, 2017). #HhAid
FRL Do 2R EORMREMED 2 VIFHHLL EITHEL TV 2 EPERE L LTolR
ThHDH (Wl 2022), L7zh-> CTEHIE. UEEBERENICHI G285k L BT 2 2 L3,
EBEEHFOW G 2L ) LEZ T2 (B3 - M1, 2020, Wi, 2021). HEEEEHF VIS
BEWTH Y. R B2 3 2 R&ETlE v,

AV A= a  iZonT2HlIZh7zo TIRET LDIE, ZlAEDL KA v A= a YRR
BORREALL LARZ T LWL Thb, TOMMICOVWTIZRIL, AF ¥y Tarr %
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B LB OBSICIE RS . 2 BHEMICH 2 HORELZM ) DIX. 2 OHFHEOEFEHHI L 2 &
FICHRLTWE 26 TH S,

FHE, ASOHM I A% L2 HEIEEICZ@AMZAH B T TH b 7205 WL Do 725diGo
BHEORDHIIZ, “Did you” &\ o 72HFAETHHI> TV 5D L) ZMLOFFZHY 1iF-& ZDR
BIIREL, FEFEZHE [THA, TOTILIIRDEIREZ /2R ] LIEBEICHLZLIETE
Bholze BARY —BIHUENICHCZHAEI L > TOFHNEOWEEZ X BALTPHTE L
PolORBEE LTHEDICIMIREZLLELE SO TH D, EHIE [HF Y HMIEHS
DIEFEDTEDL L, ZHAEPOSOEFEZK->TLEY ] LLOPFTHEIESLLT, Z0F T
ErRBT 2o 7205 BEEMIIBITL2HEORELERE L, FOOBROERZOLOEHE 2 Fill5
2L THDHILIEFHEE V. SOZEY = FIZBIF 28R IEH S 210 o mEHEICAM L
TWwiz,

ZWER2 ATHETILLDNE 3 ~AATHET L DD L, EDERLEZVDBVE [RTR 7L —
71 EEFELORIBE ZOTUT [XT7] & La#Edrkv,

RO X 512, SHBGEOERIIZFMY 2R DH Y. bW d TR 2B 7%, FHE
FEOFEE R ER RSB EAICEHBE T 50X E DO THEETH 5,

BEFIE R MLAT y TIREL by Ty YRERERZRET HEL LT AR Y —R{E TXAAE
K125 DAY —F 2 fif S &7 T ATHFESE2, 134 OAEZHTE 2. SR OWEH %
kD, 2= T AF U 7EMOELZ L VHIKS €L TFETH S,

VGl (2016) @ [F#OMEWV] TiEy SO X ICHEMAFBZEOAM ARG 2 — AL 2 Lidizs
ARV BICHBRRZ LS ICEROFEIEL. TS OFEBITHELZ T /b0 TH LA WD
FREEEBECHHAL TV 5D TE ARV,

it & A (https://ondoku3.com/ja/)

BETEH L0, BHAE2HIZ 1,000 LT & R BEMI7Z 5 72 2 L PSR KOBMHZ0S, K
FPREMD L PR S ICHHBORMA2 20 T CICEMIEEATEZVEWI EHbH 572,
LA L4, b UIEREEHNAY AL Z BRI 35 & il RESZ D oo a —5 L TI7
ILEEBNTL A9,

[WFEOHE/S—T7 =7 MEHFEM] OFFE k-] Lo TnDAs, EEREFH IO —EHT
HTLAIHWTHD, FEEMIITKREEEEZETVE LTV,

YFEEE TO ChatGPT I HIZ DWW CIIMIE (2023b) TE L HTWD, F/oy FPMiET A 714~
ZIZOWTIE, 202349 H 8 HIZH ¥ T 4 ¥ CTHIME SN g R ERFHE > v RY v & (4K
Al ORFHETOBIREMER D) T, [KBBESFEET NV AL MRS HFEHEOHER © #1325
MR & IREL 2 ALK ) TH G L.

Language Reactor {3 Chrome 7' 7 7 % — O ILikERETH V. ThE A VAP —NVTHI LT
YouTube $ & OF Netflix Z #U§ 5 B2, FEFEFHR - DA T ROM IR, HATOEFOMEE L,
TR L OFA—REIL, FEFEX 2 T - BARGEIRO —FE ) % & OJEFEFH (AR 2 4R A%
ffi 2 %5, Language Reactor {2\ CTIZEIRE % E Pt i-ARRC HFEHEF M 7 = 7= JITRNE
FHEBIML T2 (https://www.i-arre.k.kyoto-u.ac.jp/english/consultation_jp_FAQ#frame-603) o
NYZDAIR, MP3 7L =Y —O—FT, AGON—F74 27 L2 L 728 LT &
Y FTF=TVLaA=F—DX)IBRLZTOEERLE LY, ZOHEAE-Fzarta—)
L7200 $22ENTEL, HEHURTHERLZEBMET 2HIMICE o TILHDOEH T T LHwni
Bo NYZBALDVTHRFEHFRMY 2 7 R=VIZiFHiae FLHT w5 (https://www.i-arre.
k.kyoto-u.ac.jp/english/consultation_jp_FAQ#frame-640) .
https://www.timeshighereducation.com/world-university-rankings/2023/world-ranking
HERRSELR—- b7 32U FE, T =~y FEED, A ORGEZERE (FERED &) -
PR HEFE OG- Y L 72 053R 8 - %8 Lo FHO AR R LR EFHETE,r e, L
INSDRBIZBVTIE, Z#EOERFB oML (0F ) AFHBROBWR) 2EL S
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720, HLEFTHOHGTOMEKBOICAIL72F 0% KDz, 25 Z3ABHOHNIE [V A=V
RO XY, FARWICEBTOBRRICBMTEL L2 HBT] Thoro BFEDOUME
ADOBNNL, FEEOBCHIRE.LDAH o TIEILOTERENL LD TH D, Lo TEHIT, FH
BOBIRELEETECTH I E2ELEEZ, F— b7+ V) FORBOBENI RO 30% & L, HE
HEOBELZSIF A LOEELZ RO EGTHRLZ: (FRIIAE—FTLEYT—T 3
YERIEDBLDTED20% EMATR= M7+ U FIEHRED 50% 2T A5 TFETH D). Zillrk
FETHEET B3, DeeplL, QuillBot, ChatGPT 7 & D AT Z#F W L, LI EFETEBT S 2
ERBEILE (R—=1F 74 ) T ORBICEIMH L2 Al L BEZPESE2), HEOBLR
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Ny 7RI, IZEDE S LA B TAZ LIz L ilbh s,

25 ZOBFIIEEEEHERICL IERIZET V- NOBRETH D, DARACAELIL. 4 DDFE
FTED I B 1145 [4] (BTETE2) %, 3428 [3] (R TET2) 2RO, HEWanE
(T2 & 11) x¥uaThoz,

26 FEOT 4 MUY 2y 4 (Wittgenstein, 2009) 28R L7z [EiEr—24] v flfE. Sk
WEINLIAMOSFEEREAERT, COMSICE)., St AMOES Loy L2ME
OFFARRE LTHMT 5 —HOSTEFEOEZ AN EN L, [T —2]& w9 &5 2 HiE,
BREICOWTHREDOHEN - BERMHHORCTHLN L SFEICOVWTELET L 2 L 2T 5,

27 Z Tl collaborative learning & cooperative learning % 272 ) A IlLAYICHRE L, BB Z A T 4
% WEEE ] EIL TS, 5% - HEMTFETIEZ oA, [A 2AIXO0%2 5T, B &
AFIALER L L, BEOFMIITOHMIL > TEDOLNT VS,

28 [72 574 7VA=Y | O5BOBEN 12 LT, ZoORHEZ 1] & 1] 125EL, VA=
YINMED 7 DOREE 2 ZHTHIEELLFED - T LI ENEZL LN, &
UCTESRHRIEEHR IV IR ) Phvzi#id LrED Ty, ZORE 2. BidRLx
IIVICESRHAF Y U 7TRERHBICHBL TSI ETHAEH, ) 120#HE LTE3RH
BT HEVORDOBLLFEDO = LG 5NTW RV bbb, Wil H RO MR
BV I, WEOEHEAHOBERKE VI MEAKEZ DT, PEOFEIZHAME LT
BREDOLNZNWT L ERMO LTHEESFHZ [HMAE] L LTZ#TS, bL[T27747
VA=Y T % [TO2TATVA=ZVIL L [ 7274 7VA=Y 710 IZH5ELEL, [1] T
FARMW 2, [T CIRHW - BEA 2B EI) Bz 8z 5 2 L TE, FAED ZOM ) OHAL % #
BTED, MIBREINTITEIHHEHZZELLPoBO=—X BIZ XML OHEF L GHEOFL -
ik - MR L) ITIBR, BBFFBOGREFEFHHEO=—X BIZEAS Y A —Yay, /=T
AF 7, GEEPELRE) T LIENTELEL), bBLAAZTD XD LpHZ2T A4, T1
&I oEPULZ Y . FEEIET B Y TN ALWMES 2T 2 LA H 5,

SE Xk

E3 BHHMGT WG (2021) [E3 BHHUGEEH (WG Iif&hit) | EIBS S5 80h ek
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MGG (1990) DRSmRLTIHEE D 2 | SIS

MGG (1994) [EAEF ARSI O 3> | F A

BARBE - 2LEZADS () (2013) [HHMEIREEFH#E] Aok

SUEER (2022) T LD 2 [HFELRATHSICEER] LI ALBLERYTLZS, BT
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[T27F4TVAZY Y] Z#EOROIEEDPER L7270 7 idH

MR A b
[F LwitH] HEFOFEEE HEHE TE % YouTube Bylio ) Z b
https://yanase-yosuke.blogspot.com/2023/10/youtube.html

A% DFHRIZONWT
T A A FEFEO BT D T O B 2 R
https://yanase-yosuke.blogspot.com/2023/04/blog-post_14.html
T AN A PFED T DT Ol L2
https://yanase-yosuke.blogspot.com/2023/04/blog-post_15.html
T A APFETFE DS T DA
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https://yanase-yosuke.blogspot.com/2023/06/english-with-kim-youtube.html
YouTube F ¥ > # V¢ mmmEnglish T, fh&EMICPEM S N/ RFERB (BLOA— X b5 7 %,GH)
WZOWTHUIRD 5
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Survey and Practical Report

Reflection on the Early
Implementation of the New E3
Course, Active Listening:

Fostering Mutual Learning and
Diverse Competition among Learners*

Yosuke Yanase’

Abstract

This practical report critically evaluates the implementation of the newly introduced E3 course,
Active Listening, taught by the author in the first semester of AY2023, and provides recommenda-
tions for its refinement. The Active Listening syllabus stipulates combining a bottom-up approach
that promotes an analytical understanding of English phonetics with a top-down approach that uti-
lizes contextual predictions, background information, and the nuances of speech situations. The in-
structor implemented the bottom-up teaching with strategies such as progressing from specific to
holistic skills, incorporating the instructor’s episodic knowledge, instructing pronunciation immedi-
ately after listening activities, sharing reflections, and utilizing AT and web resources. The top-down
approach involved sharing YouTube sites that the instructor and students recommended, respective-
ly. However, additional efforts are necessary to address biases in varieties of English and to improve
“test-style listening skills.” Instead of merely juxtaposing the two teaching approaches, the course
should integrate them for students’ enhanced engagement. To further elevate students’ listening
skills, Active Listening should augment listening activities based on free mutual learning and diverse
competition.
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1 Introduction

Today’s rapid advances in AI (Artificial Intelligence) once again question the significance for hu-
man teachers and school classrooms. However, it is hard to imagine that technology will eradicate

the need for human teaching, considering the shifts in the expectations surrounding MOOCs (Massive

* The current English edition is the secondary publication of the original Japanese edition, which this
bulletin contains on the preceding pages. The author truthfully translated the original into English to the
best of his ability.
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Open Online Courses) since their inception in American higher education in the early 2010s. Initially,
some argued that MOOCs would eliminate the need for teachers and learners to meet in physical class-
rooms because MOOCs delivered educational content accurately and instantly. However, it is now
known that more than 90% of participants drop out without completing the course in many MOOCs
(Chi, Zhang & Shi, 2023).

Kyoto University’s required English Writing-Listening A/B courses employ an online system
for English listening learning, known as GORILLA, for out-of-class assignments. GORILLA auto-
matically delivers the material to students and grades their answers weekly. Although the failure
rate cannot be published here, a significant number of first-year students in regular classes fail to
complete GORILLA, resulting in the automatic loss of the required course credit due to the syllabus
rules. The failure rate in the retake class is several times higher, and the number of students who risk
graduation will likely increase. Although some may claim that “the failure is the students’ problem,
not the university’s, because the students did not complete the assignments despite their knowledge
of the passing criteria,” that argument may not reflect the reality of the student’s learning. Like the
MOOC example above, many learners without special motivation struggle to continue learning when
machines provide general explanations and encouragement. Many learners and teachers emphasized
the importance of gathering in the physical space of the classroom during the period of the COVID-19
pandemic, when instruction had to be switched to online. This paper examines the educational signif-
icance of teacher and learner meeting in the classroom and engaging in mutual learning' and diverse
competition? by reflecting on the early-stage implementation of Active Listening, the new E3 course
at Kyoto University.

E3 courses are a group of elective subjects related to English in the common and liberal arts
education of the university®. While E1 courses teach English reading and E2 courses use English as
the language of instruction as EMI (English as a Medium of Instruction), E3 courses aim to improve
students’ English language skills. The E3 Working Group* submitted its final report to the Institute
for Liberal Arts and Sciences (ILAS) on March 23, 2021 (E3 Working Group, 2021). The report stated
that the TOFEL ITP listening scores of first-year students indicated that the majority of the students
did not reach the level necessary for taking classes in English abroad. It also pointed out that the
online GORILLA alone was inadequate to enhance the level®. It further stated that the number of
students taking E2 courses was still insufficient and that there was room for improvement in the
listening (and speaking) skills of the students. Therefore, the report proposed a E3 course reform to
improve students’ listening skills so that they are better prepared for EMI courses at Kyoto University
and abroad. Although the explanation of the entire reform is omitted here due to space limitation, it
must be emphasized that Active Listening was newly established as part of this reform®.

Since Active Listening is intended to contribute to the increased participation in E2 courses, it
is open to students from the second semester of their first year, unlike the other E3 courses that stu-
dents can take only from their second year. Furthermore, the report indicated that Active Listening

is part of a future major reform to reallocate resources such as faculty members in charge.

As already publicized on the website, the first-year students are required to take four compul-

46



SRR ERGES SRR BT

sory courses to develop basic English skills, while the second-year students are required to take
El, E2, and E3 courses to enhance their English language skills. While this basis remains, we
must point out that the current curriculum is not necessarily optimal. If we want students to
learn successfully in E2 courses from their second year, the curriculum needs to cultivate their
listening skills at an early stage. From this perspective, a critical issue is the appropriate alloca-
tion of the resources of eight credits for the four required foreign language courses (English).
It is assumed that the expansion of English education in primary and secondary education
will gradually improve the English proficiency of new students. In addition, language teaching
methods are expected to evolve with advances in AI and other technologies. To adapt to such
changes in the educational environment and achieve optimal educational effects, it is desirable
to make a major reform concerning significant factors, such as the basic English skills to be
taught in each semester, the students’ learning time, the number of credits/courses, and the
teachers in charge. (E3 Working Group, 2021, p. 7)

In response to this report, the creation of the new course Active Listening was approved by the
university. A study group consisting of some members of the Division of English Language Education
(DELE) at the International Academic Research and Resource Center (i-ARRC) produced a draft of
the common part of the syllabus for this course. The draft was examined and approved by the English
Committee. The common part was deemed necessary because Active Listening is offered in multiple
classes. Active Listening was expected to produce the most educational effect if each instructor de-
signed the course according to the common syllabus description while deciding on the rest individu-

ally. The common part of the syllabus is as follows:

Course Outline and Objectives:

The purpose of this course is to develop the listening skills necessary for taking lectures in
English. In developing listening skills, the course combines a bottom-up approach that empha-
sizes listening comprehension at the word/sentence level and a top-down approach that empha-
sizes cognitive understanding by utilizing background knowledge and context. The course aims

at students’ active participation in lectures in English by improving their listening skills.

Goals:

The following three objectives are defined as goals of this course. Students are expected to
acquire the following abilities by the end of the course.
(1) Analytically understand the phonetic features of English, such as vowels, consonants,
rhythm, intonation, linking, reduction, and assimilation, and apply this knowledge when lis-
tening.
(2) Acquire and apply the listening strategies of using context, background knowledge, and the
speech situation in order to predict upcoming information and modify one’s prior understand-
ing.

(3) Comprehend introductory lectures in English (10-20 minutes) and accurately grasp the
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outline and main points of the lecture.
Methods and Perspectives of Assessment:

Each instructor designs methods and perspectives of assessment, which will be reviewed by
the expert members of the Career Development Committee (International Communication). In
all classes, 30% of the grade is based on the final examination. The examination consists of one
or two 10-minute lectures in English, and students are assessed on their comprehension of the
outline and main points of the lecture(s). Each instructor can decide on the grading methods
and perspectives other than the final examination, which they must stipulate in the syllabus.
The validity of these methods and perspectives is also reviewed by the expert members of the

Career Development Committee (International Communication).

To summarize the common part above, Active Listening combines bottom-up instruction
through an analytical understanding of the phonetic features of English and top-down instruction
through predictions based on context, background knowledge, and speech situations. In other words,
Active Listening is not an articulatory phonetics course although it teaches the application of artic-
ulatory phonological knowledge to listening. At the same time, it is not a course that only deliver ex-
tensive listening materials without analytical instruction, as if saying, “Listening skills will naturally
improve as you listen.”

At the start of Active Listening, only one class was offered in the second semester of FY2022 and
the first and second semesters of FY2023 as the trial implementation’. After sharing the findings of
this trial implementation, Active Listening will be fully implemented in multiple classes (5 classes)
in AY2024. This paper, written immediately after the first semester of AY2023, is intended to share
findings and insights from the trial implementation®. In addition, this paper is also intended to be
read by policymakers on English language education for a better understanding of classroom prac-
tices.

In the following sections, the author reports and discusses his Active Listening teaching in the
first semester of AY2023. It appears that this course seems to have generated a reasonable degree
of satisfaction with both bottom-up and top-down instruction®, considering the students’ weekly
reports and their facial expressions in class. However, judging from the answer sheets in the final
examination (note-taking and English summaries of new English mini-lectures), the notetaking and
summarizing of the content that was out of students’ personal interest was not as successful as was
inferred from the daily bottom-up and top-down assignments. In other words, although the author
“combined” bottom-up and top-down instruction, he may not have fully “integrated” the two.

In the process of this reflection, the author conceived a practical hypothesis: To further improve
listening skills by integrating bottom-up and top-down instruction, it may be critical to challenge
students with common top-down listening tasks; students should experience mutual learning and
diverse competition in response to that challenge. In the following, the author reports on his Active
Listening teaching and explains the reasons for proposing this practical hypothesis.

Active Listening in the first semester of Academic Year 2023 had to be exploratory because

the author was instructing the course for the first time. After establishing the basic principles of
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the course, the author sought ways to enhance the learners’ learning through trial and error®. This
practice did not involve measuring predetermined indices at the beginning and end of the semester
to demonstrate the effectiveness of the classes. Therefore, the description of this paper must be qual-
itative.

To avoid descriptions that are arbitrary and one-sided, the author describes his mixed feel-
ings, often contradictory ones, in the following sections. Hence, this paper includes what Bruner, a
renowned scholar on cultural psychology, termed as the “narrative mode” (Bruner, 1986; Yanase,
2018). Although the structure of the following sections adheres to the “paradigmatic mode” for read-
ability, the author occasionally uses the narrative mode to express his thoughts and produces discus-
sions with no definite conclusion. The author also reproduces colloquial expressions in direct speech
to convey the atmosphere of the classroom. The author hopes that this paper will serve as a case study
that showcases the thinking process of a practitioner by presenting his emotions and value conflicts

in a narrative style, which are difficult to depict in the paradigmatic mode.
2 Practice and reflection on bottom-up instruction

The characteristics of the author’s bottom-up instruction can be summarized in five points:

2

“from detailed skill acquisition to general skill acquisition,” “insertion of instructors’ episodic knowl-

” » «

edge,” “pronunciation instruction immediately after listening,” “shared reflection,” and “sharing Al

and web resources” These points are explained below.

2.1 From detailed skill acquisition to holistic skill acquisition

The author adopted the Comprehensive Learning Encyclopedia of English Pronunciation
(Fukazawa, 2015) as the textbook. This book, along with many example sentences with sound sourc-
es, probably provides one of the most systematic and comprehensive explanations of the English
phonetic features among books for the general public in Japan. The chapter structure of this instruc-
tional guide to English pronunciation is shown on the left side of Table 1 below. It begins with the
holistic skills of rhythm and intonation, moves on to more specific skills, such as consonant clusters,
and finally explains individual vowels and consonants.

This instructional order from the overall features to the details is often observed, for example,
when teaching singing to young children. Teachers first introduce the melody (intonation) while em-
phasizing hand clapping (rhythm), prompting children to sing along. They do not introduce musico-
logical terms such as staccato and legato from the beginning. Accurate articulation of the lyrics is not
required at the beginning, either.

However, the author uses this book primarily for teaching listening to university students. In
addition, the book is used for a bottom-up instruction. The author hoped that the students will feel
a sense of improvement in listening after learning the details of sounds that were previously un-
known. For this reason, the order of instruction was altered: (1) phonetic symbols; (2) assimilation,
in which phonemes change markedly; (3) reduction, in which phonemes disappear; (4) linking, in

which phonemes are connected; and (5) rhythm and intonation. The author’s course starts with the
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Table 1. The Order of the Phonetic Features in the Comprehensive Learning Encyclopedia of English Pronunciation

and the Author’s Course

The Comprehensive Learning Encyclopedia The author’s course
of English Pronunciation

1 | Rhythm (Chapter 1) Vowels (Chapter 9)
2 | Intonation (Chapter 2) Consonants (Chapter 9)
3 | Linking (Chapter 3) Assimilation (Chapter 4)
4 | Assimilation (Chapter 4) Reduction and Consonant Cluster (Chapters 7 and 8)
5 | Contraction (Chapter 5) Contraction and Explosion (Chapters 5 and 6)
6 | Explosion (Chapter 6) Linking (Chapter 3) Part 1
7 | Reduction (Chapter 7) Linking (Chapter 3) Part 2
8 | Consonant Cluster (Chapter 8) Rhythm (Chapter 1)
9 | Vowel and Consonant (Chapter 9) Intonation (Chapter 2) Part 1
10 Intonation (Chapter 2) Part 2!

pronunciation of vowels and consonants, which are listed at the end of the Comprehensive Learning
Encyclopedia of English Pronunciation. The instruction on vowels and consonants is located at the
beginning of the course so that subsequent learning will be based on theoretical knowledge rather
than students’ intuitive perception. When teaching assimilation, reduction, and linking, the author
analyzes the phonetical challenges for Japanese speakers. In addition, the students are asked to re-
produce the sounds to embody the phonetic knowledge. As a result, by the time the learners learn
rhythm and intonation in sentences, they are expected to pronounce the component phonemes. The
order of presentation in the author’s course is shown on the right side of Table 1.

However, the order of (1) vowels and consonants; (2) assimilation; (3) reduction; (4) linking;
(5) rhythm and intonation was established after the reflection on the first semester. The first semester
of AY2023 did not establish the order from (2) assimilation to (3) reduction and (4) linking or from
“the marked phoneme changes to the disappearance of phonemes and the continuity of phonemes.”
In that semester, students learned linking in Chapter 3 after learning vowels and consonants. The
course followed the chapter order of the textbook, except that the last part (vowels and consonants)
and the first part (rhythm and intonation) were swapped. However, linking was very challenging for
students, who had developed their English language skills primarily by reading. The students strug-
gled to recognize connected sounds because the sounds had no acoustic pauses that corresponded to
the essential visual spaces in reading. Many students found the oral reproduction of the connected
speech challenging, which contained numerous phonemes in one sequence. Therefore, the author
had to extend the linking lesson to two weeks, deviating from the original schedule. On the other
hand, once the study of the connected speech was over, the listening and oral reproduction of assimi-
lations was easy for students because sound changes were conspicuous!?. The reduction features that
followed were also not demanding in listening and oral reproduction.

In other words, the bottom-up instruction in the first semester of AY2023 inadequately present-
ed the material in a “difficult to easy” order in listening. As the author learned the material’s difficulty

level for students from their responses, he realized that a better order for students was from (2) to
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(3) and (4), that is, from “conspicuous to subtle changes.” Students should first learn assimilation
and then reduction after receiving the initial instruction of vowels and consonants. Then, by the
time the course reaches the linking issues, the students most likely would find the connected speech
not so challenging. It is critical to set the difficulty level appropriately because inadequate order of
presentation demotivate some students. The author intends to use this new sequence as a basis for
future instruction, although it is subject to potential readjustment later from further observation and

reflection.

2.2 Insertion of Episodic Knowledge of the Instructor

With a wealth of example sentences with sample audio in the Comprehensive Learning
Encyclopedia of English Pronunciation, the author continuously asked students to dictate and re-
produce the audio. He spent more time on listening and pronunciation practice than lecturing, leav-
ing the explanations to the textbook and PowerPoint slides as much as possible.

However, instructors should note that continuous practice can become monotonous and de-
crease the learners’ concentration level. To avoid this, the author briefly inserted the know-how
he had learned when it was appropriate. For example, “Pay attention to the part, ‘Can I.” How is it
pronounced?” “The next sentence is a formulaic expression in everyday conversation. Remember it
with its intonation.” “The /z/ sound is hard to hear, isn’t it? When Japanese speakers say “Hanshin
Tigers,” the final consonant is often /s/, not /z/. Japanese speakers often fail to hear the /z/ sound
at the end of a word.” Hopefully, these specific episodes prevented high-speed drills from becoming

mechanical.

2.3 Pronunciation instruction immediately after listening

Following the general principle that one’s perception of a movement improves when one per-
forms it by oneself, the author added pronunciation practice to the listening tasks. However, in
Japan, English pronunciation is often misrepresented as a highly symbolic act of indicating the
speaker’s intelligence and cultural sophistication. This may be due to the collective accumulation
of mixed feelings toward the U.S. since the arrival of the Black Ships toward the end of the Edo era
and the Occupation Forces after WWIIL. Japanese learners of English often feel embarrassed when
their pronunciation significantly deviates from American English pronunciation. Conversely, those
Japanese learners with native-like English pronunciation due to their special circumstances often
cease to speak that way to avoid provoking other learners psychologically. Some Japanese teachers
of English are obsessed with policing Japanese English pronunciation that deviates from that of the
“natives,” the colloquial term for “native speakers of English,” whatever that means. The author will
discuss varieties of English around the world later. Under these circumstances, the author tried to
ensure that pronunciation exercises would not complicate learners’ mixed feelings.

Specifically, the author avoided asking an individual student to demonstrate their pronuncia-
tion in front of the entire class. Students reproduced the pronunciation alone or with their partner
in a pair'®. During class, the author occasionally talked like below to prevent students from being

entangled in complex feelings.
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“It is impossible for us foreigners to speak English perfectly like native speakers. To take a simi-
lar example, even if I speak the Kansai dialect, people born in the Kansai region will soon notice
that it is not authentic. If differences within one language can be detected easily, differences
across languages should be more obvious. So, a pronunciation that is ‘comfortably intelligible’
is sufficient for users of English as a foreign language. Content matters much more than sound.

However, for now, we use the current audio as a working model for pronunciation.”

Similarly, when the author pronounced challenging phonemes for him to articulate precisely,
he acknowledged his weaknesses and encouraged students to compare his pronunciation with the
model. Simultaneously, the author occasionally demonstrated his English fluency during class to
gain recognition as an advanced user of English. These two aspects made a delicate balance between
humility as a lifelong English learner and confidence as an English user. The author wanted his stu-
dents to acknowledge him as a non-native English-speaking instructor with sufficient English skills
and, simultaneously, with a humble awareness of the limit of his competency'®. In any case, English
pronunciation practice tends to be delicate when so many students and teachers are entangled in
such mixed feelings.

However, in their oral presentations at the end of the semester!®, the students spoke to their own
degree of “nativelikeness” or “Japaneseness.” While no students perfectly embodied the phonetic
characteristics of the textbook’s American English, all were adequate in their rhythm and intonation
with which they conveyed the points of their messages. Although most students remarked something
like, “T had butterflies in my stomach when I stood up in the front,” their performances were laudable
as public speakers. Given the gap between the author’s mixed feelings and the student’s remarkable
performance, one might suspect that the author was too overwhelmed by his complicated feelings
(This may be due to his career that demands him to act like an “expert” of English rather than an or-
dinary user of English). Perhaps the author could liberate himself from his concerns and ask individ-
ual students to demonstrate their pronunciation in class. The accumulation of such experience may
lead to the social recognition of the genre of “Japanese English,” a concept that has been discussed
for many years without resulting in social acceptance. Unlike “Indian English” and “Singaporean
English” as legitimate varieties of English, “Japanese English” is often a pejorative term without
proper recognition, although it may be due to the difference between English as a second language
and English as a foreign language. The author wishes that his further exploration in pronunciation

instruction would enhance his professional skills.

2.4 Sharing Reflections

Whenever students had trouble in the phonetic features of English, the author asked them to
work in pairs to check each other’s understanding and analyze the cause of the difficulty. During the
analysis, the students accessed the PowerPoint slides in front and the textbook at hand, which they
had been briefed on. In other words, immediately after a mini-lecture, students had the opportu-
nity to assess their understanding. By knowing each other’s listening difficulties in pairs, students

were reassured that they were not alone in struggling in sound recognition. At the same time, each
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gained different insights from their partner. Additionally, students inspired each other to learn fur-
ther. Mutual learning and diversified competition seemed to be one of the most significant aspects of
classroom learning.

As the author walked around the classroom for observing students, he noticed the relaxed yet
eager atmosphere in which the students shared their understanding in pair learning. After the author
monitored the content and tone of comments in each pair, he stopped the pair activity at an appro-
priate time and shared findings with the entire class. Yet, with his inevitable limit of observation ca-
pacity, the author frequently asked in a casual tone, “Anyone who wants more time? Raise your hand,
please.” unless the time was running short. By asking for a show of hands and never ignoring them,
the author respected the learners’ autonomy as much as possible’®.

The author does not use a kitchen timer or similar device to precisely measure the activity time
because he cherishes the comfortable atmosphere of the classroom. In his extensive comparison of
various psychotherapies, Kandabashi (1990, 1994), a renowned psychiatrist for his clinical skills,
concluded that the most critical factor was the “atmosphere” that each therapy created. (Hayashi and
Kashima, 2012, Kuroki and Kashima, 2013, Yanase, 2019) Despite the differences between psychia-
try and language education, the author, as a practitioner, concurs with Kandabashi’s view. The author
makes it one of his essential tasks in class to observe learners in the following priority: “involuntary
movements” (such as uncontrollable changes in facial expression) > “voluntary movements” (such as
gestures and speech tone) > “speech content” (verbalized message.) If the top priority for teachers is
the exact and efficient completion of the lesson according to plan, they should probably prepare the
following activity at the teacher’s desk without observing pair discussions; they should not mind the
slightly irritating alarm sound to stop students’ engagement. An impersonal approach like this, how-
ever, does not enhance teachers’ observation skills, suppressing the contingent and personal inter-
action between teacher and learner (Yanase, 2022, 2023a). Hence, the author adopts the criterion of

“atmosphere,” albeit unidentifiable objectively by a third party, for the timing of the end of an activity.

2.5 Sharing Al and Web Resources

Unlike novice learners, intermediate and advanced learners of English need to be exposed to a
wide variety of English. To assemble diverse model sounds, the author utilized AI and web resources
extensively. Many Japanese learners of English fail in listening comprehension due to individual dif-
ferences in English pronunciation. Listening materials for the intermediate level and above should
present numerous examples in multiple voices. However, most textbooks on the market present only
a few examples in one type of voice. The author decided to use Al to provide students with a wide
variety of example sentences and voices in learning materials.

Among numerous text-to-speech Als, the author selected an application with a limited number
of basic functions'’, which he found user-friendly. The author subscribed to a premium version at his
expense!® to publish the sound source that the AI created. This Al had US, UK, Australian, and Indian
English for English variants. The author fixed on U.S. English to accord with the Comprehensive
Learning Dictionary of English Pronunciation'®—the issues related to varieties of English will be

discussed later. Since the application provided about 40 different voices within U.S. English, the au-
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thor changed voices for each example sentence to familiarize the learner with individual differences
within the standard U.S. pronunciation.

After voices were selected in this manner, the author had the next task of preparing many words
and sentences as examples. The author admires a particular former junior high school English teach-
er who can instantly present numerous minimal pairs (e.g., “bug” and “bag”), in which one phoneme
changes the word meaning. He achieves this feat because of his continuous pronunciation instruc-
tion. However, the author lacked that much experience and needed to find many minimal pairs to
teach vowels and consonants effectively. The author found it challenging to immediately recall many
words containing a particular phoneme, let alone minimal pairs. Obviously, minimal pairs for par-
ticular phonemes must have these phonemes in a conspicuous position without containing other
confusing phonemes. Thus, it was time-consuming to find a large number of words and minimal
pairs suitable for exemplifying particular phonemes.

ChatGPT dramatically reduced the time for collecting such examples. The author explored the
potential of ChatGPT for English language teaching during the first few months after its debut® de-
spite his lack of programming experience in Python or C++, for example. ChatGPT produced mini-
mal pairs and example words in a much shorter time than the time the author’s web search or his own
recall would have taken. Apparently, ChatGPT’s output was not always perfect, containing irrelevant
items occasionally. However, removing unsuitable examples was much easier than inventing new
ones from scratch. Thus, assisted by Al, the author created teaching materials for vowels and conso-
nants in about a week. If the author had prepared the minimal pairs and example words by himself
and then asked native English speakers to record the pronunciation, it would have taken several
months. Al has significantly shortened the time to create numerous examples for many study items
in multiple voices.

The author also encouraged students to use AI applications. In particular, he recommended
installing Language Reactor?' and Hayaemon?? for bottom-up listening. These applications enhance
user experience on the computer in learning English listening.

In addition to the use of Al, the author also recommended the use of web resources (YouTube
videos that are publicly available). Because English teaching has a global market, numerous
YouTubers speak in English, the largest common language among English learners, and provide re-
markably high-quality instructional videos for free. However, since the YouTube platform prioritizes
recommending popular videos, it does not necessarily list videos pedagogically. Therefore, the author
selected several YouTubers who provide useful and trustworthy videos and published blog articles
that listed their videos in line with students’ learning needs. These pages are listed in the Appendix.

For the future task, a systematic table of the learning points in bottom-up instruction is neces-
sary for a quick review. It is not sufficient for students to be presented with learning items in the fol-
lowing sequence: (1) vowels and consonants; (2) assimilation; (3) reduction; (4) linking; (5) rhythm
and intonation. The summary table would enhance students’ self-assessment of their learning. The

author regrets that such a table is unavailable at this stage.
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3 Practice and reflection on top-down instruction

The author’s practice of top-down listening instruction, in which students listen through while
guessing the meaning of some incomprehensible details, can be summarized in the following four
points: sharing “teacher recommendation sites” and “student recommendation sites,” and the areas
for improvement on “English variant bias” and “test-style listening.” The sections below report the

author’s top-down listening instruction in these regards.

3.1 Teacher Recommendation Site
The top-down instruction in the first semester of AY2023 started from introducing English vid-
eo sites of the author’s recommendation. He encouraged students to select their favorite videos from

them and summarize their learning in the portfolio as homework. Below is the list of teacher-recom-

Table 2. Teacher-recommended sites for top-down listening in the order of presentation

Category Site Name URL
1 | Introductory VOA Intermediate https://learningenglish.voanews.
com/p/5610.html
News in Levels https://www.newsinlevels.com/
2 | Review Khan Academy https://www.youtube.com/c/khanacademy
3 | Educational (general) TED-Ed https://www.youtube.com/@TEDEd
Kurzgesagt https://www.youtube.com/@kurzgesagt/
featured
4 | Educational (humanities | 5 Minutes https://www.youtube.com/@5minutes762/
or science) featured
Knowledgia https://www.youtube.com/@Knowledgia
Mind Your Decisions https://www.youtube.com/ @
MindYourDecisions
3BluelBrown https://www.youtube.com/c/3blue-
1brown/featured
5 | University/OCW YouTube channels of the top 10 | https://yanase-yosuke.blogspot.
universities in the world com/2023/05/10youtube.html
6 | Science (advanced) Science Podcast https://www.science.org/podcasts
Nature Podcast https://www.nature.com/nature/podcasts
7 | Varieties of English 1 | English in countries other than | https://yanase-yosuke.blogspot.com/
(English as a first lan- | the U.S. where English is the|2023/10/1.html
guage) native language of many citizens
8 | Varieties of English 2|English in countries that use | https://yanase-yosuke.blogspot.com/
(English as a second lan- | English as one of their major | 2023/10/2.html
guage) languages due to colonial influ-
ence
9 | Practical application 1:|Learn from Trevor Noah and | https://yanase-yosuke.blogspot.com/
Standup comedian from | other standup comedians for |2023/06/trevor-noah.html
the Global South their inventive intelligence and
deft storytelling
10 | Practical application 2:| Learn American English | https://yanase-yosuke.blogspot.com/
Movies pronunciation through movies | 2023/06/rachels-english.html
(Rachel’s English)
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mended sites, although it is not the actual list used in the first semester of AY2023, as was the case
with the phonetic features of English. The list represents what the author currently considers suitable
after his reflection on that semester’s practice.

The introductory sites in #1 are for students who struggle with English listening. The English
speed on these sites is annoyingly slow for native-level English users. However, some students need
to start at this speed level and gradually build confidence. Simultaneously, the instructor recom-
mends that students with advanced skills should listen to other sites, such as TED.

Khan Academy at #2 explains educational content up to high school levels in the U.S. across
a wide range of fields. It includes math/arithmetic, science, arts, humanities, social sciences, and
computer science. This site is listed second because much of its content has been previously learned
by the students in this course.

Sites in #3 and #4 enlighten learners at more advanced levels. #3 elucidate academic findings in
10 minutes or less. It follows #2 since some of the content may be new to students. #4 focuses more
on either history or science than #3 does. History was chosen among humanities because historical
knowledge is essential for trust building in cross-cultural communication. Those Japanese speakers
of English who know historically significant persons, places, and events only in the Japanese kataka-
na pronunciation appear ignorant to English speakers in conversation. Therefore, the author prior-
itized history in humanities. The author wishes science students also see history videos. However, for
those students who want to focus on science-related issues, he selected sites on more advanced topics
in mathematics and science.

#5 is a blog post that the author created to increase students’ interests in studying abroad.
It is linked to the selected pages from the websites of the top 10 universities in the Times Higher
Education’s World University Rankings 202323, The linked pages range from a brief description of the
undergraduate and graduate programs to Open Courseware (OCW) pages. This blog article promotes
students’ access to top universities’ pages according to their individual interests, motivations, and
abilities. It also aims to familiarize them with the English spoken at overseas universities.

#6 challenges students to comprehend podcasts that some leading natural science journals
present. As many of those episodes provide transcripts, students with sufficient scientific knowledge
can enjoy the content. Simultaneously, the author suggested that students opt for other sites if they
find these podcasts too demanding.

#7 and #8 intend to address the bias of the course materials toward American English, one of
the most critical issues that the author identified in reflection. More will be discussed in 3.3 below.

#9 and #10 require students to apply their listening skills to practical listening other than aca-
demic lectures. These two raise communication issues that students may eventually encounter in real-
world situations. English-speaking standup comedians in #9, distinct from the Japanese counter-
parts, often address controversial political and social issues, particularly racial ones. The standup
comedians selected in #9 transform highly sensitive issues into laughter with their unique analy-
sis. Their analytical interpretation may derive from their Global South background. They point out
the absurdity of assumptions in the English-speaking sphere with their distinct accent that differs
from American and British English. When Japanese people use English in English-speaking coun-
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tries, they are most likely regarded as non-Western speakers because of their pronunciation and
thought patterns. The author presumed that these standup comedians could serve as role models
for Japanese English speakers in that they intellectually relativize the common sense of the English-
speaking sphere with their “foreign accent” in unapologetic manners.

In fact, the brief standup comedy the author showed in class caught so much attention from the
students that many of them watched the same video and others at home and posted their comments
in their portfolios. However, one student remarked on the video shown in the class that he failed
to understand the punchline at the end although he followed the entire storyline. It reminded the
author that many students have not sufficiently developed a sense of intonation. When intonation
was covered in the final phase of bottom-up instruction, many students regarded it only as a physical
change in pitch, not realizing the subtle nuances it produces. Even after they understood the nuances
through examples and explanations the author provided, acoustic reproduction remained challeng-
ing for most of them. As a doctoral graduate student in physics in the Kyoto University Autonomous
English User Interviews noted (Yasudome, 2022), even natural scientists in dialogue communicate
feelings, mostly conveyed through intonation, when they exchange information and knowledge.
Understanding and expressing subtle differences in intonation is vital for foreign speakers of ac-
ademic English. In this respect, the author believes that standup comedies and films can become
valuable teaching materials in Active Listening, as intonation particularly plays a significant role in
these genres.

#10 posts a list of YouTube videos for learning American English pronunciation from movies.
The acoustic analysis of these YouTube videos is extensive, serving as a comprehensive review of
the bottom-up learning about the phonetic features of English in prior lessons. Japanese speakers
of English may encounter less formal English in the corridor outside a presentation room. These
videos also encourage learners to use the movies as a medium to learn English in a relaxed manner.
One student shared his excitement with the author when he reported on watching a sequel of his
favorite movie, Top Gun: Maverick. With flushed cheeks, he explained his excitement of directly
understanding the utterances in the film, including the implications produced by the tone of voice,
rather than through subtitles. Sharing minute emotions is crucial even for researchers to build deep
trust. Materials in #9 and #10 should benefit Active Listening, which aims at the development of

academic English proficiency in the real world.

3.2 Student Recommendation Site

The weekly assignment asked students to compile a portfolio of their learning outcomes of
watching either the teacher-recommended site above or an English video site of their choice®*. The
author’s respect for students’ choices was enhanced by an undergraduate student in the autonomous
English user interview series at Kyoto University above (Tateyama, 2022). In the interview, she re-
marked that she frequently watched YouTube and other sites for enjoyment. Listening for pleasure
was more beneficial for her continuous learning of English than self-imposed listening for complete
understanding. She stated that the demand for complete understanding distanced many Japanese

away from English. Yet, many English instructors provide comprehension quizzes immediately after
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listening. Perfectionism in listening comprehension may undermine the potential for lifelong en-
joyment of using English. Her comment redressed the author’s bias as an English instructor, and he
decided to encourage students to choose English videos freely.

While hard-working students chose both teacher-recommended videos and their own favorites,
less dedicated students only watched the videos of their choice. Yet, their reports broadened the in-
tellectual horizons of the class. In fact, some videos in Table 2 were introduced by students. Videos
students recommended included a jazz drummer’s explanation of his technique, a famous Japanese
YouTuber’s episode on his English learning, an English interview with a non-Japanese who devel-
oped his Japanese proficiency immensely, innovative uses of ChatGPT, other standup comedians
than those introduced in class, linguistic accents from around the US, legendary public speeches
by Steve Jobs and others, and academic lectures in English by the mentor of a student’s professor.
The portfolios indicated that the students experienced a culture of enjoying English-language videos.
However, their listening skills in the test format were not as high as the author expected. This con-

cern is discussed in section 3.4.

3.3 Area for improvement 1: Bias toward American English

As described in 2.5, the author presented various example sentences in multiple voices.
Simultaneously, he limited the English variants to American English to avoid increasing the listening
difficulty for the students. The superficial reason for choosing American English was that the text-
book employed that variety. However, a more significant background factor was that the author was
influenced by the bias in Japan to regard American culture as the global standard.

The exclusive selection of American English as the norm among varieties of English distorts the
learner’s perception of reality. Kyoto University students take TOEFL-ITP tests twice during their
first year at the university’s expense, in which their listening ability is measured by the American
English standard alone. However, if practical English users in Asia, for example, take TOEFL exam-
inations, their listening scores might be unexpectedly low. The low scores do not necessarily mean
their insufficient listening skills in the workplace; the contemporary world that has been extensively
globalized has become pluralistic, not unitary. Admittedly, American English is often adopted as the
teaching material in schools for a variety of reasons. However, when American English is exclusively
used in large-scale standardized tests that are supposed to measure general English proficiency, the
school education system could be criticized for advancing the hegemonic status of American English.

The author was also aware of the issue of American English bias. In the first semester of AY2023,
he deliberately introduced a video that criticized colonialism by a standup comedian from the Global
South. One could argue that the introduction of English variants may have been adequate in the
author’s course because the author furthermore introduced other standup comedians with English
variants other than American English. However, a short introduction would not be sufficient to re-
consider American English hegemony, which has become so ordinary that many have lost their crit-
ical awareness.

With the rise of the Global South in recent world history, English instructors’ thoughtful choice

of English variants in teaching materials can decrease prejudice concerning English accents. The fol-
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lowing semester will use two weeks for varieties of English. One week will focus on English variants in
countries where English is the first language (mother tongue) of the majority of the population, such
as the UK and Australia. The other week will cover English varients in countries, such as the former

British colonies, where English is regularly used as a second language.

3.4 Area for improvement 2: Test-style listening

At the semester’s final examination, students were requested to listen to short lectures in English,
as the common part of the syllabus demanded. To ensure fairness among the students, the content of
the lectures had to be in areas that none of the students had previously reported in their portfolios.
The final examination asked students to “summarize the lecture in English after taking notes on the
outline,” according to the syllabus. This meant that, unlike the weekly assignments, the students were
presented with topics independent of their interests and asked to summarize it in a general manner
rather than from their perspectives. This was artificial test-style listening, as opposed to natural lis-
tening, which is based on one’s own interests and knowledge. The final examination differed from
the students’ daily learning activities in that they could not 1) visually supplement acoustic input on
Language Reactor, 2) rewind videos repeatedly when necessary, or 3) use Al to assist summary writ-
ing. Perhaps because of these differences, the test outcomes were lower than the author’s expectation
based on the students’ performances in the classes.

To summarize, the top-down instruction in the first semester of AY2023 was successful in that
it provided students with the experience of satisfying their intellectual curiosity in English by sharing
teacher recommendation sites and student recommendation sites. However, the English variant bias
and the listening comprehension in the test format needed improvement. Since the issue of English
varieties has already been addressed, the following section will cover the improvement in test-style
listening. It also addresses the significance of face-to-face contact between teachers and learners in

the classroom, as mentioned at the beginning of this paper.

4 Significance of mutual learning and diverse competition on the same
task in top-down instruction

The author is critical of the English teaching that is driven by large-scale standardized test
preparation (Yanase, 2023c). Nonetheless, he feels the need to support students who face the chal-
lenge of increasing test scores. A desirable long-term study habit (i.e., to enjoy academic English
listening) may crash if the instruction fails to address their short-term desires (i.e., to improve test
scores). Active Listening is expected to prepare for test-format listening tasks in which English sound
sources are presented irrespective of the listener’s interest or knowledge to test the listener’s “gener-
al” comprehension. The following explains the author’s policy for dealing with this issue.

As previously mentioned, the author currently believes that students should share the same
sound source and be encouraged to learn mutually and compete diversely in top-down instruction in
integration of the outcomes from bottom-up instruction.

In the bottom-up instruction, as described in 2.4, the mutual learning and diverse competition
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Table 3. The current lesson plan of Active Listening

week Bottom-up instruction Top-down instruction

1 Introduction: Explanation of course objectives, classroom culture, and digital environment

2 | Vowels (Chapter 9) Introductory: VOA, News in Levels

3 | Consonants (Chapter 9) Review: Khan Academy

4 | Assimilation (Chapter 4) Educational 1: TED-Ed, Kurzgesagt

5 | Reduction and consonant cluster (Chapters 7 | Educational 2: 5 Minutes, Knowledgia, Mind Your

and 8) Decisions, 3BluelBrown

6 | Contraction and explosion (Chapters 5 and 6) | Academic English 1: YouTube channels of the top 10

universities
Linking (Chapter 3) Part 1 Academic English 2: Science, Nature

8 | Linking (Chapter 3) Part 2 Varieties of English1: English as a first language

9 | Rhythm (Chapter 1) Varieties of English 2: English as a second language

10 | Intonation 1 (Chapter 2) Practical application 1: Stand-up comedians from the
Global South

11 | Intonation 2 (Chapter 2) Practical application 2: Learning American English
pronunciation through movies

12 Note-taking practice 1: Abbreviation

13 Note-taking practice 2: Segmented note-taking

14 Note-taking Practice 3: Note editing and summary writing

15 Final examination

16 Feedback week

promoted participants to advise in a relaxed atmosphere and inspire each other. Mutual learning
and diverse competition are effective for personalized learning (Yanase, 2023a). They can also be
linked to Kyoto University’s educational philosophy of “encouraging autonomous learning through
dialogue.” However, in the past top-down instruction, the author prioritized fostering individual in-
terests and motivations. The class shared only some parts of each student’s portfolio and did not
request students to listen to the same audio sources in the top-down manner. The final test’s listening
performance, lower than the author’s expectation, induced a change in the author’s policy. He decid-
ed that the class activities should also include test-format listening activities and encourage students
to learn mutually and compete diversely in their understanding of the material.

In another E3 course Test-taking in AY2022, the author implemented mutual learning and di-
verse competition in listening to the same material. This course was abruptly assigned to the author
from the second week of the new semester due to various circumstances. The author had to use the
textbook designated by the previous instructor. The listening tasks in the textbook were aimed at
the level of international students at U.S. universities, which most students found quite challenging.
The author adopted his trusted method of mutual learning and diverse competition. At that time,
the author’s knowledge about the phonetic features of English was not as organized as it is now; he
was unable to provide as much specific guidance during class as he did in Active Listening. However,
the classroom culture of identifying difficulties in pairs and sharing them with the class helped to
alleviate learners’ lack of confidence in listening, and they learned listening tips from each other. The

response to the end-term questionnaire “I felt this class was meaningful to me” was 3.79 on a 4-point
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scale?, although the score was about the entire course, not limited to listening activities. More mean-
ingful to the author, the students’ facial expressions and the overall class atmosphere suggested the
success of the class.

Active Listening in the first semester of AY2023 prioritized the promotion of students’ voluntary
video-viewing, leaving the integration of bottom-up and top-down instruction to the speech pre-
sentation at the end of the semester. While the speech presentation was more successful than ex-
pected, the listening task performances in the final examination were not as successful, as mentioned
above. The author plans to replace the speech activities with test-style listening tasks accompanied by
mutual learning and diverse competition. Hopefully, the quality of the learning in these tasks will be
high because of the knowledge students learned about the phonetic features of English. In addition,
students should learn more effectively if the note-taking instruction is expanded. The current lesson
plan based on the policy explained above can be summarized in Table 3 below.

The underlying theme of this paper was to examine the pedagogical need for learners and teach-
ers to share the same physical space of the classroom. If face-to-face classes do not fulfill the factors
missing in online classes, they may soon return to the boring routine before the pandemic lockdown.
The missing factors in online teaching can be summarized as the learners’ physical self-expression,
the teacher’s observation of students’ responses, and the relationship development between teacher
and learner (Yanase, 2022). These losses hinder “teaching as communication,” in which the teacher
flexibly modifies the lesson in response to learners’ various reactions, including unexpected ones.
Face-to-face classes will lose much meaning if learners cannot express themselves with facial ex-
pressions, gestures, and tone of voice without feeling anxious. Likewise, teachers need to sensitively
detect changes in students and accordingly modify their lessons; they should associate the learning
content with students’ interests. Only when these are achieved will the gathering of multiple persons
in the classroom be meaningful.

In the bottom-up instruction of the author’s Active Listening in the first semester of AY2023,
participants reasonably expressed their natural emotions that accompany learning, to which the au-
thor responded. Participants engaged in pair discussion in a relaxed manner, and the author shared
the discussion outcomes, adding relevant explanations. However, the top-down instruction did not
include test-style listening activities because it prioritized students’ individual interests.

Nevertheless, many students must take large-scale standardized tests, in which the listen-
ing comprehension section successively offers a variety of topics irrespective of their interests.
Furthermore, questions are asked from the test creator’s perspective, not from the test taker’s. In
contrast, in real-world listening, one listens and summarizes content out of their knowledge and in-
terests in their familiar context. Test-style listening, in other words, is a particular artificial language
game?®. Yet, many undergraduate and graduate students are forced to be engaged in this unnatural
language game due to the prevalence of large-scale standardized tests. In the long term, the power
concentration in a particular variety of English in large-scale standardized tests needs to be examined
critically (Yanase, 2023c). In the short term, however, university English instructors feel obliged to
assist students with test-format listening.

Collaborative learning, in which students learn from each other, is probably one of the best
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methods to provide personalized interaction in such test preparation. Collaborative learning differs
from cooperative learning in that the learners choose their own tasks and learning methods by them-
selves?”. The enhanced freedom and responsibility in collaborative learning advances learner auton-
omy. When multiple autonomous learners work on the same task, competition arises spontaneously.
This competition takes place in a free and creative context and is not a one-size-fits-all competition
with uniform conditions. Learners are not ordered for their outcomes in a straight line from first to
last or from 100 to 0. Each learner has different strengths and weaknesses. In their collaboration
to accomplish a task that could not be completed alone, learners appreciate the strengths of others
and realize their own weaknesses. This awareness often leads to a desire to emulate others for their
strong point. Free mutual learning is probably the joy of human beings as social beings, while diverse
competition may be a holdover from the survival instincts of animals. Mutual learning and diverse
competition lead to each participant’s awareness of their individual features. In this respect, mutual
learning and diverse competition represent very human-like behaviors. With this kind of learning, it
makes sense for multiple persons to gather in the same classroom even at the expense of commuting.
While Active Listening requires specific teaching techniques as a listening instruction class, it should
continue to develop the fundamental human activities of free mutual learning and diverse competi-

tion?.

Notes

1  The term “mutual learning” (%2084 \») here refers to collaborative learning in a broad sense of
the term, indicating that learners working on a task discuss and help each other according to their
needs and desires. Yanase (2020) reported on the practice of an English writing course inspired by
Nishikawa’s (2016) theory and method of “mutual learning” and summarized some aspects of this
teaching method. The current report is a sequel to that report (Yanase, 2020). In that report, the term
“mutual learning” was used with double quotation marks, as was recommended in Nishikawa (2016)
to indicate its unique features. However, the current report does not follow that convention because it
uses the term only as one instance of collaborative learning.

2 The word “competition” is expressed as “Fi\ f&\»” in the Japanese edition with the adjective “di-
verse” added. Although “$i4+” is prevalent in Japan as the translation of “competition” by Yukichi
Fukuzawa, the author has some reservations over the negative connotation of the character “%” in it.
According to Fukuo Jiden (The Autobiography of Yukichi Fukuzawa), Fukuzawa regarded the concern
over the character of “4” as an example of the backwardness of the Tokugawa era. Nonetheless, the
author shares the concerns held before the “civilization and enlightenment” time. By employing the
term “BiV G\ with no “4,” the author wishes to emphasize that learners’ engagement should be a
diversified one based on students’ individual features, not a standardized race.

3 Even though E3 courses are designed to develop English language skills, they belong to the Career
Development Course category, not the Foreign Language Course category in the curriculum. The
number of students taking E3 courses has been stagnant because most faculties do not demand many
career development courses as the graduation requirement. This issue will not be discussed further in
this report due to space limit.

4 The E3 Working Group was reorganized in AY2020 from the E2/E3 Working Group established in AY
2019.

5  The report also pointed out that speaking instruction was lacking in the university’s required English
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courses. However, the absence of speaking courses is not discussed further in this report.

Active Listening was named Basic Listening in the report.

The trial implementation period was initially planned to last only one year. However, a timetable
manager of the English Program claimed that it would be extremely difficult to secure instructors,
full-time or part-time, if the number of classes increased from one to five in the middle of the academ-
ic year. In response to this assertion, the English Committee agreed to extend the implementation
period to one and a half years.

The lecturer in charge of Active Listening for the second semester of FY2022 was Ms. Aya Yoshida,
who left the university at the end of AY2022. The author has been teaching this course since the first
semester of AY 2023 and wrote this report. The author received an oral briefing and written records
from Ms. Yoshida and utilized that knowledge when teaching the course and writing this paper. The
author would like to express his gratitude to Ms. Yoshida. Nevertheless, any defects in this report are
the sole responsibility of the author.

At the time of the first draft writing, the results of the class survey that ILAS administered were not
disclosed to instructors. However, at the time of the first draft review, the results became available (10
responses from the 12 students who passed the course in the author’s case). To Question 8, “Overall,
T am satisfied with this course,” six students “agreed,” three “somewhat agreed,” and one “somewhat
disagreed.” Free descriptions (originally written in Japanese) were obtained from four students: “I
enjoyed the class because the assignments were designed to encourage independent study;” “This
course was exceptional because students could actually practice pronunciation, and I thought it was
very effective for learning English;” “The teacher was very sincere to the students and sometimes gave
me advice, which I had never experienced in university classes;” and “I am also glad that we were able
to learn how to use Al in language learning. In addition, we acquired a kind of ‘learning strategies’
beyond English learning. For these reasons, I personally feel that many students should attend this
course. In reality, the number of participants was small, probably because it was a first-period lecture
in the morning. I believe that it would be good to share this kind of feedback from the students on
KULASIS or other media.”

However, the author is very skeptical of rigid implementation of the initial lesson plans because he be-
lieves that the practitioner’s competence lies in the adaptive measures to unexpected situations in the
field (Schon, 1991). Although comparative experimental research necessitates the rigorous execution
of plans down to the smallest detail, such execution in an educational setting ignores the realities of
learners (Yanase, 2017). It is the practitioner’s essential competence to respond to unexpected events,
such as learners’ questions, misunderstandings, or indifference (Yanase, 2022). Therefore, the author
believes that recognizing educational practice as a scientifically reproducible operation undermines
both practice and science (Kashiba and Yanase, 2020; Yanase, 2021). Educational practices are too
complex and should not be deemed to be strictly reproducible.

Two weeks of instruction were necessary for intonation because many students viewed intonation
merely as a change in pitch, disregarding changes in nuances. This issue will be discussed later when
explaining the use of standup comedies as a teaching tool. Another reason for the extended instruc-
tion was that the textbook contained a wealth of qualified example sentences.

The author usually acknowledges his mistakes and apologizes to students immediately. However, he
was exceptionally embarrassed when, in the week following the challenging instruction on linking, the
lesson covered assimilation, such as “Did you,” which even junior high school students would under-
stand without difficulty. He could not honestly apologize to the students in this case. That failure to
estimate the difficulty level for students was too critical to acknowledge. The author continued with
the class, justifying himself that unrestrained admission of mistakes by the teacher could result in
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the loss of trust from the students. However, the prior assessment of learners’ cognitive challenges is
undoubtedly the most essential task in lesson preparation. The author in this episode clearly failed in
this crucial duty.

Students speak in pairs or in groups of three or four. However, for the sake of brevity, this report only
uses the expression “pair.”

Age-related limitations on language acquisition are well known. The acquisition of native-like foreign
language pronunciation becomes extremely challenging after the so-called “critical periods.”

Toward the end of the semester, the author required students to prepare a 1-2-minute speech and
present it to the class to demonstrate their integration of bottom-up and top-down skills. Nonetheless,
as discussed in section 3.4, the author plans to discontinue this activity in the future and focus more
thoroughly on note-taking skills.

In Nishikawa’s (2016) Mutual Learning, the teacher rarely interrupts the learners’ activities collec-
tively in this way. Although the author’s practice was influenced by Nishikawa, it does not exactly
replicate his teaching methods.

Ondoku (https://ondoku3.com/en/)

The author subscribed to the premium version primarily because the fee was relatively inexpen-
sive at less than 1,000 yen per month. Equally important, however, was that he wanted to use the
application immediately; the use of the university budget would take several days for approval. In the
future, however, if English instructors want to use such Al the university should probably establish an
organizational contract.

Although the Comprehensive Learning Encyclopedia of English Pronunciation claims to present
American and British English, the latter only appears in some parts of the appendices. The book is
practically an American English pronunciation guide.

The use of ChatGPT in English education in general is reported in Yanase (2023b). The utilization
in teaching academic English writing was reported at the Kyoto University Education Symposium
(“Current Status and Issues with Generative Al in University Education”) held online on September
8, 2023, under the title “Large Language Model AI Prompts Redefinition of English Education:
Organizations that Evolve and Those that Falter.”)

Language Reactor is a Chrome browser extension that enables users to view English and Japanese
subtitles on YouTube and Netflix, rewind to the previous part, playback a subtitle line with the sound,
and output English scripts and Japanese translations. For more information about Language Reactor,
please refer to the i-ARRC DELE webpage (https://www.i-arrc.k.kyoto-u.ac.jp/english/consultation_
jp_FAQ#frame-603).

Hayaemon is an MP3 player that can rewind a sound source on the hard disk for a few seconds like
a cassette tape recorder. It can also control its playback speed. It is a convenient free application for
teachers who manipulate sound sources in their classrooms. The DELE website also has an article
about Hayaemon (https://www.i-arrc.k kyoto-u.ac.jp/english/consultation_jp_FAQ#frame-640).
https://www.timeshighereducation.com/world-university-rankings/2023/world-ranking

The weekly portfolio format required students to write in English about their weekly English study
time (including class time), a general review of their independent English study, the English videos
they watched, and specific points they learned. The author asked students to summarize their own in-
terests in these descriptions since he valued the continuation of students’ English study (i.e., forming
the habit of self-study). The purpose of Active Listening is “to improve students’ listening skills so that
they can participate in lectures in English on their own initiative.” Most Japanese students participate
in a lecture in English when they have a strong interest in the subject. Therefore, the author prioritized
the development of learners’ interests. The author indicated the importance of developing the habit
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of self-study in the percentage of the grade: the portfolio will constitute 50% of the total grade, incor-
porating 20% for the speech presentation after it is discontinued in the following semester. In writing
portfolios, students were permitted to use A, such as DeepL, QuillBot, and ChatGPT, to make their
writing experience more instrumental to learning. Simultaneously, they were asked to report the type
and degree of their AT use at the end of the portfolio. Several enthusiastic students wrote at least three
pages each week. From all portfolio entries, the instructor selected and shared some portions on the
screen with his comments at the beginning of the following class. The author watched at least the first
few minutes of the English videos of students’ choice and commented on them as well, appreciating
the students’ selections. This cycle of submission and feedback seemed to foster a culture of a learning
community.

25 These figures are the result of an anonymous class survey conducted by ILAS. Incidentally, 11 re-
spondents chose “4” (agree) and three respondents chose “3” (somewhat agree) out of the four
options, with zero negative responses (“2” and “1”).

26 The term “language game,” as presented by the philosopher Wittgenstein (2009), refers to various hu-
man activities in which a particular language use is involved. This concept relativizes the view of some
linguists who analyze language as a sign system independent of human life. The “language game” con-
cept encourages us to consider language as it is used within specific social and historical constraints.

27 Here, “collaborative learning” and “cooperative learning” are contrasted, and the latter is understood
as “learning in the style of division of labor.” In such cooperative learning, the scope of the tasks for
individual students is predetermined by the teacher.

28 One of the future tasks for Active Listening is to differentiate this course into “I” and “II” to meet the
needs of students who wish to take two classes successively. Most E3 courses attract considerably few-
er students than the admission limits. While a major reason for this is that E3 courses belong to the
Career Development Course category, as mentioned above, another reason is that they do not meet the
needs of the small number of dedicated students who take E3 courses. Since English lessons are more
about forming habits of learning and using English than acquiring new knowledge, a small number
of students take the E3 courses without requiring course credits. If Active Listening is reorganized as
Active Listening I and Active Listening II, then the former can cover basic listening skills, while the
latter can focus on applied and developed skills, both granting course credits to students. The former
addresses the elemental needs of beginners (e.g., assimilation, reduction, and linking of individual
phonemes), while the latter responds to the needs of more skilled English learners (e.g., intonation,
note-taking, and vocabulary expansion). Admittedly, such a differentiation into “I” and “II” necessi-
tates the creation of a common part of the syllabus.
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Appendix
Blog posts prepared by the author for Active Listening students

Comprehensive list
Alist of YouTube videos for self-study of English pronunciation.

https://yanase-yosuke.blogspot.com/2023/10/youtube.html

For individual phonemes
A brief lecture on the vowels in American English

https://yanase-yosuke.blogspot.com/2023/04/blog-post_14.html

A brief lecture on the consonants in American English
https://yanase-yosuke.blogspot.com/2023/04/blog-post_15.html

Consonant clusters in American English
https://yanase-yosuke.blogspot.com/2023/04/blog-post_25.html

A list of American English pronunciation videos by VOA
https://yanase-yosuke.blogspot.com/2023/07/voa.html

The renowned site for learning American English pronunciation: Sounds American
https://yanase-yosuke.blogspot.com/2023/10/sounds-american.html

Assimilation, reduction, and linking
Learn American English pronunciation with Elemental English

https://yanase-yosuke.blogspot.com/2023/05/youtubeelementalenglish.html
Learn American English pronunciation through movies: Rachel’s English
https://yanase-yosuke.blogspot.com/2023/06/rachels-english.html

Learn English with TV Series
https://yanase-yosuke.blogspot.com/2023/11/learn-english-with-tv-series.html

Intonation and sophisticated expressions
A list of videos on intonation from the “English with Kim” YouTube channel

https://yanase-yosuke.blogspot.com/2023/06/english-with-kim-youtube.html

Socially sophisticated English expressions (in Australian English): mmmEnglish
https://yanase-yosuke.blogspot.com/2023/07/youtubemmmenglish.html

Learn from Trevor Noah and other standup comedians for their inventive intelligence and deft storytelling
https://yanase-yosuke.blogspot.com/2023/06/trevor-noah.html

World Englishes
Varieties of English 1: English as a native language other than American English

https://yanase-yosuke.blogspot.com/2023/10/1.html

Varieties of English 2: English as a second language due to colonized history

https://yanase-yosuke.blogspot.com/2023/10/2.html

“Thinking in English” and “fluency”: videos produced mostly by YouTubers using English as a second lan-
guage

https://yanase-yosuke.blogspot.com/2023/11/think-in-english-fluency-youtube.html

Accent’s Way English with Hadar, an Israeli-born English pronunciation coach who settled in New York at
age twenty.
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https://yanase-yosuke.blogspot.com/2023/10/20hadaraccents-way-english-with-hadar.html

Academic English
YouTube channels of the top10 universities in the world

https://yanase-yosuke.blogspot.com/2023/05/10youtube.html
Cajun Koi Academy recommends note-taking
https://yanase-yosuke.blogspot.com/2023/07/cajun-koi-academy.html

Speaking
How to converse with ChatGPT in English (for advanced users)

https://yanase-yosuke.blogspot.com/2023/04/chatgpt.html

ChatGPT English conversation for beginners
https://yanase-yosuke.blogspot.com/2023/04/chatgpt31chatgpt.html

Two ChatGPT prompts for preparing for the Eiken Level 1 and other speech examinations
https://yanase-yosuke.blogspot.com/2023/06/12chatgpt.html

How to practice English presentations using Al
https://yanase-yosuke.blogspot.com/2023/06/ai.html

Learning Environment
Creating a digital Environment for English language learning

https://yanase-yosuke.blogspot.com/2023/04/blog-post.html

A collection of useful sites for learning pronunciation in the International Phonetic Alphabet (IPA)
https://yanase-yosuke.blogspot.com/2023/04/international-phonetic-alphabet-ipa.html

English pronunciation respelling
https://yanase-yosuke.blogspot.com/2023/05/pronunciation-respelling-for-english.html
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