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1. FC®HIC

20 HEACKRLIBE, JOKRE DN Y ¥ 2 7 AN W TIE RA Y BB A2 b & Loy
(Didaktik) (BAF. RAYERTFLT2) EANBFOEES>TVD, BRI L8, B F=
T LFFEIC BV TSRS © 35 4 72 RS Journal of Curriculum Studies Tid 90 FARLARE . #idz
FOXACE oD A VEEERSAD T 4 F U 4 TREEORENIEN, FEKE DO ) 2T 5
WFIE L DXL DO TREATHENTIN TN D, ZOREERST-ONRERRFE D) ¥ 2T AL
DB EAT - 72 [#dZT. V ¥ =2 7 LAFJRIZ S 5 (Didaktik Meets Curriculum)| 27 /b—
7 LT, &) Z—7842%) Thd,

&S] ZNV—7DWMRIZEICT AV DT = X F_XY — (lan Westbury) ., R /L (Walter
Doyle), / VU =—®D 7 7 & (Bjerg Gundem), R Y 3EE % HOICEBEIICIEEIT 5 % 2 v
> U (RudolfKiinzli) & 77~ (Stefan Hopmann) ., FRKK CHFFEEIT> TNDHH RE ARy
7 4 /v (Sigrun Gudmundsdottir) & & H.OIZHED iz, ZOMEIL, RANVDOFF> TE 72 KA
Y OBFHBICET DH ML ERIZT = A MY =73, 1990 DA A0 RKFETOFER TR
VU TUT NEFETRINT TR LM el ERE onT Lo TRE o 72
&S| ZA—7 0T T, OZA—FDHbA L =2 X505, @B ) F=2T
L DARKE & B FOARKE D28 AT 0 EERS@E OB, @Yk D Journal of Curriculum Studies
SOCEITMERS Bildung und Erziehung 75 & ~D & SCHRG @ R A > B I B 2 EZSCHRO JEER
OWARHE ORI BT 2R3 CTd 53, T DERIE(a) Didaktik and/or Curriculum (1995 %) , (b)
Didaktik and/or Curriculum: An International Dialogue (1998 4£) | (c) Teaching as Reflective Practice
— The German Didaktik Tradition (2002 ) 72 EIZF O LTV D,

AATIE D) Z V=T OMRERE ERROFEL b LITHBFFIEA 2002 4 L 05 B
BT CICHA L, 22Tl MZA—7128 L7z ) — K (William Reid) 0% > %% >
(Perti Kansanen) 72 &, HAIOBINE OFBE b L1 KA Y BIFRRRFNT 7o —F %
WH—FHT, TAVIOH I F 2T MMIFFERT A 7 — (Frederick W. Taylor) DR} FAEELIEIC
HK%E b ORBRAIENT 7 r—F &2 AV 5 2 &R Sd. MEDOEVRH S IR 725, L
MU, TAVBUOBINENRD Y F2T7 BFEOED L IRERDOE LT, NV ER DM
WERA LZon, 2, BBV TRAYERFLET AV IOH Y ¥ 2T MMFFRIEmE O]
IZED LD BFEFRE LN L L0 S U HOWTEEEMICH C b TnZen,
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B S 9B 03, 1995 4EIZ Journal of Curriculum Studies DR T THEH | 7 A—7I1C &
STHMNEN, TOEDFHERDOTLOD 1 DERo=DIE7 T 7% — (Wolfgang Klafki) @ %
(O E L COHEIZFFH /78T (Didactic analysis as the core of preparation of instruction) | °C
bole, 22T 7 7F—FI5HDO FAVIZBVWTHo L b X< MONEENOH L2 HEE )
THYH ., [FAYOHEHRITERRE LI SHANREKT D) AWE LRI, T8RPy
#r (didactic analysis) | Z#&RE L7z LELOFM A ER SN, THEH ) ZAr—7TlE, #lz il
A RRY =X g —~ 2 (LeeShulman) & & HITREMFLAIToTCELA REL X Ky
TANBNT T TR —DFRFRIGH E T AV DDT Y X 2 7 AWML & OfSEi R A
RWEZEH L LTWD, BEEE S LR Z RWEE 5 &3 5 JEEE OBHEE O &
ALLEEREREZH LT D, £ TEAGRILAFER LT 2002 FITEWTIETHE D)
TN—TDWRP RSN TR S R WK Th o 7272, ZO%RDOHIEDRREZ 7 v —7 5
ZENHE o T, AR TIEREEICSMLIZF 2 Y Y OmBERFT S Z L Ic ko T %t
FECOMEMN A Y OFEREROBEMICB N TED LI ITREL T D 1ERiTT 5,

2. FAVAIZEFTEH) X257 LD E T DRE

P HES ) =T DR A L R—FELRELTWET AV DOHREBREHRANT L, ¥
= A MY — [ ZHEEITBOBED D HMOEE OEBIZONTHIT 5, v=R MY —|Z X
FUE, 19 HACETRED 7 A U I OABE R EIL R 2 N DBEINIIST A NERH 7720, €
= RU TNV AT DI ENRO LWHE FIERFRHEOEBNEEOMELE o728, 22T
BV ¥ 2T MIERELEN, DY F 2T LIZONTOEBIREIZHEIOFENGEENL., oD
BEITHEICE>ThERTWEEWS%, FERA ez A MY —2LiE, 20 HEfAT
FAZIEHE LA E > b (John F. Bobbitt) & F v —#% —X (Werrett W. Charters) O 5 U ¥ =7 A
HFFRIC X » THACHE SR LR P U F 2 7 MERTERL B RB AN TENEAH S, &
PIERLHEITHE N 2O EEZRO TR U % 2T LEER L, SRR ~D = > b
= LEES L TWo720 Lz > T, 7 AV A TIHEHIC A ) X =27 AOERERIT

FAHESLEHMFZ THY ., TG LTH Y F a7 MMFRICB O CTHENIL [ AT LD
ZIRWVRATA (agents) | TH Y | THIAREEZ DML LT 7 4 —Cldmnolz) L Hl,
ZDOXHITI9 MRS 20 HACHIEHDO T A U 7 TIZABNNC A ) ¥ 2T L&2EY | ARG
HEATOE L LCOHRMBITRE S NIZ &0 9,

Fiz, MsH2 T 2V A OHERFDOL L OBEONT LG 2, BENREITHT 5 HFE A
LLTIFROHER] & L MREAR] ICH L THEEZEUDICH - TI otz RER
ANE T2 A RRY —=RBARB LI, T AV BOHERFCBO THRREONE H IR
St v H, #oE. FHREEICHET IR EHELHEF L OBRRERT LY a —~ 12
HLIXRNnD, BECHETLIT AV DOUREREREOELEZRYIES, va—~vritkh
70 FERB LV 80 FRMIEE TR bIHH TEENTH - - EMIIT, NERE—EFEHET L
(Process-Product Research) | IZH & SO M7 7o —FTho7cB, RAABIEva—~r DD
OB AE S LYy —2 %A 2 (Edward L. Thorndike) <°+ » K (Charles Judd) (2 & VD &
NTCETAREICET 2HER ALY LD, V=0 A7 60R3%9 TholzL 9T Y

_16_



Wl T8, A F 2521 CHME) ] 7ayc s boFEN

DT A Y B TIIATH ER O T ORI - T, HEMRITREART L DFENBET L7720
DERRIFIEZDONWT, SEIERFMEZHIET 2 Z LICk > THLNCT 2 EROTIEE A
Wb ONRE M oTz, TS TT AU B TEBENLBEFZOSHETHRBESN, BIZRX
DHEMOATERHIR TIEMER SND =T, AU F 2T LIRS XIGE L TERENE,
EfE. Y H 2T MIRED B (Variablen) | & L THEHRIATZLNDT,

LU, ATEh OB RIE 50 FAURICH F o o B FF 2 Ko TR S 47z te, sRAEH M A3
M 72 s THREEMEICB W THET O B E 7 u v 2T 508 T b8, v a—<Iick
UEE D LW B W T [EHENE (subject matter content) | & [ZEMNZARICRE 92 B iR &
AT Y HR L OBfR) ~OBEBENRBRIN TR 2 L2/ L. mE BT 2 #o
PRETER Z B G M T D L WO R E R L 72,

RANET 2 A RRY —(F, ZOEFFRORMITHSNZY a —~v 0D [FRECBT 2E8MD
7% (pedagogical content knowledge) | (LA N, PCK &£ 9°%) (K-> TT A YU I ORENIEICE
WTEHBANEICEAPEE 572 RS 5, ¥ a—~ 132D PCK % TIlE Ol ORRE T H
L. A LBz (pedagogy) M HILDFRRIREWM TH Y . B H O HFMRILAE O RER 72 A
BLERL, SHIC, HOPCKICEBWTIRBEM A S ESEMie, Eishsdh)FaT
A2 TEIZ T % (transformieren) | &) IR T, #HWIEH Y 27 MR BE HXHFELE L
THEST LN EHHET LY, ZOLITRANVBIIFFICY a —~ R B3ERNBL, #HE
WEZIER T HICEDLRAESCHEN T Y F 2 7 MERTIRE L TR T 2N ZI0 Fif,

F7o. HWREAXR YT 4 VX, 1992 4O Bildung und Erziehung \Z3B\\ T a —~ % NA
VEEEICIT TR LTz, HREVA Ry T 4 My a—~ 2O [EEZNHEGR L EETT L

(Modell des pidagogischen Denkens und Handelns) | DiSFRIZ-DOW T, THAIAER S L < 138
ZERE L, BESCHROMEZIRY L, BEOXSEMONES L <I3SMBICH 5 EE T 55
ZAEREEIEDEIIETEHIVF2TLDOT 7 AL (Text) EEHIHED ] VedkRD, 2k,
[T 7 AR ITOWTH RES AR YT 40 J’i@%%%%ﬁék*ﬁbf LFICRRE

SN2V HY 5 HREOHEMEZNEZ L TVWD] Lk~ EEFHHEGR L IHET T L0 HFE RIS
ERFRY T 70 —F ZALE ST 52, £, I LAUE, BEOFRRICER 72 & v o AR
FoT, THAINTEL TVDEH Y F 2T A7 7 A RN EHHIA A E O 5 L #EO>
52 LA Z MR - B EATRE E L TRELTLBRT D2 ENFREE RSN D,
ZDEICHREV ARy T A VRN END ¥ a —~  OETEFENHEG L ITEITT /Wi, #
BIMR BRSO Y ¥ 2 7 AR Z N2 2 BEBIEE & L Cilik ST 5,

Va—w RN ENDEE, XL A T (PeterPereira) IZX S TT AV I DOHY X 2T LS
H T D2V 7 (Joseph . Schwab) & KA YV IHEN Siz, XL A TIZINIET 2T 77 1969
FIC TEEMTH S Z & (The Practical) | EWIFRSCTHYUREO D U = 7 AR E THESE] &
A LIcBRic, Q% A 7 —FB 2 A iR Lic 7 v —7 . @734 F— (WilliamF. Pinar) &
WICREFESNDPHT 7o —F % D7 V=T REFEELES, XA TI2EET 2V 71 5E
2077 —F L LTHNIZENWIY, v a U T E EROERON T, MR TH D Z L (the
theoretic) | 7°5 [HPTHAYTH S Z & (the eclectic) | [EERTH S Z & (the practical) | ~Hz[A]
THMEMEZRARDS, v a T TIWZENED T F 2T AFFRICE W TE < OBGRITERD) b
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NIB N B AT LWL TE LT, bRl T X TRk INTLEI LH 72
W R HEA LA T A, KV HRINARERE ST 52 NS o728, 5 LIz EEORY
W LTy a2 7E TEERNTHDZ L) kb, TEERNTHDLZ L) Lid, TSI
72 @ (the academic) EIVFBAMEN 2 < BERIRT ¢ 7 ) LITIRARIC 2D X5
MR T 4T ) ThY THERMNTH D Z ENERE B D O LI, SR LT
BB T 4TV THDY, 2T T EH Y X2 T AEHIC TEERHTHLZ L) 257
35, BV F=7 a0, Himebo i, RENREE TR, —RIRY oL
BT %, DU F 2T ANFETESNDEEIC, BV F 2T AOBGHNHIFEOARESLCERMN I S
NoEoicid, ERHTHL L) OT— B3RO LNDHE, 07— ML, #hfis B
RBUCHER ZE AT 2B AMEE SN TEY, ZHICED Y F 27 ARBERICEHAT D &
WIHY, ZIZTHE Y a -~ rORE LEERC, BRAANEMICRELED T RRE LT,
nTns,

THE&ES ) ZA—T 07 AU BOFIREIX, v a—~voova U 72007 AU Ok
BAEFELDDH LI T, HANT K DMRAATEIC T CRENES D U ¥ 2 7 A0
JERZFAIN LTce LI LD RA L E DT 2 A MY —ICXET A U B Tldsiiic, 174 )
M3 TEREAT ) O X D LB a vt 7 AR EO AT EL 52 T D E )
N, ILICHEBETEAR Y. T AV HOEERFEIRY & BEASEEIT O 0 b AR
IZEDS TINRNE WS DL THE 9 | ZA—TI2B8 0 TiE, YREOLHECHE
B IR0, BHoOEBFEE LY a— <0 2 UTOMEERNTHHO0, T 2
VADOH) ¥ 2T AOGBHTIIERITE E TN E X ZD2HERZICL > TH72 b SNDRAE
PHEZPHEELO>BOL LTS TV eV d, BT HE512, 2HLETAUD
OEmOEB Y FIFJE, T 2 A FRY — 2B\ CIE—H SR EKN A KA Y OEERF0
SZROLEFITHORNEDTH D,

3. FMYHEBRZOBNETDER

AREICIEIFEEICB T D N Y ERFOBAN EZRICOWTHRHNT D, R Y OHRY
(Didaktik) 1%, TEEEEAIZRERZIAD CEEMIFENFEICE LT D, W SARENNDE
Wz ffo T % | i “didactics” & #7200 (2 52 LU EOEHRENERLTND &0 9532
J b h, OFFEEIKEZ BT 2N - N L, @%, #EREEROT X TOMHE
e AR T B N LV @BERR L O ERER e OB TSRREIA L7
STNL LNV THDHB, ZOX I RA Y HFFIT R E UTHEIET D720 TlEe<
RN ZEA MR ABICHREL . DX [SlilA ) & L CERBMRHE OB SFE L 2o
TWABN, —FCHERFIITGEE I EA ML TE LT, HEEEIZ L - TLRMDEHR
Lo T L, THGEEOB Y 27 AOGHENTH T E<ERIN TV ARWVAKD
BETHY, WRHTHEHEN LB WERRT 5 L5 RIEEBHEE, BdzFrigit4 5] &
Tz A RRY —=RNIRARB LS, HIRER AT X2 T AORKOREOEZ "7 LB 2B
TWES, 22T RA VERENED L S ICRY BF bz kiatd 5,

FPFT 2R IRY —DEHIZH EDSNT R VICBT AR EEEcH S [L—
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Wl T8, A F 2521 CHME) ] 7ayc s boFEN

7 77 > (Lehrplan) | IZOWCHHT 2, L—7 77 VFEMRICE O TIMN O Fe s e b
LCTHENEEI R T H50ETH L, V*Tfiy%hEWilqﬁﬁ@ﬁu%\?&kkwf
HZONDREHUR-CHAEEZRHT L HONA RT 4L UTHIEL TV, LrL, 2
DL—T 7 Z v OMNTHANLZdZZ Ol 7 — b lcBW T b2 85 535 ) L £ 7213 Bildung
BRI LT =7 7T RSN D HENEEZ R, BENE I EMEREATZ &2
RKDOENTWIZE ST, iz, HiEL—7 77 VISR SN HENR IS L CRIR 217
257200 [HFOBH] PMEHRPICRESN T, TAVIOEKRTOI Y ¥ =27 ATk
Larira—AnbAnTnsdE e A MY —[FaRR53, 2oL S Z—7C
BWTET AV DAY ¥ 27 L EMHET 5 b0 & L THEBE R ENE ST T2,

L2 L 60 FARLAREICT A Y A DH Y F 2 7 M5t a5 % Lz m B> — 1 (S. B. Robinsohn)
. HREPHELED CE L —T 7T Vi Tk, BEANRERD D 9 2 THBEMFEN O
BIVTNWRWZ LA L, ZORE KA VEEZ PO KOD Y ¥ 2T MRS EL =
F7271 V) % 27 AiESE) (Curriculumbewegung) 735 U72%, J KO B U ¥ 2 7 AFEN TR I
W FTDRNT, 60 EFEROKDLVICIZIFEALEER LN, BB E2NHEE S
(Geisteswissenschaftliche Pidagogik) <°& D% Th 2 FORIEE Do 7o &y H 4,
L, v —U P LD U F 27 AT REENICITPR D D E LTEZD
. NI EONEE K CEITTHFEE LTEST S TndY, 29 Lz LETE
OF AL, N —T T T b EREMANT L TEARRHE T e — IV 2R A B
T D A Y OFEBATEREIR A S ZD L edo 724, Lo T, U=z A MRY =23k~
5L2AHD VAT ADORZIMNWETE] ELTHMZIRZDEVIBRTOI Y 2T 5D
X, ZDTAT T AT 4 %K) T ERLITIE RS YOERGICZTF AT, LiZLiIE
BEOHAEOSARCTHH S TV o728, 25 LTRT v bR EMT2 L1V ¥ =7
LEENE, THZE] LD TR, WL REHNIIEL s TLESTDTH LY,

— 5T, ASwr &V 7 +—> (KurtRiquarts) (2 EZAUEH V¥ = T AGES) CHOH S 7= Bz
FIEZODORTEELIZE WS, F—io, ML—T7 7 r0ar ha—noxk LTl ¢
HoTee VI B F 2T NEEBS O ZZ T AN, MOz ba— U EfEICE > TEE
LL 20D ThILE, AT & nWo arvterhantEshni, HC, HRog
BN L—T 77 ONERBEE HWE T ERERF R R EE IC B Ttk L7z
6, ZOEICHERHLIRAVICBWNTH Y T2 T AIFROHHEZZ T RN S b FHO R A Y O
HEWEOFLEEIZ S K51t/ o Tz,

IO LEERFORLER L TWSEF L LTY 7 7% —OHBRFEMDTRET OND,
RIBDOR T~ &V 7 =2 LHUE, 60 FARITITHIR AN T TITEE > TE Y | #Hi#

IR DAIET DI X 2T AL RESEDIE LN LD o720 H4, 2 2Tl
777X —DHRFIHINED XTI SN dimatd 5, 77 7% -1k, PISEAER
TEHE, HERBKRFZTOHMORERE b S CHERZ NI EME L%, Z OOl
FE 1958 T RA YEETHIREND & A Y EARFOEERPIR EMLEST B, KA Yo
HEBBGRRICWDIFET R TCOZECHEN SN TND LI, £, 25 LTRD BN
HIZFIE RA ‘7@%(@ WZEHET LoD [FFE (language) | 7> TWVWHEWIN, ks T
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TX =N REMBTERAE TS M H 8RR E B (kritisch-konstruktiver
Erziehungswissenschaft) (ZF1TT 5 720 CHOBEZ - HAE L, —BGET S vz, FRICHEETHE
FRINZEE B2 T Bildung O TH OB ERR ) [IEFEVERE 1) DEEEES) ) OB
ELTHALNTWDS, L LI KNI ORLHT A T 7 IEFTHViRIT TnD &
WD 2, 2 ZTIE 1995 4RO Journal of Curriculum Studies (Z 33\ CHGE CHAT S iz Bz 52005
Hraly L, 23 2 5855 oW 8 O R & Etd 5.
77 7 F—ICKNEREEROBINIRO X5 I8N TE 5, 3bb, HEHIL &2 4E%E
AT I B2 OHENFA (Bildungsinhalte) & DOFED HHHIWIHTLH—20, b LiFNL
DINDEEDT YA L LTEMESNTWS ) B, —J5C A YEEETE TEENE) 217 Tl
72 TEENEOARY (Bildungsgehalt) | & W I FEL WO D, TEENE (X, Bl #efi
ZTLLENCT TIAFEL, LD RPN LBRENTZEDOTH D, ZHEFBIZEFL—T 7 F
VIZBWTHZAD EVITRSNIEM TH Y . BENT THENE) L LTI REEIRS
NN ENI RO TEELRTFIUE RS20, ZHUx LT THENEORE ) IZHEN
RICNETD2HDOTHDS, Lol [HENFORE | 1ZBBINCIFAET 2D TiEel HED
ELEIZ L o TOREMN & BEE S, BECRKZ BIHIE & 7205 5 REO AR - AR
ﬁ?dfé’t’ioriuwTEMénéﬁ oL, TBENEORE) BT 57
I TEENE ZNEERICETE? D OMFNALEE END, ZORFICEBWTLELE &
LD DREIFHIGNT T D, £ 1ICHIRTFHI ST ORI WA RS, ZOMWIIH-> TR
I 72 EGERCIF R IL, HER L OISO T TEENE] 2RT 5 L8Rk TS,

=1 BURZEMSHD 5 DO
. 2ORFFXED LD RIBINVER, —RM2ER, b LITBEEORHEIL 20, 28 E
WXL CHART 2002 EO X5 25 RMBIG L < ITEBEOEIL, Eo X 5 72EH] #
e, i, PR, BBENZOWNEE [H#F) & L THom L &l ﬁ%éﬂé@#O
. ZOXHEEZELTEESNINE, BELEZ2-> TWDNR, R, ik, fEIeAx L
FHEHEOT b7 ORI wf&h&i%i%%ﬁbfwé®m°ﬁ 1 7¢ R
MOEZONRIZFEARBEEEZAL TNDOMN?

. {73 & %)®5E§E Tt g o EEOEEME LT D DM
V. (BWI, O, IS &> TRICEE IR ORMMESIT Hhd) WERED L SIC
*%Ekéﬂfb\éﬁ”

V. ZHHDWIZ Lo THRESNDONEN G EEx b, [RAIKRT) %L
O NEIOWMEL LTHEZLND R BIE, A SIRITIUTR SR WEIEROARME (Rl
FROFE]) 1T ATHD M ?

(Klafki, Wolfgang, “Didactic analysis as the core of preparation of instruction (Didaktische Analyse als Kern der

Unterrichtsvorbereitung)”, Journal of Curriculum Studies, vol.27, No.1, 1995, pp.22-28 % & & (Z4E5 VERL, )

BRI, FERA VEBRICB W TUI LR O XS R U X2 T AFROR I 5T, %
WFIED CRICEB W TRIICZ R STz, KO T REV A Ry T 4 VF Iy a—~ o &%
LS T 7% —DHRFN O EHET 5, PREVA Ry T oM Enil lva—<y
. Ty ruY s Y CEEMN D L 2 =T 4 BRSO T DRSO FIEIZEH £ STk
by 7T 7 XR—OBMAL FA VEIBEB BV TES NN TN D S DDORERAG &V D &
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Wl T8, A F 252 CHME) ] 7avc s FoFES

DHEVIHFENTT 7 A MY (textual) ThHH] LW G ER EOMEEZBRREY, LosL7zn
B, BBRINT 7 u—F LIRIRENT T —FOEWEHH L OO, WHORHS L LT RE
VAR T A NMIMBENBEEARICEA LTS ZEERT TS, FRICAREV ARy T 4
XY T 7R —DFIZFIN THET HILD S DOMWR Y a —v U DOET IV ERERIC, #x
ODNAREANRELHICHBETHZEE2F T 5%, LD LI T 7 F—0HIRFONTIL.
ERIZE > TONBEOBEBELIPRILE O ZR EEZM S bOTH D, ZORE, 77 7%
—DT 7 —FIZBWT, 77 A MIBT 2 EZPMIE, R REONEN T COAHE
RIAC D230 BN S, REHENRE BRI E VI HRICERZ Y TRITNER S
B, EHREVAR T A MTEREY, ZOLSICH REV ARy T 4 MTBWTIIHE
Kl UTRIIN D 2O & FERMOVETEREMRTNT 7rn—F L LTRAE LTS,

PLED XS KAV EIRFER ED XD IZH RIS SN nE NI RIS R LT, &
WLIZEHE, DU FaT A ROERICEDPINTWDIEEIZE > THRFIT, B FaT
LIFFROME, T2 HBEIO TR T 2B & W O A T 570 0B R L Al Sh
T, HBEREREART AV BIZE > THMOEEOR Y EiF FRBEICR 5T, &
SIZHIRS, FRC Y 7 7 X —OEEFH S BIER Shic b S 25,

ZOMHE Y | 7 NV—T OxtER L RO A Y % o 7 A6FFE1E TE AL (internationalization) |
LTV, 23 F—Id, 2000 FEIATONT A DT FMISERFTD [H D %2 T L0FZEEEL
2% (Internationalization of Curriculum Studies Conference) | OINEZ £ & O 7=FEICBW T, 7
AUVADOHY) X 2T AFEPSAEOPHAAICEEY , thEEZZR L2 AL A L5 H LT
WBZEERFLES, £05 2 TIORFHETIE [HY %o T AHSEICEIT 5 ik FUBR o fE ik
BT S 2 &, TabE TEE ) 24 LD D Z ERAME S0, ok, 231 F—I3,
A | Z—F BB 19954 /L = — « A 20 TOREE, /A F— 5O MAaD
FATEFIE LTHZR L, RN DY %2 T AFEHEEA W ORIRT 572 51X, 1995 4F 8
ADFABTIHO LN EFEDLNDLTHAD | 2L ZOWIEHED S /M2 5N L 729,
—FHT, &) =T FFZy 2 A MR —DFIIZEH LT, 74T ROT VT 4
4 (Tero Autio) 1%, V= A MY —RNERFIZB T HHITIO L ODAMEHEEL TWDLZ L&
W+ 5, BEROLIICY = X bRY = FEIREZOLEHICBT DA THOAH]) %< qF
fliL T\, L L7 b Y =—=74— (Erich Weniger) 235+ 2L, L—T7 77 %
NHENREREBBICHEOONTEY . S HICHMTERE~EALTERL TE2% T 4
FIEZOEHESB LN L, U A MY —=REZIERZNELTWDLL—T 77 Of
WNTHIOATDHBEEZDLRE Tho= 2 LT 25, KkO Lk Hicy =& Y —
T AU BDOHY F 2T MMFFROME T ) B2 5 72 DI EBER ORI T 5 ZAalio B
RAEMEEZ BT L CEX N, TUT A AR ZOGEROERICHHEZOFELIER L, 7=
Y — OO B B 27T TR FICERMER L, ks, A F—1F, V=AY
— DR RT D AR A L E RNET T R T v V=Y iEE ) LicmE s
HEET, ZODLTICE EEoTWeZ L& FRHT 5% ZokHic HEs ) Zr—7HWE
WCBWTHLHRZORZ T NEHETHY | FFICT 2 A MR —IZBWTET AV OB Y =
T LIFEDOE TS BT O BAEMECAIEN: &2 BRI DR CHEIR R R IR AT L S 2 5.
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4. FAYVHEREMRICEIDINDF21FLHAROZE

WIZRAYFEEN Y 2T MMIFEE EDO LI IZZITR S TeMERE Lz, FRICA Y =
T LN BB ESZ T E LTPISA Y a vy 7#0OXx 2V U ERY EiF5, £ PISA IS
DWTHERT 5, KA 71X OECD (2 & % PISA (2000) DIk, AAEDIKAEN S PISA = v 7 %
BB L, ZhIiCkD R4y Tk Tar s v— (Kompetenz) | X° [#HFAX 4 — K
(Bildungstandard) | (ZBF 2 A o7z, T2 TOa BT Uy —LLEEED T 7
A )b & (Franz E. Weinert) (2L > T KA YEEEIZHIT TKRO L HIZEFZRSINTZ, Tbb,
MENZBWTEOEFIZTE DS LIIMEAZBELTEE TS, H2MEEZHRT LD
DFEFIEES) - HAETH Y . FEICEM L7z, BAAY - ERkAY - RS2 Ol H 0 |
SRR BUT BN T ) EL EL AR TR ZITH 2N TEHZ L) THDY, ZH5L
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Research on “Didaktik meets Curriculum” Project: Focus on the
Relation between Curriculum Studies and Didaktik

ICHIKAWA Kazuya

This paper clarifies the relation between curriculum studies and Didaktik studies by the “Didaktik meets
Curriculum” project performed between Europe and USA in the 1990s. This paper focuses on how
Didaktik and curriculum studies were combined and accepted in Europe and USA through this project. In
USA, the science of education traditionally neglected practice in the classroom since the 19th century. To
solve this problem, researchers from English-speaking countries focused on autonomy of teachers in the
Didaktik tradition and accepted an interpretive approach of Didaktik that pays attention to the practical
roles of teachers in educational research. Some researchers from English-speaking countries accepted
Wolgang Klafki’s Didaktik analysis that was widespread in German-speaking countries. On the other
hand, in the German-speaking countries, PISA-Shock limited teacher’s autonomy by educational
standards, and Rudolf Kiinzli attempted to solve current educational problems by accepting Joseph J.
Schwab’s concept of “The Practical.” This paper clarifies that each researcher accepted solutions to the

problems found in curriculum studies or Didaktik.
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Keywords: Germany, Didaktik, Curriculum, “Lehrplan”, USA
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