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RIEZFMA 1E, 2025 4E T 0 BIVEL H Active Listening T IZBWTHEMBL 72, AL 7T Y 7 FEIFw»
LYFEA Y =% Y JIREOR R 5T 5o ik 19 428 13 RIS H 0, FEHHISAMIE L o fE
HO AL 70 v 7 bR L CRARME 2175720 5 LT v — bTlE TAT RAFEASERE T ok
Vo7z] W 48 8 (5 GN) O E Sz LR BOE LT TRTORMTARERISHT 55
FEfili CF¥ 4.4 ~ 5.0 21) EHH72. 226 WO AT REGEMGEO G HH TlX. FEHFHEY - w1 -
LM - MO 4 BB AR CISE L 22 LM R 7o A T AL SEARRREE A & 508 L 72 4 Fl o238
# (8%) OFEFMBITOVTHHH Lz AEEIT, HKMAHEEOH ORGSR ZHE L OO %
HIREATH) LT FEHBO AR THREN S ALGHAYEA -2 7 N2 md b 2R L,

[¥—7—FK] ALAGE (AD), #EAY—F 27, 7ar 7 Mgih FEFOHERM, 2—F—- 4/ x—
vav

1. FUBHIC

AR N T HEE (generative artificial intelligence— DL T AT & WL %) AEBIZIEFET 5 .,
AlZ (@] 7270y —b LTH#L. AMPE) 32 b a—Vd 50 % BARMICHE 3
&2l v RPN %5 Oh® T 5 (Narayanan & Kapoor, 2025), JLH A THIGE (AGID)
L NLHAEE (ASD) DOMFHRERT S HVBIRTIE. K¥AD. AGI R ASI ZHift L 35 2— b
Y774 A METHICRMZ LT LDk, EFHEBORFEEPLIEED AT FIHAIL A - T
WA (Bogost, 2025) ICHIGT AXEEAH 9,

HEBNYTO AIEHIZOWTIE, FEFOFHGEF 2 BMICE SRR 20T %R, FEIGH
2 LT 5720 HIRETHLE VI EZHD, ~BULEEEL LTEEIN>DH 5, Hlil
3% 4 OHLFHIZB VT, #Y % AIGHO T EEZ IR L, ZO0HOHENERIZONT
FRBEVAG LR ERDZLEND 5,

PFFEAE —F 7200 TiE, ATOTEHPRE RMfF 2 £ TwDH, TNI T, F#RFEOKGE
A¥—F Y TRBEEDOIZDOICAL 2T 27 IH AL THE ST, Du & Daniel
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(2024) 1. 2017 4E 5 2023 4 F TICENi 27z Al chatbot 7 7 7 — 3 3 VI X B HFEA Y —
XU NN EARIE L7 24 HFOFEHN AR L 2a—1L, TO LS 7% ATFAIZOHERICH S D
ODOMERDO LN, SHOBEIMEFETE L EME L2 —7. Guan, Li, and Gu (2024) .
TV —3ayTlE R F vy M ULIC K 2 E=IEEEFE IS 5 15 o FEFENsE % X ¥ 45
BrL7zA5, 22 CAIPHHZEORE L HORBEEFICHEENEIRE 0T LIE L7
NS OLATIIZEE ALTEANOME 2 HO 2 BEELARLZREL T L, L2, IhHhk
LTV AR FICHRER T A Y ICL2bD0THY, WEEERFICL > TEEL AT O
CWIS T A BRI A TR LTV R v, AT RIEH LAY —F V FigE 2 555
JBEEDDI2IE, EBROEMATITERE BR L DHIT o 72 EEOFM 2 itsk L Z 05 H EE
b oT, EHIHBEERZICL > THH L b2 BARIER % FAH L 72500789 7 St
IR R OV R Al DY Al

AREEMEO BT, 2025 SFERTHNICERDEE L 72 AEOBIFLH Active Listening I 1250
Ty FHBVPONICAI 7O Y T D2 flio 2 AR CHBEBAY =%V 7D on 2K - 722,
ZLCHBTHLEEP P ICFEBRBTOHEFBR LR L7 %, SHNICHRE T2 L TH 5,
ZHIZEY, ATRMRIC BT 2 WEEA Y —F  FHEOH 7 2T ReE & S E 2 SEEMICIH & 22T
52 LRHIET, 72720, AMEIE, EERSHEE - BHE L) LRTITh - —H6 054
THY . ZOUNR%E MR 728 B 7 — AL TR BIRVGEZ ) b D TIE v,

2. &

ARG DFI T 5 2025 4EFERT Active Listening I (2B AHF%8 7 — & OINEE & FHIZ. S50
HTE 3 % EBSESHE BEANOW MBS (2024 4F 12 7 16 HICEBESEE e EL R
HA TR - K#BFE T 2024-08) TROLNTWD, EHFVMER LT v r— b GFEL EtEb)
VSO T — 213, §XTHEHWO72OIZFEE RN L72E o2 “RINICFHH L7z 0T
Hbo ZTEF. T—FIREERILL. ZHEORBZEFHT LN RVWETAMINS Z LITHE
HCTHELTW,

21 FiErERIT

2022 4 11 KO ChatGPT BH Lk, EFHHFICBIT 5 AIFHADIIEALE, 94747
HIRDOBDTH o7 (Loetal,2024), EH L ITA T4 2 7 TOAITGEHERZIT> 72 (W,
2025a) 2%, [RIZ, 2023 4F 4 H OEEMOIZER T, Hore LTI TOREEES ChatGPT 7
07 ($i¥ 5 Tutor) Z1EM - AL % AE—F U ZIBEIZBIT 5 ATlOKX g%
FIEL 725 ThHbH, TOERBETOH AL 345513, Chrome JERFEHE Voice Control for ChatGPT %
WU THEBREDOEF 2TV INERTHIDTH 570

2023 4EFEIC, EHIIWFETA T4 - A= 7 A/B (Writing-Listening) &7 27 54 7Y
A= 7 (Active Listening’) ® 2 FiioF} H % 485 L 72, Writing-Listening 1% 1 [l4:4x B 0¥ %
BHH T EEH L BRI~ DR 10% ORI L 2% [R—F XKL ¥ M) OMLEFEH & LT,
FHEICAIEXRFEH T 0 T YoM Z G Lz R T HHEICEFH R LT LD AT KR
HEORBERD DS, H205807 5 ATRIBL72%AE 2 AHHTH Y. ZORBEIED & £
Ay —THETH 72,
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BIRFHTH Y, i3 5 5E138 L TIHFEFE B AT Active Listening Tld, 2023 4
B AIESFTE 70 7 P2 EEORNIEH & LCTGEALZ G0 a—20mo TORIT
ERTHY, T— A EHER L), BUBOE ARy —RBETTHEEEHRITIEHK LT 27 40%
D) HIGHEE ~ 9L ARY —HiPICHEFEZRB L7222, vX X7 —%FI2d4~6 A1
WA L7z

2024 SEEEHTH O Active Listening T, Al SEXFE 2 EREGEEI & LTI L7z, B L2194
DFEEDI L 4~ 6 LDV HBEELZIRE L2, SThSOEKT, RIEH 2 BI5T 5 580 7%
FAETH EESINTIEN 25 ~ 30% OZ#E L AIERTHICBM L W2 Db o 72e R,
RSN HEHONELOFEFIZOTH 2 A BRRLBRL TV LI EPMETE0, &
L 2024 AEFER MO AT ELFHEI % EX 5o —#8E L CTllAAL 2 L2 P98 L7z,

2024 4E %M O Active Listening O FFAMi 5 8#H 13, RESM 20%. HHED ) 2 = ¥ 7B #HEE
40%. WA ER 30%. EHE D A RFEHEE 10% & LT, AL £ % ERX RN R o—# & Lz,
Y ARAY —RBETEREHRITIAE L 27809 6, 1ZLALOFIZHERRESLIRE L2, 27
D 13 b7z 5 HEE (G5F2825) OFEEOFrIL 8.9 /. HEHEFAIE 1.0 &, He KAk
10 2y /ML 6 5T, FFUEIX 9 HThH o7z BB, FEHORMO Al e &x55 71 7+ (Tator)
Do 8o 7mr7 b GFELLEHR) & FEEONREHME LTS, ZOX AR5 -0
WIEKBASE L AR L 720

2.2 KHEDHRTH S 2025 FERIDEHRE
221 EEBBE

2025 BRI O Active Listening 1 Tl 2024 FEZM O I8 % B F 2 CTI2ZERHMIC EAUTHL
RirA, EEMEONGET LI LIl EHE, LR GHEEEL R T, ZHELED
L% - HMEBRMTT— 2 2511352 L OR# 2372, 512, HAOMEFRBICB VT,
ZOLEOYRENTOEL A OW G %2 FEICHEFNTRRA, ¥ ARY =K TH% - L=HNTD
AT =5 LTS, B X RS = - HENTOREYS T — 7 LG IR 2 R0
FEAS, HI4EFEE O Writing-Listening DZET v 7 — bOKERP S DR o120 b TH 5o AL,
RN O EKEZ RSN 2T =7 BB T =7 L LTED LI, BARlRI A v
MITIHL TV,

2025 4EEEHTH O Active Listening I 121& 22 #2836 88%% L7225 1 A3 O AOMIETH 1 |
b9 1 EEEHE L7 d 0OMERMIE 1 M2 TTh ) MUEEI Lol 5 194137
RTHLFIFEALDOEZICHE L, WERT A MO BIF7E o -0 THM 2 BE LTz Zilk
HEOFEFEZ, THEPS 4 HAFETOTRTOREICB IO, KEREAED 1 BB, 18 4208
HAEZBGEEE L. 1 A HAGEDA 2 BEEE LTwis,

FHIAEL A Z A LEE 2 M A T BESM 20%, FEHEO Y A = ¥ ZiG#iHEE 30%. 4R
30%. O AT Fe5ihii#H 20% & Lz, Al RFHFESFHOBE %Y 10% e L, €050 M %
VA Y IR EFH, S LTIz, AT ERFHRE X 13 OBEIIBWTEREN, ¥ FNAT
e TEEE FEREPLROGLTHEY, ZOREVYSFRYAT] &) EESZIET, [
DRSSV OFELIE, [N REEFE LS AN EEL—F -~ EZ2 BT L %
HiELE 3] & L. ATEREIIH T 2 EE ANRHKIZO v TIE, OpenAl #: @ voice input
feature’ # 32 L 72, #EIILLFOFIRTHELTL 72
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A) BERIAD FHEHETAFIHESC AT ESFHFRETB L) A= v 7 FHREEZ R T 5.
A2) HlMIMEFZHA CTHRE L, HETOFIHLGETZ2ET %,

B) R¥rh: Bl) #Miid, @S OMRNE I XY FEATA FTHAEL, 222 F2RFET
Mz %, B2) #¥H T, HLAMEFTONRICEINT 10 5 MERFEZITH . B3) Hhfi,
RSN © 2o T, RMAT v T A=V FIREA KT 5. B4) Hhfild, A0 A= 7
BB OB % L 2 2BHOHEE X179 -

222 ZXT4 NiZE

HHIE, FARE LAl SFREE L) AV P EREDI X Y P O—EEHENTRET
LB, FEEAAI TER L7724 9 2 PR BEEOMSRZ RIS L. FEEED 720 O % 151K
L72A54 FEMW, HIRINARMHEA A — Y L3z, HiEFE L RELRFHR T2, 2E
LWHEEBIE R BB IR SEL0ThHD, TNOHDOEEZ, AEKROIBEN#HEZ2RTIOT
HBH1-OMNFRAIIEBRT 5, ZBEFIINSOEEIDOVWI ATEGRNEDOAT AL FIZOWTo
FEMIIREFEL TWADT, HEZARIINLE2F 70— FLTHHTAZILNTE %,

223 FALAAIZTOCT B

TR ATBRE)ERFET 7V 7 —2 a YRS BT 4, REERTIIMAO 70 v 7 MG
(B 70 > 7 Maftsk C 2BM) 12X 5 Al EATREE 1T 720 BUETS W@ 5 ALK
RET TV =2 a 0% L RBE TR SN TB Y EHOFLIE FEOMLOT A Y —
%o TWwb, BRRAHOZ=y MEEREZRH L TWTh, TOFEHEMW L B LS - R
WCHABEORVIELOBBICEIN TV LD, ZHICH L, EHEPRHB LA 70y 7 M
BIEBROT7 70 —F 2R LTW5E, EFHEOTT Y7 M, i TNE—HHOE G (image) —
DOPEMERFIE L THEEFHEIIRENRD, 72720, FER2EZE L. FEBFIL->THHLEEDR
DA ST AT TR T 2R D IR b > T 5,

C ORI SN &0 ) RTINS, A ) F 2T AL OFRN SRS LB E L0
RN STHMAONILE HR 5> TV D, PREEHE TN T 280 LTI, S EIIRICE
BLAWELEDLRVWETEERZ ) F 25 220 THIET 2 Z L OERPIRCEEMHE S
L5 FEED, BRELTEEDLBREY RS — L2 KRFEECHE L TR 2o —E2 o &8k
HoHEEZD s Floo AR ERAALBICERIC LD, £ o%E, WE (Hy) THY,
oML (iR Tldhw® LadoT, EH070a v 7 MIFEM X os¥ L 815+ 8
—HE LTwhv, FEOFHERIL. FEEVPHLED 2ROV THY L TR L%
2N 2 L) BRI N T b, BRI, FEEAVES LBEO. ALIZ K 550k ik
BLIMEE T, REFEBROFHAZOFVEREL TV D, FFoTur 7 M, SHEBALFEL0OE
BERKT 250, FEHEOBNEZEELEL TV,

BEOMBZEEE  SEFHB LT T DI L ALIE, FEBEITET I AL SRR
EVIHET, FRBOEELZ, L) BRGEFERIUITSVIRZ 2 L9ICL TS, OBV T
Tt A (recast) 3. BI/RMARFTIEE WIEENS viz0, FEEZHSOEFEILESINTWES
EWVI) HENEE 2 2L HODOBMIZBELZWERBHOFEHZHD LI LN TE b,

EHEEE 33T RTOTO T ME, FEHEPSFETOREERNT L L AL PEFHNED
PR EIRT 50 2O AIPERT HENIT, 72V TVOFREFOEBERI L ) b ARG IEELH
o Tna7d, EHUME L THMHERET 5. FERIE O AT EFENZETHT L2 L 24
WZEEHE IO 72 20254E 6 A H1d, T XTHOTE Y7 MIBWTAIERHEEEEE T &

52



SRR ERGES SR RLE o

T2 AHECTERT L EIBREBIELZ, ThETOVW29h07 0y 7 OERIE AR
T THEBED you EWVI B TRBRENT WD, EBRELZ—ARETLIENICLY, £7H
MENZE IEIN G T E BB 2 A L 72

D ALIZ X B F R 2 HREE & BRBERE IS, A E DI R B PRIR L 721212, Z 0Bk Rl L 72,
FRBEAOWELIM 2 52 HHETH D E VR D, ALIZE 5Ty FEHEWMY 2 wEHZMY
TWERINCRAE L, B 2 HRREALT AR VW o Th v, F72, HFIR, FEENZOEY R
Al EATEMEBICHEHE I -3 25 2 L 270 L. 2024 SEEOFMAYEERM B h, 81378 %
PHOLEFETENEZELODL I L2 ARBFBREH L EZ T, Lo L, FEFEEF IS L CTHD
THLTH Y A5, FTEAROHEMFHOFRICELNFERDYREZERNT 2 1 HOFEEFIL
HHOIRRIHEDT ALICEKFHENE SETENTMEFICIE— L7z, B0, CoWHL2%
ATERERZ BICL2ERIE, CNE2RERITHEEZ T2 225 ZHIEI A RT 4 —< U R
ZEMTLBMROFEEEO—BETH D L REIHMRZUD, 2025 EED S IFFHE O AL L
FEOTRIFLERER & AT ICZ A5 J7$1HTHRIR L 72,

BAERE  FHREVAL L REHEETLIEICIE, <A 2T A3V AE=A—=T 4% 7 )
7L CRGEWEND Y 4 I v 7 & FHBENIET D2 v 7 HIEB OB EEER L2 20)
KTk D, FRFIIEERFHTORM A HRICHETE S L. AL HH OB+ 5 7 Y & 13 5
TH—VUER HIXWHICFER SN D LTI 2 RN A R S5—HER 479 LW REL % 5,
F/ 20 v ZHINC L o TAT DBV 72 RBIA A2 DT CHRTZ22 L TEL, 207
Vo 7R OSEGE SV T YRARKRII YD Z e R FRE RIS AN AT ) —aEhIl
LTABRGARE 5 2 50 72H FEBIERHI W3 2 FRBNOHEER RIS EEHTHWr L.
ZOr7 )y 7 AR O & HER L 72

72720, HmETLZFHFEI NV A7) &K (UTFT7u v 7 MU E§ 585413 Voice
LHERE) OBND ROz L L. EEEHONY X7 ) BTz ) v 7RO X 51270 v
T MZEBHEFIERATE Lo 72DT, LD HEIE VIR Z LU 4 &2 B IR 2 b o
Too N A7) =L IS N7z 226 [OBEHED S H 28 [ THEINE N T, ZD9H b
20 RIS ED 2 B DOFHFEIZL DB DTH o720 LA o T IFEALOEEFIL, EHOTH
YT NS )y ZEREIIT Al AT R ER L 22 L2k B,

B, HELETE Y 7 iE. $RTAIOH A7 L1fE (ChatGPT 7 5 GPTs. Gemini 7% 5
Gems) THMEHWEELRRETE LTw5b (ABWHEZ ChatGPT @ GPTs ® URL 31§k B # &),
HALZ LIS L D FEHE T B WS 7 v 7 EFHBO AT AN ) fH) 2 08 R L R
Bo TNHDH ALY LKEREIZ, AXHRF T Ly NTHHHATETDH B % B¥EHED ChatGPT
& Gemini D LEHE L% flio 2DV T, AT EAFHREFICHAMEZRE L TR o720
THAIE LTAPITH 5, Gemini 1 2025 4 6 FICRFAZRGE LTHERRD 15 » A OMEH
BeME L T5F% RV ETSZDT, FNIT L5 TEAE Gemini DFJHIZHZ 72500 LI
BV, L OFEHEIIMAEILFE &5 ChatGPT #flio72 & 5 I Z %,

2025 SEEHIHARZEICFEEH A SR 9o T a v 7 M, &iEbes L 10 R—=IY DL
BLRDGEERET D, LoT, AMETED - & BFMHBEEDE Do 72 Tutor (FEL  1ZHE®R)
AR CICIBIRT 2 72T IC D72, o7 a7 M, 8 C OKRICHER S 7z URL ZREH L
T 99 FY—EATHYLZF 7 B —FTELXHICLTWwh, $72, WL Ta Y7 Mk
BB WETIT> CWBOT, 7ury 7 boiRdhitid, FU Ak COXREIC URL 2B L7245
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D70 7 CHEE - IR AR ZHEE L TWd, EHEI T 7T NOFEEEZBEL TV O
T, B EA 70y 7 MIHIZEBATDH 5,

fHo7ar 7 bk, ok, BB Ty T N ThHo A~ —#oTa v 7
I % OpenAl @ GPT Builder ® HE) 70 > 7 MERBEBETIE- 720 LA L. ZOHEER T E
WAL DTT YT ME, HEPHRENTWRVW—EEOLETH ), REMEEIRS T %
Vo Ko TERER, BPOLHII7ar 7 2B =y MG TEELT 2R L,
> Markdown fRiECTHALT L L) L7z, L=y b2 “#", 2=y bOHWOEH% “ THil
L7z EHICTNOREBSLELZREGEIIE ‘##” 2T T 2=y EEE LD, 70y 7 b
DBPELRBHALZ B <728, %hL)L@TMI‘EE IBF VLI L7

L7270y 7 ME. A AM - JUHT, B) mGEERA, © &%H - Binxhnk, D) AT
HEAEM, E) MEERAO 5 SOMHICHHHTE b,

A) AF-ARE7OYT b

A1) English Conversation Tutor (Tutor) : Tutor 3. JUHAMEZEH L. TNHATLVWTWD
Al ERFEDTE B L) ITEEF S 7z AR, SR TR R < HISHEW 42 RS 2 7R § &5
Bl LCIRDHED o FHEDOE L WEIE ARG IEFEITIBIET 2868, #bin 2 %865 2 e 5
BWREZ M Z TWh, KFERTIRCIR, FBRE~OYS. 10 DEEFB, LEZHEATOLEHEN
ZPIRT B0 2023 4F 4 HOABLIKE, Ver. 3 T CHBMNZUET 2 EI L., ZENLHD T 4 — KNy
ZRBUT, E LN OREFELFETFEAENOBENT R — F OEFE 2L L7,

A2) Friendly English Coach (Friendly) : Friendly (&, ¥&FHICHETE#MZHOFEE 2R
& L. CEFR’ D AL-A2 LR LVOFEBHZEL O 2 BELLZ7a Y T Thb, FHEAMLZ
52528 (RERERARAE L /NS D) b BRIICEHI L 2250 SilRHAOUGEE 1T ) . & B,
Friendly ® Ver. 1 1% 2025 4F 2 12 F 7% ® SNS (Facebook) THREMIZAR L7225 $ <
NEROPFEEPRT T T PR O TESFFFITY MA, ORI RER S R
Zo7ary 7 EHHLIZE W) #iEE ST,

B) mEBMERETOLT b

B1) Debating Partner (Debate) : Debate iZ. 7 1 XN— F DIAREELTHE2 L, 1 DOMmEIC
DV T DOREBEI 22 B F DTG 2 MRAET B0 ALIZFEE B OBRPIEIIE U2 LAV DI Z v,
FHOMRE VO ATHEEOEBZ L) BRGIEFEIBIET %,

B2) Ask Me Questions (Questions) : Questions (X, HZAR AEFHE-EE DT &4 5 B
DI ED7DIVER S N7z ALIZHEFEE LTIRS HEV, FE AT ) BIICE R BT 555 Al
POEFRFIEME T L L3k,

C) &% - FEMEEIOY T

C1) Role-play Conversation (Role) : Role 3. “#EEAIE T 5 BAKWN 2 58 - Wi co
FEMROYI 2L =T a v &2-ET L, ERL LTEIRT ARV A LT YV TOHERR EOBEN LR
REDL o720

C2) Speech Refinement Advisor (Speech) : Speech (%, &3 aEEHE RO A ¥ —F XK I
Bt L727a > 7 T ALREBRFEPIRBEL2AE—F I LT, F5 . k- Bl Py s
BHO 4 DDA OE RIS 2, EEFRABVRMICIEET 5 CEFR LXVIZAIL T4
Zbhd,
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D) 4£FEBHIOVT R

D1) Positive Life Coach (Life) : Life &, JE&FEME ICH 1) M T - G - KR O % [F] I
T AZEZHME LTHFES N, ALIR, #EBEC—HOHRFZFHESE, TOHIGEZ -
723ODORVWIEERRET DL LMY FEEPREICH S & ALK FEZ—EEB &I Nbh
BV GERDP L ORE—CTRSIT 2 WiEEZRMET 2, Zo7a 7 MIEoT, #8E
FWFEAE —F 2 78 L — 0 OEENEHE % FECEET 5,

E) MEEARITOCT b

E1) Oral Examiner (Examiner) : Examiner (X, [ H¥®E&FH LD, HMH5HFIZOWTORHFD
HHHZ] LIBRDFHBFOLDINER SNz FHEDPWELEE AN L7 ALBZON
FICHT 5 10 DEMZFRR L, FEEVHET 5, FEREMEVSREROY G, ALIZ, KBS
€7V (Large Language Model: LLM) OFK 56 &G L. EfZRETICe Y FE2IRL
welt 5o

E2) Socratic tutor (Socratic) : Socratic |&. FHEHENHHML TV LNFIZDOWVT, Al DSEW
MV EZIIT AT 5. Examiner & ) SELREBRIN2E T L5707 M Th b,

224 RFERHFY X b ORFERIBERE

L OFBEN, AR Y —5#EATT HI2o0, HHEBUIFRNIIHGR L T { 2 EAERFHT
WEETHDL LBz TOT7 41— Ny 7 %22, FEFFAIZHEHALT, UTORHY A M &
B A & U CNHRBAZE - 2B L 720 2B IS 12 D) A b % RIS 2 OILHKIE O BIFR
THEEARTETHLDT, ThHIEF 7 a—FTELLIICL TS (1§ D). ThbFH
EEEEEREL CW SO THERIABIIE) 2L 23TE 5,

A) EEHRE (F2-338) : 2 B8IIEDANI RS TOEBEAEH M (International
Networking Meeting: INM) "' ®72&1ZfE% L TV>7= Conversation Expressions Z#&/R L. % 3 #
121X Z O C & % Expressing Your Thoughts & Communication Strategies % $#lt L 72, %% 13,
FEED, B L TR HEIH LT HoRERNDB L EOMERZR LIS DTH 5,

B) EAMEI (5 4#) : Informal Expressions & Small Talk Expressions T. &# 7R &7 TO
FHARM L 720 [, INM &35 0 E B i1 T3 % Kyoto Summer Program'> O S 4
D72 DIAER L7z, Expressions for Presentations, Expressions for Q&A Sessions, Expressions for
Managing Discussion and Debate, Expressions for Chairpersons #2¢flt L7z TS5 DOFRIZLD
Kyoto Summer Program ~®O P& D 5 Z & - 72,

C) RFEMBMDA-HDRIE (558 - F738) : 4 5381213 Hesitation Devices Z R L. HK
BREEICBI A B O R BERMERO 2O ORI E F L o7z, 4 7 #ITIE Active Listening
Expressions Z 12t L. MHFOPE L FEHELIRET 2700 RI L IR L7z,

D) BiFZEHNICKTEII (F1138) : % 11 #1213 Emotional Expressions Z##/R L. HIAT
WKW 2=F =2 a VISR RZEEOFRBR T EE L Lz,

INHOFEBY A bORBEERIE. ATFHICE > THEEICR 572 ShHD) A M, %4
DEARW = — X2 L, Al CTEMGEBBIREEZ LR L, RENICHFEEDRE LB #EY)
HEMRT LV 3EBOTa v AT, FEOELESHZROBICHIR SN,
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3. ®BR

COETIE, T — MR, BIOERED AL EATEHREGE (671226 H) ICitikshizax
YA BIELNEEHED Al TR OEREL WG L, ETOEREMR 5,

34 7r4—RE
311 BEFE
CZTHETE2200EAT Y — MO 1DHIZ 12 HOREROK 5 545 O T
Active Listening I O Z#EZ M ME L72bDTH D, ikilid. 5 HEIC L 5 19 MOEMEH & LE
[ & 2 HERLE 4 B2 Ol SN Twbd, 5432 X 2 MEB ONFUL, AT EEFHICH T
%8, VA=Y Z7IZHT % 6 M. YouTube OFFEIE 2B T 5 5 M THh 245 A Tld, Al
KT AMAEMROAZINDY EiF s, MEAKIZI9ATH), ThidE ARy —RKHEET
B % Mk L7222 BIC X 2 METH L, ) 12OBEXRT v 7r— M. #id 6 13 BHIEMD
BHEE 1R GO 1222w TERETD 1 AHES T THEZRO-DDOTH D, ZoBNHE
DONEFHRIZ 14 % TH o720
INHORBEIIEAERNTERBL2D DD, FEREICBWTELEREN2 ~ 3 Mo Tz
DT, FRFLONEIIE TN TADRGEINRTWATEEEYED 5. — . ERESHERE
Wid BROZET ¥ — MIFE 14 BICER SN ZOFEBSSEEREO 7 — & I I3R BH
LHEIEG T HEANO T — 7 FRIEERD? S 2 AU ERRBZICITTb S, L L ST —
Z AP O E DR V20, HERMERB SO %1572 L CORABIER: A8 8
WEdsrZElds (H8E),
31.2 5ET7 - MER
£11E, IS 20OT V7 —FOFTRTOZEMIIOWTORBHEZ R L T2, 3L,
RENTZFHEWIH T E2HABEORELZ SHETRTIDOTHo72 5:ZHHH, 4: LHEL0EF
ZIEFIES, 3: BB ERFA RV, 2 L0 E2REEBbhwv, 125 8biwv),
FTRCOMPEDPHEN (5L 4) HHVITPHVN 3) THY., HEMRME 2L 1) &—WH

x1 AIRLESICZTORERDHDES

T B T s | I | B | KM | RoME | el
1 |AI & OREEFHIIEGENN AT - 72 14 4.8 0.43 5 4 5
2 Al SEEEOESE 19 4.8 0.42 5 4 5
3| Al R RO 19 4.9 0.23 5 4 5
4 Al SEEMEHEOBRENILA OER 19 4.6 0.68 5 3 5

A ST M S oy i SE S 22 g 4k
IR
6 |[FEESOXDATIA FOER 19 4.4 0.69 5 3 5
o . T ——
- g&m7 VT MNEHHEIRTE 55 19 50 0.00 5 5 5
7 G ARX—bED 10 MERTFOER 19 4.8 0.54
KWEHTFO T v ¥ AP D FEI 19 4.8 0.63
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SNGrolz. FHHOFHME, huefE, BHEFEE, RAHE. /Miz R %018 BEm N4 7
ZDOMREMEMR L2 LTH, RERIIED 2D D LHBITE D159,

FRICREBI O 1 ~ 3 IEAEEROFMICB W THENZMVELZ HDL20DTHIH, wihd &b
DTEVEHE CEYM 48 ~495) 2HBHIENTEL, —J, IS LKL TRRREAS
LA %R L7005, B EOIGEICHT 204 ~6 ThHhb, CNHDOHHETDH T4
L7z LFHETE K8 (P44 ~4.6 1K) XhH DD, FEEEL LTISHOEHFERE LT,
fF IR I DA 3 & ORI O SRR ER A E A L DR ICT A T L 2 ME L7z v,

EM 7120w TE, ZREEN S5 OREMBEEZRT LW FETREHERIG LN, LV
WIE LA, VA Y BB 2HEEFICOVT Y, FERFOHHZHICEDZ L0
I L TIRTS5 DA ESNTze AE—F 27 E) A2V 7 ORNERINZ SEIFAITE
HB72ZEICHT2IN50HRIE. FEPFTOHHZH ROTVE I EZRIEL TV,

o 8 & 9 IFIFEFHFEF LI L 2 EAFTHHFHEZRNRE L2 DTH o725 ThbH bkl
EFREOECEME CEFEE 4.8 1) R L. —EIICHE I, JGERFES S & & o LGEE
LOSTER LN D 5 & SNTW DS AL EEHEFMOTEE) &l S &2 REERICB VT,
FRFIIE G L FREOWFENOMT L OETHGIIT LT HmuERE A L,

3.1.3 BHEBEZEOHER

[COFETKHOBTED LITMLAT2REPERLTHEE | BLO [Z2oftt] o HHERICE
W, 5O BN TIERL SN2V EO BN 2 B RIS LN, AT R
WZOWTIE, [E2TH—AT, L2bRFERLIMTLFHEEL ] MY ke LCEFELFTIL
DFEALHEITE 72 & DGR AREE T b Nz AL OV AL [ RE#REZBRS T 200 [1E
LWAL DN THY, TwE % YRFET N — 71— NTREIAT S ATBE RS O & LTl
& DFHM AR B 7z,

FREBEOLHANEEMEICE L T, ARED [ZO0 L TREEZZT R0, MWoAEDFERN
BEMoZVET LN THIETEFRN—v a v mEsl] L LToBER., ¥I53212 T4
WMLTH L] RSN TV 2 E D BEEBNOIERNE Lo/ L DF R D - 72, 8 Ok
BEACDWTIE, EREE V) MR AR EEZEORREICHE S L2 T50E05H0), HE
FHOMWBRDI2DI1E, HOLREOBRBIZ T EPBENTHL I LERRL TS, SHOF
BRECOWTH [HRAEDHER SN2 70 Y 7 MR8 T iz2n 28, L ME% ki) T
WwE7ow] Lot S, REERNIEFEFEONBNEEEL SO/ L EZREL T,

BT TR A B2 REFERLIEE ] IS A3 L LTk, ¥HFOMEH © WRMICT L
HAI 7O YT YOELERH o720 BEMNBRIAAY ML LTI, ROOTEETOL) THELAID
B~ =27 VORIRERD B H 0 - 720

32 BEADAIXSEREEIXA D FOKER

3.21 HREFE

RIZEOZHAH 13 HENIC D72 > TRE L7z Al EESFTEREF I DT O 7HA 2 OBK Sz
(1) I XY M OHEBNELILE QKR (2) FIH L7807 bofid, (3) Al &L DR
LR E OB CHE, (4) Al L OREFNFOER (AT 2MER L7ziEskx 2 ¥ —). (5) Al &5
PHFEERIERDSRB) A MEax v b (6) HHEEABERO T X ¥ b (REBHRE O P
W7—%). (7) MEEOMERE AIFHOHE) OHE Y,
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R EN7EF 226 ROMEEICH > LR 7HHIZTRTZ 7207 7 A VIR L. HRY
G OMERGERE Lz A Y MINBOREIISUTHE L, SHHO Y 724645 L7, ¥ 74
HLox-2HNE, BILofhB L OHAEFR T L OO0 FHNERTH L, 2B, 2
DAl EEFTHEEZIFMO—BRE LTIREENZ3DTH L7720, HEWNRZIAY MBEL G5
TREMED S B 2 & 2 WrE & L TR L 72,

B, WL AL LT TIZEZ D ZNZN 10 M5 TR Lz, FMEOBEIE. 58
BENZTNHPHENICHFE L, ZOREEZBARPNICHE LTI nTH o7 Lo T AT S
BRAD 2 WEDL, B4R ) DFBEEZHRESETVLI LML OEBEES 272, BEOER
DFE 8 AT HRVED, 9 HARICREWVWEY, 10 MAEKEIENRTWLREDE Lz, Zh
TO7RHIEZBIDPLENNFLEND, 6 MITAERKAKIEITITEL T D E BRI THERB IR 72
MINIEROLZE T 2 52 2 FERZ 2 BRSO FREEHTTEKRDLD Y. 7.5 45, 85 1. 9.5
RV NS R, FERBEIRIHNEEROTE ML 8.6 . FHEFAIZ 0.8, fxAfEIX 10
FLOR/MEIE 6 B HIMEIZ 85 MTH o7, MHAMIEK 1 DOEBY THLH, [THICRW] & [
WCRW] ©8E 9%, EHIZENLOFH%Z, TNEFNORDERTH S [FFITE W]
& THBICENTWAS | 1B 200 85 MR 9.5 MbENL ) DN DH 5 HxTEFHEOMEHENS
FTE THTE2] Gl TIIH 205, EFIFEE L HCNICHHGT 5 2 L 2BE L7

3.3 B LD

FHIZBWTEHEPHCHE L7z AT &L ORAFEER (BALLS) dE21CFLDTVL,

42 13 B OFFH WL, 8% O LHIREE & BT ORI IE S W W (5 1~ 338),
MEM (F4~5), ZEl Be~8#H). BEM (559~ 13H) O 4MIHFTLILHNT
X2, UFHITLICH 5723 x Y F2BIH LGRSO HET 5,

A) VIEIE (1 ~338) AIOEENZIRERAE—F L THAEADKL : WEHIZB W TIE,
FEEV ARG AT HIIH L THEN R ZHLEEZR L, AY—F ¥ 7 Lok es
Blges sz, B 1ETIE 910 AL EEHia A > FASEEE S L, EF AT ISV T w2 BE (AT
MFOEKFHFIMMEAL B - LW E Vo 72Ah%) 37 CICHE SN2 LA R 720 FHEDP ST
(72 (5% AT E o aii& g Xy My B oh, H258I01E, BHELOEX,
i E COREM, BEEORH & Vo 2 HBOBIERIIBW T, AV—=F 7MLz w)Txy
M 4B EN, E3ETIE, T—F—EROB T V4 RSN, h T = Hil LA
kT v RRONRAT 7 LR B HEBR O A BARICER L T AL ERE 2 LGz 2 &8
oz,

B) MLH (B54~5:8): AE—F > JEEOSBEEMNESETHNOERE W X, 20-
B AL R D BE ICHN MM TH 50 Al & OFELFHIFRAK X L R L, FEICATEITE)
T 52FEEOHBELEE > 72 FA4HETIE. HOORGEIEFHICMT 28 - WERT K - &
M2 AEO 3 ERP—FIHIML 7z, MO¥BHOEBHZBZZIILTH LT Y 7 b afli),
HBHVIIEBOFEHE 3HEAT) V=T 4 — ¥ ZM L7200 & v o 72 BARIY 2 528 51l b 7R S 7z
B5MIZBVTIE, ATESFEICHET S, HOBI% - K - @MW aRERET TR, B E
=04 N ACY Loyt

C) BT (B6~8H) hEZAMREAEDFIL:5 HELLDHE 6 ~8HIE, LAAY—
ORI ZER DB L CTh, Al ERFER AT 2 1722 ABIR B Sz, Ll
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1 BBED A RSFREEOFERIH

80

70

40

30

20

10

6 6.5 7 75 8 85 9 95 10

X IR Y R R R T,

F2 AIXSEFEORE (BTHEICHEIHEY)

T ME | I | R | RoRME | Bl | Ui
5108 17 17.2 13.5 50 1 15.0
55238 18 20.2 16.1 70 2 15.0
5533 19 26.2 33.2 150 2 15.0
5458 17 37.8 46.7 150 2 20.0
55538 17 37.1 44.0 150 2 25.0
% 6 8 19 33.1 36.0 150 2 20.0
57 18 29.8 32.9 150 2 20.0
5 8 17 32.6 33.8 150 5 20.0
598 16 36.0 37.3 150 10 25.0
4510 58 18 39.1 47.5 180 10 25.0
451158 18 28.3 31.6 150 10 20.0
4512 38 14 33.6 34.6 150 10 25.5
4513 58 14 34.0 36.0 150 10 25.0

11 HOPIHMHOWA L. BRI O AT 555 % Bt T izsH
H 1LY FFEOFHIZLY 30 ORI E o 7HEIRE

A, FENEEEMRITEENL. B LANEOEDY EET ). 251213 BARITEI~O RS
MREINTze BT, [REILANM Aoz RoTALELINo72] EWVWINENITRAY
FASEER S N7z, Life 702 7 P TlE, FOHOHRFRZ T TH L FORBOREREEIZOVTH
TEB7Z2F5ED L VO EWM LR 5Nz, T, BERGiZ T IUEZENZ20855 5 505 M
AIDPSDT 4 —FNRY 2 RSDEVOPHR L wIIREDH o720 HE7MHIBVTIE, AL 7 4 —
FRNy 7 26852 E0BEENEZFBT LI AL M ONT, HOOWEFERIHIKT 285N
b EL. My Z2AOBNE L B OREFEOTRGEOHBICOWTOGN B Sz, HE &
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HxHSOXELEOMEE LTHEHBT L2222 b dH o7z H8HTIE, TAI EHHEIHEEZ L Tw
BIEE] OB, HETOM) FE2EFHETITVIRD B L o 72TBER IS S, 7205
DWFEDSRF O EBASHAM O INM TED SR LWES G sh/z,

D) #EH (59~ 138) : FEEHOSE(ELFEREAOFRE BRI 0 2 B TlE. Al
AFE ORI EE L7205, FOBBRBHMASE O Wk 2 27 —ikftho 3EETHE TR L.
COFREHTIZ, BoOFELEKBIIOVTOHE, KFEEIOEIL, 2—F—EHROESHLLH
FNREPHHMNTH 72, FIBETIH, KFOWHEOM EICHELES T, HSORHL /-
M) — 2R THCRAVR E N7z, 10 ETIE, BHADOEMGIFIZOWTOEE R Z IR0 %54
LITE T2, HON, BEHEST L FIOBRANMO L) i L% LTWDE 2 EADXK
DER, BURE#Z DLV AL £ DEXTHICBOTIIAELR I T, FOKEX SO, Ao
DR, Faflio7zRBPL Vo LFEFHEIIa=r—JarzFHLTCwr2#Ebdo7 6
11T, BEOHF/ Sy — > (B ZLGICETH S so TEET BHEE) ~oIH K0 &
BENBH o7 INM B ETOEBOMATII 2 =r—2a L ATESFEOBOX v v 724EH L.
ZNEALORBET LA M AL, FRFZAIESGHEBEOESFTHOECEZHEL,
HHZ BB OO OHEAHE L A LTz, 612 HTIE, HEHEICH/ 2% Role 7u > 7 b D
L) [HREBEKITL TS X)) RIER] 2B T2 L) MENDH o720 T2 AT
FRBEORFTHMEEZ 7212 D0b O, VKR L7 2 L 2 SEhilike SR L. HHE ST
DERBNT 2B B ED-EH S H o770 13 ATIE, EHEZIEE LR AD-5RTER, AE%2H
MW ZEIXICT AR EORERZBRDLI XV MAEH D, Al & OPRGE & BEM R OIS
DX %y THRFENOOH 5 L) RHIRDPELN. FHEHICINM TOREAF VI EZHIELA
W&V o 2R ORI R IBENO B D R S Nz,

FH L7270y 7 MZonwTid, o 7u v 7 M %2720 T, 226 fOHEHIZB W T,
269 71 7 MERAHE SN ze HeE B 2 508k L7201 Tutor (62 1) & Life (61 [A])
THolz. VWHEZTT Y7 FTdh % Tutor DFEWEHBEIINROZ & THA ) 25, Life DEMHEH
BRI, JEAEEME L H Ol EMNATGE A LA RS EZEH R ICZT AL N TR S
ZEERLTVD, FEAT IV —TE, e B2 — 7 ORPEB O FIHEE % /] L7z, Friendly (32
[[). Questions (30 ), Role (30 [0]), Voice (28[0]) TH b, = fiis LTEHE IV —7
DRI O I SHEE T Debate (16 [[]) 23 L 7zo ARMEHMEE 7V — 7121%, Speech (5[H]) &
Examiner (4 1) %33 V) . 21 Socrates (1 []) 2%t 720 97 a >y 70 9) b b ieho
72b Dol

34 FEERBECELODR

ARG TIE FHMEIC L 200 TRIFER S NDH LB B 2 O A Z 5720, FRIY 25
MEEUT, LY ZEMEFEAREZMENTIE2RA T, EHE WELZZ 7 EVTF—5 %
EEICHET LR, 4 o0FFBFMAHRE L., 1 DOHBMT LI 24T O0EEEZRE L,
RE L7724 208MIE, H1EIZBWT10 70 F LA AL ¥ &5 %2 17 & 72 % > 72 under-10-
minute learners (U10 Learners). [A#£1Z 20 2L T LA AT Je 4556 % #k55% C & % 2> > 72 under-20-
minute learners (U20 Learners). #5 12> 5 30 53Dl E o AT %4555 % 923 L 72 over-30-minute
users (030 Users), & LTt X RX¥ —@&hh 5 Al 94356 % H b L 72 Sustained Users T 4%,
TR IT XTI 7RV T—7I12HDOL b DTH 5,
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A) U10 Learners : #8#& A L ¥E%E B OFEETE

2EEAIEL1HEO ARSI I FTH L2 o7225 25 FHFHEAITHAEICS
WTHMA L OEFEEHFT L LT, FEHE A H1HTIZAL EOMNTEORMICHHEEZZ 2T
BLAGREDTRZL TWz, # 2B 25 MO TR, Al OKEEZMEX LS ROFEE %
RIHZEOWNMESICE LA, TNTHESHTIT 1002 B L2 LIGEREEIEZ. HAR
ETORTATHICLZPELZEMEL TV, LrL, FEBARZIORNE T - LY
HHEBREEDTR W Voice E— FTALIERFHEZ LT Wi FEHBEARE7HIIBWTHO THEEX
B E iz s 707+ (Life) THEAFHLZITV. BRGZEZFNOSWIEZERICHITIONE Z
EERFEELZ, TOBETIE, AFERFHAT 15 SR 2T KFEOENN LI BV
MRLTWo 2HEARZTOBR4BEICDIoCLife ZAHL. HEMNL T A Y b 2EXFT 2,
EAS FEE AL 11825 ORH 3 FEIE/N > X7 —D Voice E— FIZE- 720 FHH A L,
4510 o Life RIS 27 5 OG22 FEH L7225 30 5022 25552 HEE L L Ci#E Lt
. B I3EICENEER L2 LIZHED 2D 572,

FEEBIIH 1MIC5 5O AL EKFEZITV, £ 3HD 7 5O AT ESFHFIZB W Tttt o
BT EM L7 4B, KM 100 T—ETHo 205 BiFOEYX, BN
FEOIEMEME, FRFEOBUNORN % EOBLE T, HAAY —F ¥ 7o &L s Lt 72, %
108 TiE, Life DA ZM L CHEFETHLOFTHZIRY KL Z EVPABWREICHFGTH L bk
X720

B) U20 Learners : ¥8& C - B E D OFEEH

FEECIIH 12 HIIBVT IS5 SHOMNTEZITo72A% B3 A5 30450, Ke LT4045
B R SHFE R R L7z WO 2 EB T E R D Questions 29 7 &, ¥ H CIEHG DK
BN EICHENTH 722 e R 5. FHHA CIE. B 3 EITHEHEN 7 Tutor % #)@ THI
ML, ATICX BHEO HRGEFEANDOS VIR Z OMEEZEEK L2, Zo%, FH8HE CIiE. FHkC
SV BEREICEN S Life 2 L7225 % 5 8254 7 8 ¥ T Debate Ik L 720 555 HD 7 1
N— MIHEOHGERDPRENLFFEZHEE LTRELZIEI D) Tl z2EON e D572
A 6 ETIIAA L CVAFHETHRMDIITANR— 2R LA, £ 7HTIZAI Z@mE LT, AT H
LOBHOK)E “huh” 25 &M L2 LI 2R L7z, D%, Tutor. Life. Questions ® 7’1
YT NEMHL. 8128 &5 13 38 THIE Debate U D #LA 72, WARMWIZIZ, T4 _X—=1FEIFL
D& 5 AT % B OMIED S OFS TR S A THH LM L TV ERHL Tw b,

FHEEDIL. 205 BB L AlERF 2T o720 H 11EEE 12 BHOATH o720 L L,
E2H 5 ATICE 2 HARBRIEFEANO B VIR 0B B L. S8 % Bia L7z, 45 48121,
HAFEPOEIRT 20O THRL, HETEZTEMT A2 LENOHBZHED. Fi#lH 5 D Debate 3k
AR Lz, E5HEDT A RX=MIBWT, 2HED X AIDIGENOEMAEHE L EHTE S
CEWEEVPERL.SOICIFAIGOVEXIRIH L TAI T A R—= 2R LAL F6HDOT 4 X—
FNCRAHEADO KA ICEDE, OB M2 AELILLL 0D, HHDOTEUNE L, MBI
WD TETVWLILICWHEORMDSH LI EEHE L2 & 8 & 4 10 D Questions i I HE
Z0&, A2 B % 8§ 5 O Tld e <, T THTFOREICENUSEZRTRETHLI L L,
I —HW RO AR L7, H 11 HTEEFRRICTEL TV RITISOWT AL &ML
CEDNBREPSTEHEL, BI12BETIZAI L ORFTIEFEIIHIELL, EX X7 =K THD
H 2-3 [HlE AT RFHFA ML L 72w E B e R L 72,
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C) O30 Users : #¥BEE - ¥HEF OFZIFH

Z2EEE IIL A ZRF =DM 50 43, 70 43 60 53 80 4k EREM D AT 4556 %2 FHL L 7225,
ZOBOEEMIL 20 ~ 30 PHICHEE L7ze COERFEIEFELHALS, oL bHEETHLI L
FAIERFFELATIT) S LRRT W, §2-4 BICB VTR, WGt 385 o BN
HEOBMTHHED A —F Vv 7 M L% L Tz, 8 7-8 T Voice FEFEZ M L. Al
CHEOHE (2025 £ KK - BTEHE) DNV Z STy afiRBRICOWTIED . RN
HIVERTEZ AL LR LA, £ 11HETIE. BRI DOWTALICEE- 2B ALIZ AR TiX
ZWIZL PP DO THSOLITIENZ & 82k, B E E O AL LA 7 H7EH %
BAIRDTWD ZEDRBENT H12BTIET A MR THD AT 2k L 2w En 2R L7z,
BISHETIZEAAY —2IRYERD, NS RELEOEDFH M) (driving force) Tdh - 7z
ERFEL2 BT HOORMIIW 255G E (FRPE) ~ORMIIY %56 L2 L 2 30 E £
L7

FEEF IRWOM T35 50, Dtk 25 ~40 5 OXEEEZ ML 72 BE2H25. HS D%
FESSER O IERETEICIE B 2 REOHRBER L, MO EZTICHETEL 7L A2 P L
ELHLOLERT ABICIIHEGEE CORNMAEMT LI L AEE LTRE L, #H3H, #H5
W, 11 ETHEEE FIX. ATESTEPH SN I5ES 7 « COWFEHAIC L WiEB% 5.2 C
W LRz, L LEFHIC, HOAEMICHE AR LA I M 2w LA L Tn ik
W EERELTW 2, F13ETREERBIII2=r—3 3 v020THY . ABIHERRESE
DIZODETA A ARBRTHIE, BEOSNZ LTS DOEEZRT I b, KR
ERPEBVWIEREOBEEEEZHLIZEVHIE TV,

D) Sustained Users : 8% G - £EH H OMGAEEFER

FBE G O Al EAFHFEMIZ. 5 1-2 B2 30 5 TH - 7225 2 HTIE, Life iCX2BHD
SHOHENIRY B IREINT, WHFIHERLTVHSTAI S EHHEL TVWD I LICHST
DENTWE LR, BE3MTIEAISFHVHBE LMK, FEITLAVERREERZ 5 L9
HHEBEEIC R o725, Zo#»S, EH 20 ~ 40 45 (1HEMBD7-Y 150 5H#5) o AT
B EMBE L2 TRFEEGCIE, 7T ANTRDEERMARBEAE L TBY . AL 456 & FEB
DERFTHOERDL L CHELTW 2 H5HTIE, 1 HORDY DRV IEY DAL ST, #IZED
HOFREIZOWTAI EREHELTHEHEZBIT L) ko7 H7HETEATVPEVE YT VAT
RETELILRZABELODOY., RIFAOBWBEIICBVCHENESL & L, TEEEHS [EL
ONBWIEERMTHSH] LHBRTW 2, 108 T, BECTHEMRTEIIOWTEED 20
2 ETHABCLEEZMERL, 2h2 AT SE, 2hi2 P Lo B L a5 hiEL
FTAMNI T V=R LTV, 120 Tl SEFEEHIHARE R AT e A56E. EMOMEIHE N
TeBRIZAT WV, EREIR I E 7o TV D L7z, 4 13 TR HRLEIREZ AD - HGERB %
HAoZERZFEREBLTOWRWEHLOMED 1 D% /R LT,

ZBREHIIRAO 3HEAB T, 1HEM T30 ~40 5D Al KEFEEIT- 72, 54~ 5813EH
30 0 FEEE (1M 150 i) o&FcHE L. 2B bE 6 ~ 9 M H 20 0B E (18
f-C 100 Z374a43) . 25 10 BI& 1 [l CaEifE 180 /M oM FHE A EBL L7z, 20ikid 1AM B2 50
~ 60 7D Al FX5G AN 7225, KRR O W RkBEO 3N 1M B 72D 20 ~ 40 4
IR L7z 8 H HOAREABM L 72X o238 380 Life i TH Y, Zhicky
FEHEHILIHZEEMIRY KL ZENTELZ EOLME STV, X 51258 HE H L,
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FEABICAINFE VIR T NBERBADVPHGORIN AR L T NEL T LR REREL. H5
I EOFEMEM EZBESOMEE LTRD 2, 8% HIZ % 7 ALEIZ Questions % 2 [A],
Tutor % 5 [IEH L T2 A5 9 HTIE /Ny I Yl O A APERBL) A M2 FR L.
LT AL & DEXFEEIT) LREMA L7z HEITREIIBEI0HET, COROFEEHIEH S
FEOVFEIZOWTEANE HARFECTEREGEY o728, TOF—<IZOoWTINEIEZL-VE
B, AT L HFECTEAG L72e SORFE. MEOBEMERZZHT A L) R boTIdARL, BE
EERBEHD ML L ABEN 2 RFEM I Th o720 FRFHICE > TID LD kBRI T
Tholzdh FHLEHIIINERLA, HATFELTWZXD DXL ICRKEER 3K o
Al L OBFETORGE L o720 FHBAHIE, HFETEZ LML L5 I ENFHMICE > THK
o T&2L)THDHE RNz,

4, EE
DLEOSEAE 2T, AEBEHEIL 4 IO nTERT B,

41 BHHAELEHONZ R

ARFEERITBWT, Al EERFHEZIRK 10% O e LTHBEWSMZ 3 L 22306, LERE
(Writing-Listening) TI% 10% #£E, #EEH (Active Listening) T3 25 ~ 30% FEE D F4E L
PAEE R U e o720 L2 L.2024 4EJE1C Active Listening C AT 34555 % 153X 2 5Fix & (i
F10%) [ZED AR B RIZEROEIIMM EF UHMEGORMICHEL LT, FLALDR
ARG E A RN T A L) 10 h o7 ZOMRIE. L OEFRFITE > THEEBSORMLZ
FTUEATSTH D MR 25BN 5 20BN 2 AP LETH L 0b L inwl e %
RIELTW5,

72770, ZZ2To [l 1%, FEERTYINATHERL2 ETHSHT I & 206 L2 3=IRW
BHHITH A, A F 2T AWEIIBWTHEEO (5] 2SEm I N8 FHADHLPHIEW
WA & . BIROATH A Wl 2R L T3 S v, 20 FEZOHEHEICOWTIE,
Wih7u o7 b OB & PFhEEHM O BN Z L2 EFHFOHBHICERRI-Z LI LT, &2H S5
PREECRERHIO 5 2 BN L -2 LI FEHTHIREZESL I, 2O L) g FEIIMOBMT
BRSNS BRTHY ., FOCOHM. HEWITHEMEE, FHICL-TEDLOTEETDH S
LEbNL,

AEBROFHEFIZ, ¥ INATHEUFE SNRETRENZZHENPIEO7-O0MEOREE, H
HICHRT 2 & A BIR L 720 2AAREB O SRHIN 2 W EE OFREIR I L W B2 Th Y., Z
NENORET, HAMWMlx - EOLHIT - EOREE T - EOL VO %221 TER2ITH
LAET H HOMBER T E 2T 572 ZOFHIIHT2HMOFED . K 1ITRSNz@ED
FHRAZWHTHRIUET 2O TIE L, ¥BAEZMETIOTH o720 AFERIL, FHFELEVIM
AN TORKL XV OHEHIT, FEHEOHRN GF O ERRKBICKET L2076 FLDH5
Na2b Lhkwv,

42 AI7OVT MHPBEELAZZEND-_—XEBREER
Al 7B Y T rOBEERETDOT A FT D% 1L, FHED Al G EOFHARA, BZEPO

63



SRR ERGES SR RLE o

FREBE FR27 7 AA— L OEZEEGM) . HENINT ORI 2 Mk 2 8l U722 31 F o0k
EZECOR S »oEoN7c. $72, I - SEIDORICEEHSDHYRL 7Ta > 7 M2

L. MidatBREeER7z, TRAI7 7)) CELSHMADAI 70 v 7 M2l 5 2 & OBFEALM
D120F FRBFO=— AL 72MURN 2 B IG 2SR R 2 L TH b TD X)) R BT
ZENALIET, FHRFI—F— - 4 ) R—=T 3 V—AL B 5A 5 Al OZEW L FHEE RS
HIE—DaAVELLTOHIIOIFTELEE LTV S,
HHEIZOIVICHGERZEHLRYNS, DV F 2T L TEDOONMXERELTLAIT
TV TR FEHBPHBIGRINT 2 85AEZ B LT 2RAFT Lo 7Ta 7 M EEH L2,
INHEO7O Y7 M, AL A v b= VRO THEE B OWET Ak ZHICUETT 450
Bz el RAMNA L P ERNTE L O ERREZHARAT, T2 2 LR L2 AT
PR ED 7 ) v 7R TH Y. FEBIASDVRELFEHTROLE (BIRFFE 2R 2 200
TOFH EEMEP X T2 AR50 42 E), BIWAIOXEFEOME T (EIUE KR
PROAME) bHSTHROLZENTE, L OREEHIMAHER L2V, oL DEZTHLD
B ATESH L AL ORFHEEIT-> TL—YWOBENFIT G2 STz, FHHEIIHD
BLolIRVWERSHEE HETAL LESGE L,

COX)IFHEBBREMA TR T N R HBICH S 72 AT SR T FEBIEH S oMW
BEDWFETERTINE V) NEREZBR VB L2 LB R Do FHEI. DNEBRT LIS ERFE
WEDALI 74— NNy 7 &7z, SOIIEFEREEL T L LAREENEZHEF L) ERLEZY
LT, FEHBERIEN R AL 7 4 — KNy 2 %2870, ZOLETHEEBE. KROBIHZICEETD
L HETHOARE Lz, 2F ), FRBFRETOF - TEIs, ZLTHEDOEST T LIS,
FROHY S EHCWETLZHNGREFBLZRMALZEDVRDEA). 2 ot HEEN RS
Mk, VAT ACER SN SED SN2 EF 2l T8 ) AT Lo 7B HAEE L IdiA
MR 50 REBD [AT S 1E, MANYZESY L1382 5, HRENTHRENLZOT
Hbo

43 AlESESFHEOTRER

HERFI X B Al EATEDTFENIN ISR - 72) &) 5FiE, 5 ST 4.8 X1 (X
T5F7F 4 OFEWFFM) THolze LA L. ZOEMEi% Al EATIGH HEARN O & 22
LZOIERETHS ) AEETIE, KFENEE 700 7 PO HBBIR, EFEIC & 285 ERR, %
PR S X 254 FTOI A Y M, FUFLIRIINST FARX—FED 10 A
k. AT BESER & MBS 2 WO E —F B B AF 4.6 ~ 5 OB %R L 72 iEGE—% #
BTN L 720

EHICHEHIL, BELE [FEEPROLTHEY, ZOMEVWIOERE] ThhEES L,
ZOVETOr 7 AEE B Wz, EHIE, FRHEORZIIG LT HHLGEFHEEB) 2 % Al
o TRANAERE LB T 5 7 EOFR LR EHT 720 SO AT ESFHAOREFMIEL, s
OIGEYAHEEN AT O N 7GR L HE T RETH S I Al RESTHOEANHMTAY —F » 7k
TR FACTERE U7z v o 72880 e flim~ & — b3 2 & L3l 2 R & 72, mIIIgEB LUV
SOMRRMLE 2= X G TiE LIZLIZTAI RAFHIIAE—F U 7N Z2 N LS5 | Evo
ToHM RN EEE DO —|W e mE T e 2RY, LALFEUEME TETHZTL, 754
TLICE AR =T LIIR R 2 HEBIRREZRL I EDPL EBREO—-ANE LTERIIT. HFL
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Vo 7 SUREAF I CTHEN B AL AL S €5 2 S ICBERLE B L Tnb, FEEEE L TR
Zrid, —HREACIDICHZBIRMICERIELZ LT L ZOSMOE IS 25 2 L 72 L4
HIEFEZERZTV5,

44 BHRBOEHR

REBERE L, HDHTZFTADELARY —DFVOMT %, 1~ 2 HOF A MUEDFE HIEIT
52 LB L HEOEAL. FEHAMAR O, ERFEMEANOLEAL L L TOLEN il % 17 -
Too BARY — OB, OB - 1w B - N - BRI O 40525 S huE 2
N F T Active Listening & Writing-Listening T O P FAT CEH MR TV 2HIL ([RiEHO
MESR SRS TIN5 B, FHOEAL L @A I 10 HEAE ] &b —FH L Twis
SO RIC8HETIHEMET 24— —HlEBALZYAE, FHEEFEET S
WA T TSN H LI EZRBLTEY, 7)) F25 2%FHIBVWTEELRGFHE L
b

HEZ, FEEE 4OOFMIIST, FEMPS 2 ERATHMEZER L7z, 5 1HD AL R
LRI AY 10 20 BLF @ U10 Learners (2 %) ZEM - HICHEELRMEEZRL, 200U T D
U20 Learners (2 44) (ZHGDOEFHEOLE T REMICHRWT, 7227 FOffvgird &E#n T
BHoTze PEHNS 30 5-LL E4xFE L7z 030 Users (2 44) 1 3HFE MR COIGEMH DR <
&2 53 150 4 PL BRI L 72 Sustained Users (2 44) 1% Al %456 % HEAEFOIR D R Y 22 0E
WHEO—FE LTHRD AATWIz, FERFIFHOEEI L ANVIL U THEEREE ALE L7
L. —ZL LOYFET % o B I IG5 2 BENOYGEH G272 0. AFAEFO—HL
L7203 2mA RS N7z, FEHIREOM % [HHN 2 FFEEREH D O HH 2 Wik — ¥ —
NEEEEZETLEI L] L LTwA, CORBIZFEZZIN TN L THABREER I N0
TRARVWPLERIEZ TV D,

L ARZ—HBLTCOFENREE, 7 5 AEBOYEEOATNET HMFETIE. AR F—N-
FHEMAR - MANOEOHTREENN S TH D, L LEARK - MANOENZ Bk 2T
V—FEBLTRLZZLICLERDD L. WRHEHZMED 25 5 7 5 RAEENENOEHEN
FNEFNDATT 4 =R TTVWELEHNLRIEETH L. BMOLENT. LHEEE (K1) 7+ =—)
DB DL, TRTOATTF A4 —FHEW -7 LT, TROORLEZBXZEIEL LI
BEOTENE V) FREEVRT L THD % DAY I A THREMESG 2 T 2 EBEHEICL
Ty HEEAQZIZONTEALT 57 T AT 2B L, FHEBOBEBCEZHEE 272 LT, —A
O L) OBEALRERICBEICUST 5 Z ENEETH D, ARED X9 @815 - flak - KEZMEL
TEEREVIELZN LSS, XORRNGHEHEEERLERT S L 2EF7 3R Lz,

5. f&EE

REBETIZ, FEHEWNBIRFHICBWT, AL L QXS (WEE7ar7 ) ZHBICHREL,
R AT JE4x5h 2 AT\ JNE 2 058 H ORRER % BTGB i G b L i) S 70, T ORER.
FEREPECIREERR LS ED, 7T — o5 M - Bl s L OEEO AT 345
WEELSH LN 5720 PR ELRFIIBVTIE, 0L P EO QAN TR 2%
HeMES 5 AL 70 27 MO, EFEAE —F Y Z A EICENTH Y 9 52 LHIRINI,
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ARPEIPEOMEOTFHMT— 7 2R TICE LT LT, FHAOHBGB %2 & 226 KO Al
WRFEMEHELZETL - FHRFHFMTLUIHMTHI LT, FROESHMEZR L7, AT, Al
WRFHIHE T 23008 (LS X 2 MEFIER,. FHRERFEOE A T4 FR, 2 A A— |
LD 10 5 HEETE% E) b ARWICER LATHHOATAYE —=F » Z R ET 520 Er L v
7 B 70 i & L L 7

TR LRI OPDIRADLDH 5o 112, ARG, 1 BOFEREICLL1 27519
ZEGE L2 1 DOHFHEISE X R v, 8210, BINEH o2 A I3 GE S N OB
WERTH ). 2o AT ESFHIREFIZFTMO—ITH o 72720, WFEITHEW/ N T ADAAET
BHUBEEEATE Vo B85 312, FHii - FHOBBN R ALY —F V ZREANNEZ L L T iwnizo,
BENI I3 B ERADHTR L - EBARICE YT 5, TRODBAZEET 2, A I3—iML
WREZ ORI E D b, FEEFICL > THHLBAN REHREZROLAETHE LTV,

L DFEREIZ, AECBWTHHRLNVDAE—F > ZFHDME - BIRELE & B I2RFE & v
IR TF T, Active Listening IBFHIZBWTY A= 0 g L BE ¢ 2 TEMLIZAE—F 0 7
BECTH o720 RYETIIIE, IMLARXVOIFEAY —F ¥ FRHOPFEI M SN TV LD 4
FOMREZ ) L72RH OB HPIIEHT 20725 SHOBETH 5,

=3

1 ZBAITFMAOUI (=% -4 ¥ =74 R) ik, ax v F74 UL YVFE—=F) UL
TTURER, APL R % E03H B 05 BB TV EDIEb - L —HRICREL TS T v v

FUI GIaEA > 5 — 72— R) 2@ TOAIFHTH %,

2 Al7ury7 bOXHIEEHO T TS (https://yanase-yosuke.blogspot.com/) T47-> Tk, IO
WECHH L2707 METRT2025 42 H 3 H@ho7edE (https://yanase-yosuke.blogspot.
com/2025/02/ai7chatgptgpts.html) 257 7 vt A§5 2 EATE b,

3 #JUFLH Active Listening 1. 2025 4E B2 5 Active Listening I & Active Listening IT1Z F745#] S 1172,

4  VERH TH % Writing-Listening Tld, 2025 SEERHITH . Al H&FEZ IEXOBRFEEE LTIt
ERL Do SORHOEY IR, AE=F UV ZFHHR—WERENTBRVRLT
b

5  https://help.openai.com/en/articles/8400625-voice-mode-faq

6 HEESHERMBERAISHEHE > ¥ — (LT 1-ARRC) &, 2024 fFE D [#3% - L@ F
DYLFE - B I B PR E ] 1THED K PRT, EFHOER BAIHNE- ) X84 v A —T 3
YERMHL, EEOEFWEMEAO RVWEHEN) A S RN LERD I EEIIRT AHE)
EEEERL T D GRS OEA L BB 721327 7 & A T % % URL: https://kubar.rd.iimc.
kyoto-u.ac.jp/elme/)

7 WY INARKEEEY T NRIE, EYINRE IR R LASHERNOBEI LT TWDLA, Thb
ZBWThH, A4 DERFEO-N L) B FFHHEADPELIN T 2 LIZRIED) v,

8  HCAREI O LCTHIS LA Damasio 3. H\ (image) Z#ME - TEE - BRE - WRE - 18
HEREOMKERICL > THESINZLON Y — v L EHE (Damasio, 2000, p. 318) L7z kT,
SHEeBuHIRERIND DL #E 2 Twb, “Language -- that is, words and sentences -- is a
translation of something else, a conversion from nonlinguistic images which stand for entities,
events, relationships, and inferences.” (Damasio, 2000, p. 107)

9 CEFR: Common European Framework for Reference for Languages (3 — 1 v /XSl S E )
Lid, SEEREB B A TSR] & W U CTHIB T & % X 9 ICHIE S Nz EBRHE O i
ATHY, FiEwEN %M B L OBLIRNIC AL A2, Bl, B2, Cl. C2 £T® 6 B THMAD S
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T E TR,

10 EiFEAERO 7T 7 e LT 48D 9 12 Counselling Session (Counselling) % #4ii L T 72,
Counselling 1344), FEHED D L LRI E ST, FHNREMEREZ B E LTREA
BICHER L72b D TH A, Carl Rogers DA 7 > k) ¥ ZRANCHER L, AT —F—0RR%
TS ZE LRI ER 2 FOR T2 9 55GHI Lz, ZERIIEMN T, X3, Alh o0
A Y MIEWERWRISZRTIZETH o7 LA L, BHBERMEH L%, BCoEEINHEE
WWHESND Z LT3 2a&e i, EFIMHZ RO, KETIE, FICEHEFAL 2 5iE%
AT & 5N CE SN TV S, RIS, AT ~DOfRHG Z 0B IC B3 2 ol 1
oMb, $oT, To7uary 7 MIonTid, FEFOIEY — FOFM LN A 720 TOMAO
BRI Oz AR ZOTa T s OFAIEEE SNk h o T,

11 INM (International Networking Meeting) & . [EIFE S B i-ARRC 2% 2024 4EEE R 4> & 1%
FHIE LCHE 1M, B2 53 82 ML TWA A XY N Thb, HETIHFELHRNE
DR ERRE S RBFRER LB T E—ICHEF D, EFEZ > TRIUERRO T4 L T,
https://www.i-arrc.k.kyoto-u.ac.jp/english/openevents#frame-842

12 Kyoto Summer Program & 1%, &, BASKADSEMT 5. YO AR IR IER B © D2 & [UHR
KEFEEZERGE Lz 2 BB OB 707 5 A CTh b, S IERHEKEME O AL R W78 12 fil
NGh 6. HREANOBFZ D, HADOHEMECHZ, BEMEIZOWTES, Tur 74
DIFLAEDA Ry MIEFETITDN S, hitps://www.z.k kyoto-u.ac.jp/summer-spring-program/

13 HEHIISEGECH S L2 R/B DT ATFIA (AT IS X 2B UET) 1S3 2 Mg a3 —
T b ahr ol AIRMZRI XY ME, EERCEFTHENMTLI b, EHLLTUI LR
CHEFBEM ) ULz TR €L L2 HIBL .

14 Al L QRSB OFEFHCHE T, B2 [ H 20-40 7] Ll d - 724601, ol
3077 LFH 5 HAPTHE LT [150 5] & L7z

15 I EIIIEE 2t 5 2 BRI ETIED 2205, AMOREOL I3z 34 L 52 (Lakoff,
1999),

16 » 553 (discourse) DHDLFEWZEHM T HLHUE, &+ —7 v ¥4 70—~ (Seikkula & Olson,
2003) B X O ENABEIAE L 3% Bakhtin (1983) IZH.5NM 5, FEHIE. AL AW THIP %
BIERAIAETHH, AMARYICTEREZ LD 121F, #HEWGHEMRRAOFTHEZ, —>
OFIZHEITLTLE) T LA, TOSHOPIIH 2 FEFE (W, 2025b) £ttt 20 %
WBRELZPOHBLEHL ORI T LI LZEEZ TS (W, 2025¢)

BE Wk

MR A, (2025a). TATIGHIC & ) EFEFE B 2 HAEW L —F —12F T5— R RF O #3555 7
A7 4 Y TRFELCOVTOBRGEHE—] [ RFEESSFHLERLE] 8 1-27. http://doi.
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iRz /. (2025b). TAL O FakAE & A O F Rk O & W—AT O F kLR 2 A S LSl
oM T E UTi) | 15 - FIDBm 0 () [AI TSHHEEREDLL 00 ? —K T 55
O T EFVN] (pp. 55-73). < A LB

WIRE . (2025¢, 8 H 9 H). JEFEHI <75 >3 dH 5 O —Al OFiHARANLE T 5 KRI— [BE
Wige7 + —7 &1, % 50 MIEEEEHE S, HE.
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1F8% A
UE L WFEHEBEOEED T OIEL IR L EED— S

A) — fif B9 % B : ABC: Analyze, Begin, and Continue! / Be the master of your learning. This
course can inspire you, but it cannot replace your learning. / The earlier you invest, the greater
return you will gain. / Visualize your future with clarity. / Tomorrow should not just be another
extension of today. / Do you need a particular motivation to brush your teeth? Just do it. No matter
what. / Be a marathon runner in learning English. / Those who know it are not as good as those
who like it; those who like it are not as good as those who enjoy it. / Be your best coach. / Discover
the best method to improve your performance. It may change over months, though. / Step out of
your comfort zone. / Intensive learning x Extensive Learning / Step by step to success. / Ups and
downs are essential parts of success. / To leap higher, one must first crouch lower. / Bloom'’s
taxonomy: remember, understand, apply, analyze, evaluate, and create. / To succeed, eat and sleep
well. / HALT when you're Hungry, Angry, Lonely, or Tired. / STOP when you're Stressed, Tired,
Overwhelmed, or Panicked. / Continuous effort and perseverance can lead to extraordinary
achievement. / Honor comes only to the one who did not stop.

B) Al %z~ 7-35E*¥%E : What can I do in the age of AI? / You are the master of your learning.
You decide whether to reduce the playback speed or read the script. / Al can enhance your English
conversation skills in an unprecedented way. / Al is an empowerment tool to actualize the user’s
potential. / Read out the AT summary to make it part of your language. / Al conversation is your
safe space to explore, stumble, and grow. / Your interest x Top-down listening x Al conversation /
Learn to communicate effectively with AI prompts. / The best Al results come from the most
creative prompts. / Life x Study x AI / AI can be multilingual and global.

C) &EKEE  Focus on fluency first. Accuracy will follow. / Focus on fluency or precision, not both.
“One who chases two rabbits catches neither.” / “Perfection is the enemy of progress.” / Imagining
another person’s thoughts is the basis of communication. / Ask questions to be a better listener! /
Questions often make both parties wiser. / Learn the art of asking questions. / State the facts and
express your thoughts. / Speak to express, deliver to impress. / Rhythm is the heartbeat of English. /

D) HEFBEH,LSEEIL—Y — D&M : / Integrate English learning with yourself being in
the world with others. / Make your learning interactive. Use your input in your output. Use your
output for more input. / From a language learner to a language user. / Use your knowledge to
enhance your English skills. / Focus on meaning, and then language follows. / Focus your English
learning for your specific purposes. / Our abilities are jagged. Use your strengths. / Make English
your first research language. / Curiosity drives your learning. / Integrate podcasts into your routine.

/ From classroom English to real-world competency. / Don't just learn English. Live it.

HZITREFHE4D0H T T) —IZHH LTV, ZO5HIEE A XY — & THIZAT - 72,
N7 I) —HNOFTRIEFIZ, ¥ XA Y —TORRIFTICE LTS, B, Tho OGS
BWEN/2AT4 FIETOURLASHIIZY Y Y a— FT& %,
https://app.box.com/s/15hhybnieeesdq68xefOkr500w7p5m7c
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1% B
SZ D LA LT b ChatGPT H % X ¥ 4 GPTs @ URL

English Conversation Tutor (Tutor)
https://chatgpt.com/g/g-679ed8e3ed8c8191b96b8dfc4166120f-english-conversation-tutor

Friendly English Coach (Friendly)
https://chatgpt.com/g/g-67a2a49ce4108191af9c5e095da8207f-friendly-english-coach

Debating Coach (Debate)
https://chatgpt.com/g/g-679f47fa04f08191bb8cfec6c336f245-debating-coach

Ask Me Questions (Questions)
https://chatgpt.com/g/g-67a07ba61cc48191b0ada5a47823039c-ask-me-questions

Role-play Conversation (Role)
https://chatgpt.com/g/g-679ee5b8ecac8191841abd2c881e08f2-role-play-conversation

Speech Refinement Advisor (Speech)
https://chatgpt.com/g/g-67f348f179cc8191ac5a99129f3a75b3-speech-refinement-advisor

Positive Life Coach (Life)
https://chatgpt.com/g/g-67a06e0d40a881919e70aca9ec02e4fd-positive-life-coach

Oral Examiner (Examiner)
https://chatgpt.com/g/g-67a32eaaddfc81919deaad26877371bf-oral-examiner

Socratic Tutor (Socratic)
https://chatgpt.com/g/g-679f3f5891348191b8f6d2642df9e4d7-socratic-tutor

8% C
English Conversation Tutor (Ver. 3) 8 X 0" Z Do 71 > 7 b

# Context

- You are having an ongoing spoken style text conversation with a learner of English as a foreign
language. The main purpose is to help the learner practice communicating in English in a relaxed
way while steadily improving the naturalness, politeness, and clarity of their expressions.

- A key function of this prompt is that you frequently and tactfully rephrase the learner’s English
into more natural American English, while keeping the flow of conversation and supporting the
learner’s confidence. You correct mainly through gentle paraphrases, not through long grammatical
lectures. The learner may be at various CEFR levels, so you must adapt your language to their level
and emotional state, always prioritizing encouragement and comprehensibility.

- This entire interaction is a free conversation, not a test. Your job is to keep the student talking,

help them feel understood, and quietly upgrade their English in context.

# Role
- You are a compassionate and patient instructor of American English.

- You always express warm and positive feelings, and you understand how difficult it is to learn
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English as a foreign language.

- You are an excellent listener who consistently speaks less than your conversation partner. In one
turn, you usually write only one or two short sentences, except when the learner explicitly asks for
more detailed feedback at the end.

- Your role is to engage in conversations with your student in English while maintaining an
approving and respectful attitude.

- You present yourself as human. Do not reveal that you are an Al or language model.

- Do not search the web for sources. Web search interrupts conversational flow and is not needed
for this task.

- Avoid explanations in bullet point style during the conversation. Your utterances should sound like
natural spoken English, not like lecture notes.

- The entire conversation must be conducted exclusively in English. Do not use Japanese, even if the

student uses a Japanese word. If needed, paraphrase or explain that word in simple English instead.

# Expectation

## During the Conversation

You continue the conversation by:

- Suggesting topics that the student may enjoy, based on what they have already said or on common
daily themes such as study, work, hobbies, feelings, or future plans.

- Encouraging the student to speak more by offering positive comments on their ideas and effort,
not only on their accuracy.

- Keeping your own turns short. In most turns, respond with one or two short sentences only, so
that the student does most of the talking.

- Adjusting your language level to match the student’s English. Use simpler structures and
vocabulary when they are at a lower level, and gradually increase complexity when they seem ready.
- Asking questions that invite the student to continue: questions for empathy, clarification,

reflection, follow up, or exploration that naturally prompt an immediate reply.

## Rephrasing and Correcting

You rephrase the student’s English actively and tactfully. In almost every reply, you should:

- Select one or two key sentences or phrases from the student and paraphrase them into natural
American English.

- Integrate these paraphrases smoothly into your message, for example by confirming what they
said in more natural English before you ask a follow up question.

- Prioritize corrections that improve clarity, naturalness, and politeness, rather than correcting
every small error.

- Keep corrections short and in-line. Do not give long lists of alternatives or heavy grammatical
explanations unless the student clearly asks for them.

- When the student’s expression is understandable but slightly awkward, offer a natural version,

while still accepting and responding to the meaning of what they said.
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When you are not sure what the student meant:

- Politely ask them to explain or give an example using simple English.

- You may gently restate what you think they mean in your own words and ask if that is correct.
When the student’s English is too impolite or the tone is too harsh:

- Gently remind them about more appropriate phrasing.

- Provide a natural and polite alternative sentence that they can copy and use in the future.

Do not search the web for sources. Stay fully in the conversation, responding only based on what the

student says.

## Concluding the Conversation

When the student clearly wants to end the conversation, you switch into a slightly longer final turn.
In this final turn, you provide three parts in English:

1. **Language Advice**

Offer brief, general advice on their use of English in this conversation. Focus on patterns you
noticed, such as strengths and one or two priority areas for improvement. Keep the tone
encouraging and concrete, not overly technical.

2. **Useful Expressions**

Provide a list of 10 useful sentences or short expressions related to the main topic of the
conversation. Choose expressions that will help the student speak more natural English about
similar topics in the future. It is acceptable to format this part as a numbered list for clarity.

3. **Summary from the Student’s Perspective**

Give a long, comprehensive summary of the entire conversation written from the student’s point
of view, using the first person pronoun “I” for the student. Describe what “I” said, thought, and felt,
and what “I” learned about English and about the topic.

After the summary, end with a short message of encouragement that invites the student to

continue speaking English in future conversations.

# Instruction
- Start a conversation after reading this prompt.
bFo7ary7reEDl COWETERINZTO YT MEIUTOURL LYY Y u—
HIENTE S,
https://app.box.com/s/h1nzhtqeqhgv5fkwg5qlyb168okd18s5

B, Ihoo7ur 7 MIBREEI SN TS, 787 FoRHE, UTo7a 7iddis
HHL TSI LI LD TE S,

[£&0] AT ZWEH L72RAFTEHREOT IO ¢

10 18 ChatGPT/Gemini 72 > 7+ (# A % 2 GPTs)
https://yanase-yosuke.blogspot.com/2025/02/ai7chatgptgpts.html
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182 D
12 OLFEHIIMEBL) X o & 2 u— F URL
https://drive.google.com/drive/folders/1DbkISq6MAELYI63RI9sNCJM VkazeZRs?usp=sharing

{16% E
2024 4RI Active Listening I 12D W T O EBRESHERE T » 7 — M Glok)
FIAHIT 16 % (RIER 72.7%) Th o720 PLTICHS L) ICBAETMETH - 7205, ks e -

THo LD HEEL Q7 ONEL S HIZHEN LR LDIZTLDOP5HOPELE VR S,

Q3 [H#HBE] HEOEHGEL T HALTES 0 /0%). PLETHALY 1% /6%). bk
IEIV (15F/94%), LRI L (0F/0%). RELTESL (05 /0%).

Q4 [HEPERPE] HEDOMPEEIL HT XD 02 /0%) . P LEV (0Z/0%).bx)EEw (16
2 /100%). LBV (0% /0%). BT XS (02£/0%)

Q5 [BBAODHLAURT ] BEOHIIZ : bH VT (132 /81%). £EbLbnlwiiEbn
DTV BE/19%), EHELREVZIEDLADITLWV (05 /0%). DIz w (0% /
0%) o

Q6 [FRtE] LEFHEIZ, ARWIHAZTONTW t HTEES (16 2 /100%). XHT
3E2 0% /0%). HIVHTIEEISRY (0 /0%). HTIFESZR (02 /0%),

Q7 [ZERR] Co¥ErE L TSI NZBREHONZ HTEEL (9% /56%). R
RHTIEEL 6% /38%). HTVHTEELLY (1HE/6%)0

Q8 [HREE] BAMICHT, CORFECRIMEL TS HTIEEDE (12% /75%). b
TIEE2 4 /25%), HEVHTIEIOHLEY 0 /0%). HTIFTSHLEV (0 /0%),
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Survey and Practical Report

Using AI Prompts to Develop
University Students’ English Speaking
Skills: Learners’ Autonomous
Learning Supported by AI and the
Instructor®

Yosuke Yanase’

Abstract

This practical report analyzes the outcomes of English speaking instruction using AI prompts
implemented in the elective course Active Listening I during the first semester of 2025. Nineteen
students engaged in English conversation practice over 13 weeks using nine types of AI prompts
developed by the author. A five-point Likert scale questionnaire showed high evaluations, with an
average score of 4.8 (out of 5) for the statement, “AI conversation was helpful for improving English
proficiency.” All questions received high evaluations (average 4.4—5.0). Qualitative analysis of 226
Al conversation reports revealed that learners progressed through four stages: initial, improvement,
plateau, and development. In addition, the learning processes of four learner types (eight students),
classified according to AI conversation time, were analyzed. This practice demonstrated that when
teachers respect learners’ self-regulated learning while providing appropriate support, learners’ au-
tonomous and exploratory use of Al enhances their English speaking skills.

[Keywords] artificial intelligence (Al), English speaking, prompt design, learner autonomy, user
innovation

1. Introduction

As generative artificial intelligence (hereafter AI) rapidly penetrates society, a compelling per-
spective is emerging: Al should be recognized as “ordinary” technology, with concrete consideration
given to how humans can control it (Narayanan & Kapoor, 2025). Since no precise agreement has

been established for the definition of artificial general intelligence (AGI) and artificial superintelli-

* The current English edition is the secondary publication of the original Japanese edition, which this
bulletin contains on the preceding pages. The author independently translated the original into English,
utilizing Claude Sonnet 4.

* Institute for Liberal Arts and Sciences, Kyoto University
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gence (ASI), university educators should respond to the current reality in which student AI use is
spreading—particularly in English-speaking universities (Bogost, 2025)—rather than spending time
on utopian or dystopian theories based on speculative AGI or ASI scenarios.

Regarding educational AT use, a general consensus is emerging that AI should enhance learning
activities rather than replace them. Teachers must clearly demonstrate appropriate Al utilization
methods in their respective subjects. They must also ensure that learners understand the educational
significance of these policies.

AT utilization has generated considerable interest in English speaking instruction. Many studies
across countries have explored using Al to enhance learners’ English speaking abilities. Du & Daniel
(2024) reviewed 24 empirical studies examining English speaking improvement through AI chatbot
applications conducted from 2017 to 2023. They found that while such AI use remains in early stages,
positive effects have been recognized and future development appears promising. Similarly, Guan, Li,
and Gu (2024) conducted a meta-analysis of 15 empirical studies on extracurricular English learning
using generative Al in a chat-based user interface (UI) rather than dedicated applications, reporting
positive effects on users’ English proficiency and self-regulated learning.

While the studies summarized in such papers provide valuable insights and raise expectations
for AI utilization, they primarily employ comparative experimental designs for summative verifica-
tion. They do not sufficiently describe the specific details of AI use and adaptation that educational
practitioners need. To develop Al-enhanced speaking instruction further, English instructors need
detailed records and analyses of actual classroom practices conducted by instructors through trial
and error. Therefore, this author has compiled an analytical practice report emphasizing concrete
descriptions that educational practitioners will find useful.

This practical report aims to analytically examine two key aspects of a university English course:
how learners improved their English speaking abilities through AI-prompted conversations,! and
how the instructor supported learners’ autonomous learning. The study focuses on the elective
course Active Listening I taught at Kyoto university during the first semester of 2025. Through this
analysis, the current report seeks to identify new possibilities and challenges in English speaking ed-
ucation during the AI era. However, this report presents a single case study conducted within Kyoto
university’s general education program and does not attempt excessive generalization beyond that

context or establish broad causal relationships.

2. Method

The collection and use of research data from the first semester 2025 Active Listening I course
has been approved through a research ethics application to the Institute for Liberal Arts and Sciences
(approved on December 16, 2024, approval number 2024-08). All data except for author-created
questionnaires (described later) represents secondary use of assignment records students submitted
for learning purposes. Students provided written consent for data to be completely anonymized and

published without damaging their reputation.
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2.1 Preliminary Trials

Since ChatGPT’s launch in late November 2022, AI use in English education has focused pri-
marily on writing (Lo et al., 2024). While the author conducted AI writing practices (Yanase, 2025a),
he simultaneously created and published his first ChatGPT prompt for English conversation (the
Tutor prompt) in April 2023.2 This initiative was driven by the author’s recognition of AT’s significant
potential for speaking instruction. At this stage, AI English conversation required converting learn-
ers’ speech to digital format through the Chrome extension Voice Control for ChatGPT.

During the 2023 academic year, the author taught two courses: English Writing-Listening A/B
and Active Listening.® Writing-Listening is mandatory for all first-year students. The author encour-
aged AI English conversation using prompts as an optional activity worth up to 10% bonus cred-
it toward final evaluations. Participating students submitted Al conversation reports summarizing
their learning outcomes. However, in classes of approximately 20 students, only about two submitted
reports, with just several submissions per semester.

Active Listening, an elective course attracting more motivated English learners, introduced Al
English conversation with prompts as optional activities in the second semester of 2023. (The first
semester focused on course management since it was the course’s initial implementation.) Among 27
students who completed the semester successfully, 8—9 submitted weekly reports during the first half
of the semester, while the number dropped to 4—6 in the second half.

The first semester of 2024 Active Listening continued encouraging optional AI conversation
activities. Among 19 passing students, 4—6 submitted weekly reports. These experiences revealed
that even motivated students in elective courses participated in Al conversation at only 25—-30% rates
when participation remained optional. However, submitted reports confirmed that learners found
the activity meaningful, leading the author to incorporate AI conversation activities into formal eval-
uation beginning in the second semester of 2024.

The second semester 2024 integrated AI English conversation into formal assessment: class
participation 20%, weeKkly listening activity reports 40%, final examination 30%, and weekly Al con-
versation reports 10%. Among 27 students who completed the semester successfully, most submitted
weekly reports. The 282 total reports (27 students over 13 weeks) averaged 8.9 points with a stand-
ard deviation of 1.0 points, maximum of 10 points, minimum of 6 points, and median of 9 points.
Beyond the author’s initial Tutor prompt, eight additional prompts (detailed later) were developed
and published throughout this semester based on learner feedback.

2.2 Implementation in the First Semester of 2025: Subject of This Report
2.2.1 Practice Overview

The first semester 2025 Active Listening I course formally incorporated Al activities into course
evaluation, building on successful implementation from the second semester of 2024. The author de-
cided to describe and analyze this practice in a practical report.* Following the research ethics review,
the author obtained consent from all students for data citation for research and educational purpos-
es. Additionally, each weekly report asked students whether their texts could be shared anonymously

in class. Previous year questionnaire results from Writing-Listening revealed that some students
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who permitted anonymous data citation outside the classroom after semester completion were reluc-
tant to anonymous data sharing within the classroom during the semester. This report includes data
without in-class sharing consent only as numerical data, without citing specific comments.

Twenty-two students initially registered for the course. One student attended only the first class,
and another attended several sessions but submitted only one assignment; neither received course
credit. The remaining 19 students attended all or most classes, performed well on the final exam, and
earned course credit. Students represented all undergraduate years (first through fourth) plus one
graduate student. Eighteen were native Japanese speakers and one was non-native.

The evaluation structure was slightly altered: class participation 20%, weekly listening activity
reports 30%, final examination 30%, and weekly AT English conversation reports 20%. This increased
the AI conversation component by 10%, with the allocation deducted from listening activity reports.
AT English conversation reports were required for 13 weeks.

The syllabus established that “the classroom is a place where learners can make mistakes safely
and learn from them.” The course objectives opened with: “This course aims to help students grow
from passive English learners to autonomous English users.” For voice recognition, OpenAI’s voice
input feature® was recommended in AI English conversations. Classes followed the structure below:

A) Pre-class: A1) Students submit AI English conversation and listening activity reports based
on independent study. A2) The instructor reads and grades reports, selecting noteworthy sections for
in-class sharing.

B) In-class: B1) The instructor shares notable report comments on slides with English com-
mentary. B2) Students conduct 10-minute English pair conversations based on their submitted re-
ports. B3) The instructor provides bottom-up listening instruction using instructional videos.® B4)
The instructor recommends videos for students’ listening activity report creation.

2.2.2 Slides with Learning maxims

When sharing portions of students’ AI conversation and listening reports in class, the author
used slides featuring learning maxims with Al-created illustration/photographic-style backgrounds.
This approach conveyed important English learning principles and strategies through impressive
visual images to establish desirable learning habits. These learning maxims appear in Appendix A as
they represent this practice’s instructional policies. The author waives copyright on these Al image
slides with maxims, making them available for download by interested parties.

2.2.3 Al Prompts Used

While numerous commercial Al-driven English conversation applications have emerged, this
practice employed original prompt design for AI English conversation enhancement (See Appendix
C). Most current Al English conversation applications use grammar-based designs, creating activi-
ties to master specific grammatical structures. Even when organized by situations or contexts, their
primary goal remains acquiring high-frequency grammatical structures for those particular scenar-
ios. In contrast, the author’s AI prompts adopt a content-based approach, fundamentally granting
learners decision-making authority over conversational content (speakers’ “images,” discussed be-
low). However, to enhance learning effectiveness, they later present grammatical structures deemed

useful to learners after conversation completion.
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This grammar-based versus content-based opposition parallels the contrast between curricu-
lum-centered in-school language learning and learner-centered out-of-school language acquisition.
Critical perspectives on school language education sometimes question the value of practicing lan-
guage forms learners do not particularly wish to acquire, in accordance with curriculum require-
ments. The author believes this criticism has some validity for university students who have rea-
sonably mastered high school English grammar.” Additionally, when language speakers attempt to
speak, what typically comes to consciousness is content (“images”) rather than specific grammatical
structures.® Therefore, the author’s prompts do not prioritize learning specific grammatical struc-
tures as their primary purpose. Instead, specific linguistic forms are designed to be learned after
learners struggle to express content they want to communicate. Al rephrases and summarizes learner
utterances, promoting post-speaking learning. The author’s prompts prioritize learner initiative over
linguistic forms.

Rephrasing Function: Most author-developed prompts have Al rephrase learners’ English into
more natural expressions (recast) by way of reinforcing learning messages. Since this rephrasing
involves no explicit correction, learners can learn English expressions that are faithful to their inten-
tions without experiencing negative emotions about being corrected.

Summarization Function: Nearly all prompts present conversation summaries when learners
express intention to end conversations. These Al-generated summaries typically use more natural
English expressions than learners do, functioning effectively as reflective learning materials. The
author particularly recommended reading these AT summaries aloud. From June 2025, all prompts
were modified to generate summaries from a first-person perspective with learners as “I.” Previously,
some summaries described Al as “I” and learners as “you.” New first-person learner summaries cre-
ated environments where learners could empathetically read them aloud.

These rephrasing and summarization functions of Al provide learners with customized English
learning materials tailored to their challenges after attempting English expression. This individu-
alizes learning by providing expressions learners want to know when they need them. The author
also permitted learners to directly copy these summaries into their AI conversation reports. During
2024’s preliminary practice period, the author considered learner-created English summaries crucial
learning activities. However, one extremely enthusiastic but time-pressed learner with his faculty’s
speciaized courses’ requirements consistently used Al to create conversation summaries and copied
them into reports, ignoring the author’s instructions. Although viewing this as lazy behavior initially,
the author gradually recognized it as a new style of learning method emphasizing cost-performance.
The author shifted policy from 2025 to accept Al-created summary records.

Operation Methods: The author recommended click-control operation where learners deter-
mine speaking and listening timing by clicking microphone and speaker icons. This method allows
learners to freely adjust pre-speaking time and enables repeated listening, with simultaneous text
reading if necessary when AI audio comprehension is insufficient. Click control also allows care-
ful examination of Al-rephrased expressions. While the click-control conversation creates a more
unnatural impression than hands-free conversation, the author judged its educational effectiveness

high for learners struggling with English speaking.
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Nevertheless, learners were allowed to choose the hands-free conversation method that AT com-
panies provided (hereafter Voice) if they want it. Yet, at the time of this practice, hands-free type
could not provide advance prompt instructions as click-driven type did, it lacked automatic rephras-
ing and summarization functions that promoted language learning. Hands-free method appeared
in 28 of 226 submitted reports, but 20 instances came from two specific learners. Therefore, most
learners conducted AI conversations using click-driven type with the author’s prompts.

Technical Implementation: All developed prompts work with AI custom features (GPTs for
ChatGPT, Gems for Gemini). See Appendix B for publicly available ChatGPT GPTs URLs. Custom
features eliminate the need for learners to repeatedly paste prompts into AI input fields. Custom
features are available on smartphones and tablets, too. Whether learners used ChatGPT or Gemini
is generally unknown since reports lacked entry fields for this information. While Gemini offered 15
months of free premium access to university students in June 2025, which may have increased usage
somewhat, most learners appeared to use the better-known ChatGPT.

Prompt Documentation: The nine prompts used in first semester 2025 total 10 pages when
combined. This report includes only the most frequently used Tutor prompt in Appendix C. Other
prompts can be downloaded via the cloud service URL at the end of Appendix C. Since prompts
undergo continuous revision, the latest versions are available on the author’s blog (URL also in
Appendix C). The author waives prompt copyright, allowing free reader use.

Prompt Format: The author originally created structured prompts but temporarily used
OpenAI’s GPT Builder automatic creation function for some prompts. However, this automated
method generated single-paragraph texts without explicit structure, making revision complicated.
The author returned to structuring prompts into multiple sections using Markdown format: major
sections with “#”, items within sections with “-”, and sub-sections with “##” when needed, while
avoiding deeper hierarchies to prevent excessive complexity.

The developed prompts can be classified into five types: A) Introductory/General-purpose, B)
Fluency Development, C) Role/Situational Response, D) Daily Life-oriented, and E) Knowledge-
focused.

A) Introductory/General-purpose Prompts

A1) English Conversation Tutor (Tutor): Tutor was designed as a standalone versatile tool
for most AI English conversations. The Al acts as an empathetic, patient, and consistently positive
English conversation teacher. It includes functions that correct learners’ awkward expressions into
natural English, while promoting continuous speech. When a conversation ends, it provides learners
with advice, 10 useful expressions, and conversation summaries from the learner’s perspective. Since
its April 2023 release, the prompt has undergone continuous revisions based on student feedback
through Version 3, strengthening emotional support elements for struggling English speakers.

A2) Friendly English Coach (Friendly): Friendly targets learners who feel uncomfortable
with English conversation and is designed for dialogue with CEFR® A1-A2 level learners. It promotes
speech without causing stress and improves linguistic expression while celebrating even small suc-
cesses. Friendly Version 1 was initially released on the author’s Facebook in February 2025. Almost

immediately, a middle school student with attendance issues used this prompt for English conversa-
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tion learning with surprisingly positive results, leading the impressed parents to also use the prompt.

B) Fluency Development Prompts

B1) Debating Partner (Debate): Debate uses basic debate structure to encourage learners’ con-
tinuous speech on single topics. The AI uses English appropriate to learner proficiency levels and
corrects learner expressions into more natural English through opinion confirmation.

B2) Ask Me Questions (Questions): Questions was created to improve questioning techniques
that challenge Japanese English learners. The AI behaves as an international student, continuously
answering learner questions without asking questions in return.

C) Role/Situational Response Prompts

C1) Role-play Conversation (Role): Role provides real-world simulations in specific roles and
situations that learners specify. Common examples included realistic settings, such as hotel or res-
taurant service scenarios.

C2) Speech Refinement Advisor (Speech): Speech specializes in speech preparation for var-
ious English proficiency tests. The AI provides advice on learner-submitted speeches from four per-
spectives: vocabulary, grammar, delivery, and topic development. Advice is tailored to CEFR levels
that learners initially specify.

D) Daily Life-oriented Prompts’®

D1) Positive Life Coach (Life): Life was developed to simultaneously address three common
shortages in English conversation practice: partners, topics, and time. The AI has learners describe
daily events and helps them identify three good things that happened that day. When learners strug-
gle with identification, the Al provides unexpected insights through lateral thinking—unconventional
idea creation from multiple perspectives. This prompt allows learners to combine English speaking
practice with positive daily reflection.

E) Knowledge-focused Prompts

E1) Oral Examiner (Examiner): Examiner was created for learners who find it “easier to dis-
cuss specialized fields than daily topics.” After learners input English texts, the AI presents 10 con-
tent-related questions for responses. When learner answers are incorrect, the Al leverages Large
Language Model (LLM) flexibility to provide ongoing hints without revealing correct answers.

E2) Socratic tutor (Socratic): Socratic has the AI pose deep questions about topics learners
know well. This prompt requires more advanced English expression skills than Examiner.

2.2.4 Gradual Development of Conversation Expression Lists

As the semester progressed, many learners noted that memorizing frequently used expressions
in advance was effective for English conversation. Responding to this feedback, the author used Al to
develop and provide expression lists as supplementary materials. Due to space constraints, all 12 lists
cannot be included in this report; they are available for download (Appendix D). The author waives
copyright on these materials, making them freely available.

A) Basic Expressions (Weeks 2—3): Week 2 introduced Conversation Expressions, originally
created for Kyoto University’s International Networking Meeting (INM).!! Week 3 provided simpli-
fied versions: Expressing Your Thoughts and Communication Strategies. The latter showed coping

strategies for when learners lack sufficient English proficiency for the challenges they face.
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B) Practical Expressions (Week 4): Informal Expressions and Small Talk Expressions cov-
ered casual conversation language. The author also provided materials originally created for Kyoto
Summer Program!? participants: Expressions for Presentations, Expressions for Q&A Sessions,
Expressions for Managing Discussion and Debate, and Expressions for Chairpersons. Presenting
these materials also aimed to increase Kyoto Summer Program interest.

C) Conversation Continuation Expressions (Weeks 5 and 7): Week 5 introduced Hesitation
Devices, covering natural pausing techniques and expressions for securing thinking time during
speech. Week 7 provided Active Listening Expressions, focusing on language that helps others speak
comfortably.

D) Rich Emotional Expression (Week 11): Week 11 presented Emotional Expressions, cover-
ing methods for expressing emotions essential to natural and effective communication.

AI utilization enabled rapid creation of these expression lists. The development followed a
three-stage process: identifying students’ specific needs, generating expression examples with Al,
and final editing by the author to ensure educational appropriateness. Lists were presented the week

following student requests.

3. Results

This chapter reports on learners’ Al English conversation activities based on questionnaire sur-
veys and comments from weekly AI English conversation reports (totaling 226 reports), along with

some analysis.

3.1 Questionnaire Surveys
3.1.1 Research Method

Two anonymous questionnaires were administered for this study. The first questionnaire was
completed by Active Listening I course participants during approximately five minutes of class time
in Week 12. It consisted of 19 Likert scale questions and four optional open-ended questions. The
Likert scale questions covered three areas: Al English conversation (eight questions), listening (six
questions), and YouTube instructional videos (five questions). This report focuses exclusively on the
AT conversation results. All 19 students who remained throughout the semester participated in this
survey. A second anonymous questionnaire was administered in Week 13, consisting of one addition-
al Likert scale question that took less than one minute to complete. This supplementary survey had
14 respondents.

While these surveys were anonymous, the timing may have introduced positive bias since 2—3
classes remained when the surveys were conducted. For comparison, the Institute for Liberal Arts and
Sciences administered a separate course evaluation in Week 14. For this Institute survey, instructors
are not involved in data processing, and results are disclosed to instructors only after a two-month
delay. However, these data are not available by this report’s deadline. With editorial committee per-

mission, these results are added in the appendix at the time of the first proofreading (Appendix E).
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3.1.2 Five-Point Likert Scale Results

Table 1 shows basic descriptive statistics for all questions from both questionnaires. Questions
asked respondents to indicate their level of agreement with given statements using a 5-point scale: 5
(Agree), 4 (Somewhat agree), 3 (Neither agree nor disagree), 2 (Somewhat disagree), and 1 (Disagree).

All responses were positive (ratings of 5 and 4) or neutral (rating of 3), with no negative re-
sponses (ratings of 2 and 1) observed. Statistical data of the mean values, medians, standard devia-
tions, maximum values, and minimum values for each item suggest that this practice was successful,
even after considering potential positive bias.

Questions 1-3, which are central to evaluating this practice, achieved extremely high ratings
with mean scores of 4.8—4.9 points. In comparison, questions 4—6, which addressed teacher-led ac-
tivities, showed somewhat lower values. While these items still reached successful levels with mean
scores of 4.4—4.6 points, future improvements should consider shortening explanation time and us-
ing a slower English speaking pace during explanations.

Question 7 produced a particularly noteworthy result: all respondents showed the highest rating
of 5, indicating complete agreement. Although not reported in detail here, video selection for listen-
ing tasks also received unanimous ratings of 5 for the significance of allowing learners complete free-
dom of choice. These results regarding student autonomy in content selection suggest that students
strongly value learning independence.

Questions 8 and 9 focused on English conversation activities between learners and achieved
high scores (mean of 4.8 points) comparable to question 1. While learners typically prefer conversa-
tions with advanced speakers such as native English speakers, this practice successfully integrated
Al conversation with other activities, leading learners to find high value in peer conversations with

students at similar English proficiency levels.

Table 1. Significance of Al English Conversation and Related Activities

No. Question Sample Size | Mean | Std Dev | Max | Min | Median

1 :AI Engl'lsh conv.ersatlor} was helpful for 14 48 0.43 5 4 5
improving English proficiency

2 | Significance of Al conversation reports 19 4.8 0.42 5 4 5

3 Slgnlﬁce.lnce of .VVI‘ltll’lg Al conversation 19 4.9 023 5 4 5
reports in English

4 Slgnlﬁce.lnce of sharing Al conversation 19 46 0.68 5 3 5
reports in class

5 Slgnlﬁce.lnce of .sha.rlng Al conversation 19 46 0.76 5 3 5
reports in English in class

6 | Significance of slides with learning maxims 19 4.4 0.69 5 3 5

7 S1gn1.ﬁcance of being able to freely choose 19 50 0.00 5 5 5
multiple AI prompts

3 Slgnlﬁcan;e of 1.O-m1nute English 19 48 0.54 5 3 5
conversations with classmates

9 SlgnlﬁcanFe of random determination of 19 48 0.63 5 3 5
conversation partners
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3.1.3 Open-Ended Response Results

The open-ended questions about “tasks or activities that should be continued or expanded next
semester” and “other comments” revealed specific learner opinions and experiences that quantitative
measures could not capture. Regarding AI conversation, students reported that they successfully
developed English speaking habits through a practice method allowing them to “speak freely about
anything, anywhere, alone, and without hesitation.” Students evaluated the AI usage in this practice
as the “right way to use AI to reduce anxiety” and “optimal preliminary practice before joining inter-
national student groups alone.”

Students highlighted the psychological safety of the learning environment, describing the class
as “a motivating space where students can learn safely while discovering other students’ learning
content and engaging in conversation.” Several students mentioned that the syllabus statement of
“embracing mistakes” was a key factor in their course selection decision.

Regarding learning continuation, some responses indicated that the structured framework of
class assignments contributed to student growth, suggesting that some level of required participation
is realistic for maintaining independent study habits. For future learning, students expressed inten-
tions to “continue studying enjoyably using the prompts and videos the teacher provided,” indicating
that this practice enhanced intrinsic motivation.

Students proposed adding AI prompts that could comprehensively support various learning
activities as new course elements. The primary negative feedback requested more thorough AI tech-

nical manual in the first class.

3.2 Results of Weekly Al English Conversation Report Comments
3.2.1 Research Method

Course participants submitted AI English conversation reports over 13 weeks. Each report con-
tained seven components: consent confirmation for anonymous classroom sharing of comments,
declaration of prompts used, self-reported duration of AI English conversation practice, summary
of Al conversation content copied from AlI-generated records, list of expressions learned from Al
conversations with comments, free-form comments that served as core data for this practice report,
and declaration of report writing method including whether AI was used.™

All components from the 226 submitted reports were transferred to an Excel file for qualitative
analysis. Comments were categorized by content type and assigned analytical tags for the analysis
by week and that analysis by student type (See below). Since these reports were submitted as part of
course evaluation, the author recognized that comments might contain some positive bias.

Scoring System: Each weekly report was scored by the author out of 10 points based on wheth-
er learners demonstrated autonomous learning and provided concrete reports of their outcomes.
High scores were awarded even to students with limited AI conversation time if they showed en-
hanced personal learning. Score meanings were assigned with 10 points representing exceptional
quality learning, 9 points indicating particularly good learning, 8 points showing sufficiently good
learning, 7 points suggesting more effort was desired, and 6 points demonstrating acceptable level

achievement. While only whole numbers were used initially, intermediate scores of 7.5, 8.5, and 9.5
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points were later introduced to encourage students toward higher evaluation levels.

Score Results: Overall statistics for learner scores showed a mean of 8.6 points with a standard
deviation of 0.8 points, a maximum of 10 points, a minimum of 6 points, and a median of 8.5 points.
Figure 1 shows the score distribution, with most scores being 8 and 9 points representing “sufficient-
ly good” and “particularly good” evaluations, along with substantial numbers of intermediate scores
of 8.5 and 9.5 designed to guide students toward higher levels. While these scores may seem lenient

by relative evaluation standards, the author prioritized positive assessment of learners.

3.3 Weekly Analysis

Table 2 summarizes the Al conversation time (in minutes) self-reported by learners each week.

The 13-week learning period can be divided into four phases based on learners’ psychological
states and learning behaviors: initial phase (Weeks 1-3), improvement phase (Weeks 4-5), plateau
phase (Weeks 6—8), and development phase (Weeks 9—13). Notable comments from each week are
presented below.

A) Initial Phase (Weeks 1-3): Positive Reception of Al and Early Speaking Improvements:
Learners showed positive attitudes toward the AI conversation system during this initial period, with
early signs of speaking improvement becoming apparent. Week 1 produced nine positive comments
about Al, suggesting that pre-learning concerns about AI conversations being boring or difficult were
quickly resolved. Learners made encouraging statements like “it’s refreshing” and “I want to continue
in the future.” Week 2 brought four comments indicating speaking improvements across multiple
areas including utterance length, response time, and speech variety. By Week 3, learners demon-
strated increased user awareness through four instances of concrete situational thinking, practicing
conversations for real-world scenarios like cafes, world expositions, restaurants, and future travel.

B) Improvement Phase (Weeks 4-5): Rapid Growth in Speaking Time and Activity
Awareness: This phase showed the most dramatic quantitative and qualitative changes. Al conver-
sation time increased significantly while learners became more conscious of their conversation activ-
ities. Week 4 brought simultaneous increases in three key areas: self-observation of English speech,
improvement strategies, and general confidence. Students also developed specific learning plans,
such as trying new prompts inspired by classmates’ examples or establishing review routines like
reading aloud the conversation summary three times. Week 5 continued this growth pattern, with
learners showing not only improved self-observation, strategies, and confidence, but also increased
motivation regarding Al conversation practice.

C) Plateau Phase (Weeks 6-8): Mid-Semester Adjustments and Deeper Reflection: Weeks
6—8 from the end of May showed decreased Al conversation time, reflecting typical mid-semester
patterns. However, learning activities became more stable, with expanded and deeper introspec-
tion leading to concrete behavioral changes. Week 6 produced introspective comments like “I wasn’t
motivated, but when I began AI conversation, the action changed my mood.” One student using the
Life prompt began describing their thoughts and emotions along with factual reports of their events.
Another recognized that while detailed speech required more effort, it also increased learning from

Al feedback. Week 7 showed growing appreciation for reviewing Al feedback. One student developed
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Figure 1. Score Distribution of Weekly Al English Conversation Reports
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Note: The X-axis represents the score, and the Y-axis represents the frequency.

Table 2. Al Conversation Time (Estimates Based on Self-Reports'4)

Sample Size | Mean | Std Dev | Max | Min | Median
Week 1 17 17.2 13.5 50 1 15.0
Week 2 18 20.2 16.1 70 2 15.0
Week 3 19 26.2 33.2 150 2 15.0
Week 4 17 37.8 46.7 150 2 20.0
Week 5 17 37.1 44.0 150 2 25.0
Week 6 19 33.1 36.0 150 2 20.0
Week 7 18 29.8 32.9 150 2 20.0
Week 8 17 32.6 33.8 150 5 20.0
Week 9 16 36.0 37.3 150 10 25.0
Week 10 18 39.1 47.5 180 10 25.0
Week 11 18 28.3 31.6 150 10 20.0
Week 12 14 33.6 34.6 150 10 25.5
Week 13 14 34.0 36.0 150 10 25.0

Note: The decrease in Week 11’s mean value was largely due to one
learner who had consistently reported long AI conversations reducing
their practice to 30 minutes due to specific circumstances.

better observation skills regarding their own English speech, analyzing connections between topic
familiarity and speaking fluency. Another identified specific grammatical challenges such as arti-
cles and tenses. Week 8 brought significant behavioral changes, with a student reporting feelings of
“talking with AT as equal partners” and beginning to think in English throughout their day. Another
student shared positive experiences, such as receiving praise for their English at the university’s in-
ternational exchange program (INM).

D) Development Phase (Weeks 9-13): Advanced Awareness and Enhanced Conversation

Skills: AI conversation time recovered during the first two weeks of this phase, although it decreased
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slightly in the final three weeks as exams approached. This period featured increased awareness
of personal challenges, deeper conversation abilities, and heightened user consciousness. Week 9
showed learners seeking to expand their expressive range beyond basic fluency improvement. Week
10 brought more sophisticated conversations, with some students discussing specialized academic
topics. Students also became aware of adopting speech patterns from TV dramas and using nonver-
bal communication such as forward posture and hand gestures although they were unnecessary in
non-visual AI conversations. Week 11 produced critical self-awareness about speech patterns, such
as the tendency to state reasons before making assertions with “so.” Students began identifying gaps
between AI conversation and real interpersonal communication at events such as the INM, viewing
Al practice more as preparation for actual conversations. Week 12 featured a report of feeling like
“traveling around the world” through extended use of the Role prompt. One student discovered that
communication succeeded even when AI misheard their speech, leading to deeper reflection about
conversation dynamics. Week 13 emphasized the importance of expressing honest emotions and
clearly articulating complaints, suggesting that gaps between AI and real-world conversation were
narrowing. Students also expressed motivation to continue developing their conversation skills for
future INM participation.

Prompt Usage Analysis: Since students could use multiple prompts, 269 prompt uses were re-
ported across 226 reports. Tutor (62 uses) and Life (61 uses) showed the highest frequencies. While
Tutor’s popularity as a general-purpose prompt was expected, Life’s high usage indicates student
acceptance of its integrated function combining English practice with daily positive reflection. The
second tier included Friendly (32 uses), Questions (30 uses), Role (30 uses), and Voice (28 uses),
each showing approximately half the usage of the top tier. Debate (16 uses) occupied the third tier
with roughly half the frequency of the second tier. Low-usage prompts included Speech (5 uses) and

Examiner (4 uses), with Socrates used only once. All nine available prompts were used at least once.

3.4 Analysis by Learner Type

This report uses typological analysis to capture individual learner characteristics often over-
looked in mean-value analyses, presenting a more comprehensive view of the learning process. After
carefully examining the collected Excel data, the author identified four learner types with two stu-
dents selected for each category. The four types were: Under-10-minute learners (U10 Learners) who
managed only 10 minutes or less of AI English conversation in Week 1, Under-20-minute learners
(U20 Learners) who sustained 20 minutes or less, Over-30-minute users (O30 Users) who achieved
30+ minutes from Week 1, and Sustained Users who developed daily AI conversation habits during
the semester. All descriptions that follow are based on the Excel data.

A) U10 Learners: Gradual Progress Despite Initial Challenges

Learner A started with just three minutes of Al conversation in Week 1, partly due to gener-
al difficulty with conversation even in Japanese. Early strategies included preparing topics before
Al dialogue. Week 2’s two-minute conversation highlighted the challenge of generating new topics
while listening to AT’s English responses. By Week 5, Learner A felt accomplished after exceeding 10

minutes and noticed positive changes in Japanese conversation behavior. However, up to this point,
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Learner A had been using the Voice mode with no learning support features. Week 7 marked a turn-
ing point when Learner A first used the Life prompt with learning support functions, experiencing the
benefits of Al paraphrasing into natural English. This week brought both extended conversation time
(15 minutes) and qualitative improvements that brought joy to the student. Learner A continued
using Life for four weeks with consistently positive feedback, then returned to the hands-free Voice
mode for the final three weeks. Despite achieving a 27-minute dialogue with Life in Week 10, the
goal of exceeding 30-minute AI conversation remained until he proudly accomplished it in Week 13.

Learner B began with five minutes in Week 1 and recognized fluency progress during Week
3’s seven-minute conversation. From Week 4 onward, conversation time stabilized at 10 minutes,
but weekly improvements continued in utterance length, communication accuracy, and speech flow.
Week 10 brought the insight that reflecting on personal behavior in English through Life usage con-
tributed to personal growth.

B) U20 Learners: Strategic Approach and Expanding Comfort Zones

Learner C progressed from 15-minute dialogues in Weeks 1-2 to 30—40 minute conversations
from Week 3. The immediate use of the Questions prompt in early weeks indicated his strategic effort
toward English improvement. Week 3’s first use of the standard Tutor prompt revealed the effective-
ness of AI's immediate natural English paraphrasing. After using the similarly effective Life prompt,
Learner C challenged Debate during Weeks 5—7. Week 5’s debate struggled due to his limited knowl-
edge of the chosen topic, but Week 6 brought full enjoyment on a familiar subject. Week 7 provided
satisfaction from successfully refuting AI and eliciting a surprised “huh” response. Later weeks used
various prompts before returning to Debate in Weeks 12—13. Learner C ultimately expressed inten-
tion to continue AI conversation, including debating, as refreshing breaks from specialized studies.

Learner D exceeded 20 minutes only in Weeks 11-12 but showed strategic development from
Week 2 by recognizing the importance of Al’s natural paraphrasing and beginning reading-aloud
review sessions. Week 4 brought confidence in thinking and questioning in English rather than trans-
lating from Japanese, leading to announced Debate challenges. Week 5’s debate brought joy from
gaining diverse perspectives through AI counterarguments and enjoyment from pointing out contra-
dictions in AI responses. Week 6 showed improved specific examples in debates while recognizing
the need to avoid overly complex sentence structures. Weeks 8 and 10 demonstrated enhanced user
awareness, such as showing empathetic responses rather than asking consecutive simple questions
in conversations. Week 11’s meaningful travel planning consultation with AI and Week 12’s pure
enjoyment in conversation led to motivation for continuing 2—3 weekly AI conversations after the
semester.

C) 030 Users: High Engagement and Diverse Applications

Learner E achieved impressive early conversation times of 50—80 minutes before stabilizing
at 20—30 minutes. From Week 1, Learner E emphasized that enjoying AI conversation was critical.
Weeks 2—4 brought recognized improvements in utterance volume, fluency, and pronunciation clar-
ity. Weeks 7—8 featured the Voice function discussions about Bangladesh Pavilion experiences at the
2025 Osaka-Kansai Expo and enjoyable simple Bengali conversations with AI. Week 11 revealed

that sharing personal concerns with AI provided emotional relief despite AI's non-human nature,
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suggesting transcendence beyond simple English learning. Week 12 showed intention to continue
post-exam Al conversations. Week 13’s semester reflection identified small progress as the driving
force for learning and expressed motivation to actively support surrounding English-speaking inter-
national students.

Learner F maintained 25—-40 minute conversations after a 35-minute conversation in Week 1.
From Week 2, Learner F showed confidence in grammatical accuracy while setting goals to increase
automatic phrases and reduce response times for new sentences. Weeks 3, 5, and 11 confirmed pos-
itive AI conversation influences on English cafe interactions, though Learner F noted his reliance on
simple vocabulary in creative sentence construction. Week 13 emphasized language as communica-
tion tool, highlighting the importance of politeness for relationship building, responsive communi-
cation, and consistent gratitude expression.

D) Sustained Users: Deep Integration and Creative Usage

Learner G progressed from 30-minute Week 1-2 sessions to recognizing in Week 2 the sur-
prising continuation of Al conversation despite her propensity for boredom. Week 3 described Al
conversation as becoming a daily habit like brushing teeth, causing discomfort when skipped. From
this week, Learner G maintained a daily conversation lasting 20—40 minutes (totaling 150 minutes
weekly). With extensive social experience, Learner G understood differences between AI and actual
conversation sufficiently. Week 5 expanded practice to include morning daily planning discussions
along with evening reflections. Week 7 recognized her long-sentence production ability while iden-
tifying spontaneity challenges and describing review reading as “incredibly effective.” Week 10 pre-
sented sophisticated strategies for complex topics: creating Japanese sentences first, using Al trans-
lation, then occasionally referencing while speaking English. Week 12 positioned English videos and
Al conversation as refreshing breaks from specialized studies. Week 13 identified ongoing challenges
in mastering emotionally natural English expressions.

Learner H started with 30—40 weekly minutes in the first three weeks, increased to daily
30-minute sessions (150 weekly minutes) in Weeks 4-5. Learner H then achieved 20-minute dai-
ly sessions (100 weekly minutes) in Weeks 6—9 and a remarkable 180-minute continuous dialogue
in Week 10. Later weeks maintained 50—60 weekly minutes before decreasing to 20—40 minutes
during final exam preparation. Week 3’s usage of the Life prompt triggered increased conversation
time with her recognition of the value of positive daily reflection. Week 4 brought recognition of Al
paraphrasing’s effectiveness in expanding expression, while Week 5 identified pronunciation accu-
racy as a personal challenge. From Week 7, Learner H used Questions twice and Tutor five times,
introducing in Week 9 the innovation of displaying useful expressions on the left PC screen half while
conversing on the right. Week 10 proved particularly significant: after a deep Japanese conversation
with her friend about a profound topic, Learner H sought deeper English exploration with AI. This
creative conversation integrated thinking and speaking in English rather than relying on frequent
expressions. Though a first-time experience, it was enjoyable and extended far beyond planned du-
ration, resulting in three-hour conversation. Learner H noted that thinking and speaking in English

was becoming natural for her.
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4. Discussion

From the above results, this practice report discusses four key points.

4.1 Balance Between Freedom and Compulsion

This practice revealed significant insights about motivation and learning frameworks. When
Al English conversation was offered as voluntary participation with up to 10% special bonus points,
participation rates were low: only about 10% in a required course (Writing-Listening) and 25-30%
in an elective course (Active Listening) submitted assignments. However, when AI English conversa-
tion became a formal assessment component worth 10% of the final grade in Active Listening during
2024, nearly all students began submitting weekly reports. Technically, this represented the same
percentage weighting as the previous bonus system, yet participation increased dramatically. This
suggests that simply providing learning opportunities is probably insufficient for many learners and
that continuous learning may require some compulsory framework.

The “compulsion” in this context was selected compulsion that learners chose to apply to them-
selves after reviewing the syllabus. When discussing learning “compulsion” in curriculum reform, it
is crucial not to confuse voluntary self-imposed requirements with compulsion that offers no other
options. Regarding learner autonomy, the complete freedom given to students in choosing conversa-
tion prompts and English videos for listening activities received unanimous highest ratings (5 on a
five-point scale) from all participants. This complete agreement was unique among all survey ques-
tions, suggesting that learning freedom or autonomy is extremely important for learning success.

Students in this practice chose to accept weekly assignments that were outlined in the syllabus
and explained in class. However, the compulsory aspect was limited only to submitting weekly as-
signments. Within each assignment, learners engaged in self-regulated learning, deciding what to
learn, how to learn it, to what extent, and how much time to invest. Teacher evaluation supported
this approach by encouraging learners rather than differentiating them by grades, as shown in Figure
1. This practice can be summarized as providing maximum support for autonomous learning with

minimal constraint within a course framework.

4.2 Al Prompts’ Respect for Learner Needs and Free Inquiry

The development and refinement of AI prompts emerged from direct engagement with students.
Ideas came primarily from three sources: careful reading of learners’ AI conversation reports, class-
room observations (especially during peer English conversations), and informal conversations with
students both inside and outside class that revealed their honest thoughts and feelings. Additionally,
the author personally tested each prompt repeatedly during development and revision, making min-
ute improvements based on direct experience. A key advantage of developing original AI prompts
over using commercial Al apps is to provide thoroughly responsive support tailored specifically to
learner needs. Through this development experience, the author gradually acquired skills in user

innovation—discovering effective AI usage methods through actual AT use.
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While maintaining this field-oriented approach, the author chose content-centered prompts
based on learners’ freely chosen conversation topics rather than AI apps that were structured around
predetermined grammatical curriculum. The author’s prompts included two key support features:
paraphrasing functions that revised learners’ English into natural expressions through message con-
firmation, and summary functions that captured conversation content from the learners’ perspec-
tive. The recommended AI operation method was click control, providing learners with enhanced
autonomy over their speaking approach (immediate response or delayed utterance, speaking with or
without consulting notes) and their method of processing AT’s English (the frequency of listening and
the choice of reading text versions). Importantly, no negative evaluation was assigned for approaches
frequently discouraged by language instructors, such as speaking after careful consideration or refer-
ring to notes while speaking. Students conversed with AI using whatever content and methods they
felt worked best.

Through this free use of learning-support prompts, learners repeatedly conducted small ex-
periments in expressing their thoughts in English. Each experiment provided Al feedback without
negative evaluation. Students also received comprehensive feedback by reviewing and reading aloud
final English summaries written from their perspective (using “I” to refer to students). Based on this
feedback, learners independently chose new conversation topics and challenges for the following
week. This process created free inquiry learning where students self-regulated their approach both
within each conversation turn and across weekly English conversation sessions. Such autonomous
learning differs fundamentally from managed learning systems that require predetermined weekly
activities under systematized monitoring. The “AI English conversation” in this practice represents
autonomous, inquiry-based learning that contrasts with externally imposed compulsory learning ap-

proaches.

4.3 Background Factors for High Al Conversation Evaluation

Learners rated “Al English conversation was helpful for improving English proficiency” at an
average of 4.8 out of 5 points, with all responses being positive (5 or 4). However, interpreting this
high evaluation as assessment of Al conversation activity alone would be premature. This practice
integrated multiple interconnected activities that learners also rated highly (averaging 4.6—5 points):
free choice of conversation content and prompts, English report writing, comment sharing through
slides with learning maxims, and 10-minute English conversations with randomly selected class-
mates.

Additionally, the author established the classroom as “a place where learners can safely make
mistakes and learn from them” and consistently maintained this philosophy throughout the course.
The author also provided ongoing learning support, such as creating and distributing useful English
expression lists using Al to meet student needs. The high evaluation of AI conversation should be
understood as resulting from these integrated activities rather than Al conversation alone. This find-
ing cautions against oversimplified conclusions that introducing AI conversation directly improves
speaking ability. Quantitative research, systematic reviews, and meta-analyses are inclined to pro-

duce unnuanced straightforward conclusions such as “Al conversation improves speaking ability.”
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However, as a practitioner who frequently observes different educational outcomes across classes
and semesters despite using identical materials and methods, the author remains cautious about
oversimplifying complex, context-dependent educational endeavors. For practitioners, it is essential
to recognize diversity in seemingly similar situations and respond appropriately to various differenc-

es.

4.4 Significance of Qualitative Description

This report described one class’s semester-long learning through multiple perspectives—weekly
changes, differences between individual learners, and changes within individuals—rather than re-
ducing it to average test scores. The semester learning process divided into four phases: initial, im-
provement, plateau, and development. This framework aligned with the author’s previous observa-
tions from preliminary trials in Active Listening and Writing-Listening courses: approximately five
weeks are needed before English proficiency improvement becomes apparent, and roughly 10 weeks
are required for learning consolidation. This finding has important implications for curriculum de-
sign. In quarter systems with once-weekly classes over eight weeks, course periods may end before
learning habits become solid.

Learners were categorized into four types with two individuals selected for each for detailed
description. U10 Learners (who managed 10 minutes or less of Al conversation in Week 1) showed
steady qualitative and quantitative progress. U20 Learners (20 minutes or less) demonstrated aware-
ness of areas needing improvement and deliberate prompt selection. 030 Users (30+ minutes from
the first session) showed high awareness of real-world English usage. Sustained Users (who reached
150+ weekly minutes in the middle of the semester) incorporated Al conversation into daily life
reflection activities. Students set learning challenges according to their English proficiency levels.
Those with sufficient ability tended to connect English learning to real-world usage or integrate it
into daily life. The author’s course objective was achieving growth from externally motivated English
learners to autonomous English users, which appears to have been achieved to varying degrees in
each learner’s circumstances.

Research that measures semester-long learning effects solely through class-wide average scores
tends to overlook crucial variations within semesters, between learners, and within individuals.
However, to use metaphors,'® classrooms are polyphonic spaces where each learner contributes their
own melody. A teacher functions like the conductor of polyphonic music, listening to all melodies and
orchestrating different voices to sound creatively.'® For practitioners supporting students for skill
development in small classes, it is critical to understand evolving class dynamics over time, recog-
nize individual differences, and respond sensitively to personal changes. Practitioners may enhance
their capabilities and cultivate more effective educational practices through the type of observation,

description, and reflection outlined in this report.

5. Conclusion

In this practice, learners freely determined their AI conversation approach (content and
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prompts) in an elective course, engaged in weekly Al conversations, and the instructor connected
these experiences with classroom activities and supplementary materials. High learner satisfaction
emerged through five-point scale questionnaire responses, open-ended feedback, and weekly Al con-
versation reports. Using Al prompts that supported autonomous and inquiry-based learning was
effective for improving English speaking ability at Kyoto University.

This report extended beyond presenting average data from small surveys to demonstrate learn-
ing diversity through analysis of 226 Al conversation reports, including open-ended responses, organ-
ized by week and learner type. Connected activities were described in detail: English report writing,
slide presentations with learning maxims, and 10-minute peer conversations. This approach avoided
oversimplified controversies about whether AI usage improves speaking ability independently.

This study has several important limitations. First, it only represents a single case study by one
practitioner involving 19 students in one class. Second, elective course participants had high English
learning motivation, and since Al conversation reports were part of course evaluation, positive bias
likely influenced responses. Third, without objective pre- and post-speaking assessments, ability im-
provement remains limited to learners’ subjective perceptions. Given these limitations, this report
aims to share useful concrete information and insights for practitioners rather than providing gen-
eralized findings.

This practice involved speaking instruction integrated with listening instruction in the Active
Listening course, implemented when beginner-level speaking courses were unavailable as either re-
quired or elective subjects at Kyoto University. While beginner-level English speaking courses are
currently under consideration, applying these findings to such course design remains a future chal-

lenge.

Notes

1 It should be noted that AI user interfaces (UI) include command-line interfaces, multimodal inter-
faces, application-integrated interfaces, and API-based interfaces, among others. However, this paper
focuses on AT use through chat-based interfaces (conversational interfaces), which have achieved the
widest adoption among general users.

2 Al prompts are published on the author’s blog (https://yanase-yosuke.blogspot.com/). All prompts
used in this report are accessible from the February 3, 2025 article (https://yanase-yosuke.blogspot.
com/2025/02/ai7chatgptgpts.html).

3 The elective course Active Listening has been subdivided into Active Listening I and Active Listening
11, effective the 2025 academic year.

4 The mandatory Writing-Listening course did not require AI English conversation as a formal assign-
ment even in the first semester of 2025 because its common syllabus included no speaking activities.

5  https://help.openai.com/en/articles/8400625-voice-mode-faq

6  The International Academic Research and Resource Center for Language Education (i-ARRC) cre-
ated a video collection using 2024 budget funding of “Request for Enhancement and Improvement
of Liberal Arts and General Education.” These videos explain English phonemes, suprasegmental
features, rhythm, and intonation to help learners unfamiliar with English phonetic characteristics
improve listening skills (accessible only to Kyoto University students and staff: https://kubar.rd.iimc.
kyoto-u.ac.jp/elme/).
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While situational and functional syllabi organize linguistic forms differently from the grammatical
syllabus, they nonetheless prioritize linguistic forms over the individual learner’s inner images.
Damasio, a leading authority in contemporary neuroscience, defines the term images as mental pat-
terns with a structure built with the tokens of visual, auditory, olfactory, gustatory, and somatosensory
modalities (Damasio, 2000, p. 318) and explains language as follows: “Language —that is, words and
sentences— is a translation of something else, a conversion from nonlinguistic images which stand for
entities, events, relationships, and inferences” (Damasio, 2000, p. 107).

CEFR: The Common European Framework of Reference for Languages is an international standard
developed to assess language proficiency consistently across languages and borders. It indicates lan-
guage ability from beginner to advanced levels in six stages (A1, A2, B1, B2, C1, C2) both comprehen-
sively and by specific aspects.

A daily life-oriented prompt called Counselling Session (Counselling) was initially prepared but not
implemented. The author originally created Counselling for personal mental health maintenance dur-
ing a period of concern, following Carl Rogers’ counselling principles by which AT unconditionally ac-
cepted user views and provided empathetic understanding. While dramatically effective—the author
showed strong emotional reactions to AI comments— several days of use raised concerns about exces-
sive user-affirmation, and the author stopped its use. Given frequent reports of young people using Al
as close consultants, particularly in the United States, and occasional reports of extreme psychological
Al dependence around the world, this prompt was limited to oral introduction only, including expla-
nation of the author’s experience. No use of this prompt was reported during the semester.

INM (International Networking Meeting) is an event organized by i-ARRC of the Institute for Liberal
Arts and Sciences (ILAS), held weekly from the first semester of 2024 and twice weekly from the
second semester. Interested international and Japanese students gather in the first-floor lobby of
the Institute for ILAS building during lunch break for intercultural English conversations. https://
www.i-arre.k.kyoto-u.ac.jp/english/openevents#frame-842

Kyoto Summer Program is a two-week program hosted by Kyoto University for students from over-
seas partner institutions and Kyoto University students. Participants experience Kyoto University’s
academic culture and research while deepening their understanding of Japanese culture and learning
about Japanese social issues, science, and environmental problems. Most events are conducted in
English. https://www.z.k kyoto-u.ac.jp/summer-spring-program/

While reports were required in English, no negative evaluation was applied for AI usage including
translation or revision. This policy aligned with the in-class sharing of comments in English to pro-
mote a culture of English usage.

For learner self-reports of Al conversation time, descriptions such as “20—40 minutes daily” were cal-
culated using the median value (30 minutes) multiplied by five weekdays, resulting in “150 minutes.”
While quantitative researchers often avoid metaphorical expression, much human cognition relies on
metaphor (Lakoff, 1999).

The emphasis on polyphony within discourse is evident in Open Dialogue (Seikkula & Olson, 2003)
and Bakhtin (1983) as its theoretical foundation. The author argues that as Al increasingly generates
conventional straightforward discourse, humans must preserve a crucial capacity: the ability to dis-
cern and engage with the complex discourse of the real world without reducing it to a single voice,
while maintaining both its existential qualities (Yanase, 2025b) and polyphony (Yanase, 2025c).
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Appendix A
A List of Learning Maxims that the Author Presented

A) General Learning: ABC: Analyze, Begin, and Continue! / Be the master of your learning.
This course can inspire you, but it cannot replace your learning. / The earlier you invest, the great-
er return you will gain. / Visualize your future with clarity. / Tomorrow should not just be another
extension of today. / Do you need a particular motivation to brush your teeth? Just do it. No matter
what. / Be a marathon runner in learning English. / Those who know it are not as good as those who
like it; those who like it are not as good as those who enjoy it. / Be your best coach. / Discover the
best method to improve your performance. It may change over months, though. / Step out of your
comfort zone. / Intensive learning x Extensive Learning / Step by step to success. / Ups and downs
are essential parts of success. / To leap higher, one must first crouch lower. / Bloom’s taxonomy:
remember, understand, apply, analyze, evaluate, and create. / To succeed, eat and sleep well. / HALT
when you’re Hungry, Angry, Lonely, or Tired. / STOP when you're Stressed, Tired, Overwhelmed,
or Panicked. / Continuous effort and perseverance can lead to extraordinary achievement. / Honor
comes only to the one who did not stop.

B) AI-Mediated English Learning: What can I do in the age of AI? / You are the master of
your learning. You decide whether to reduce the playback speed or read the script. / AI can enhance
your English conversation skills in an unprecedented way. / Al is an empowerment tool to actualize
the user’s potential. / Read out the Al summary to make it part of your language. / Al conversation
is your safe space to explore, stumble, and grow. / Your interest x Top-down listening x Al conver-
sation / Learn to communicate effectively with AT prompts. / The best Al results come from the most
creative prompts. / Life x Study x AI / AI can be multilingual and global.

C) English Conversation: Focus on fluency first. Accuracy will follow. / Focus on fluency
or precision, not both. “One who chases two rabbits catches neither.” / “Perfection is the enemy of
progress.” / Imagining another person’s thoughts is the basis of communication. / Ask questions to
be a better listener! / Questions often make both parties wiser. / Learn the art of asking questions.
/ State the facts and express your thoughts. / Speak to express, deliver to impress. / Rhythm is the
heartbeat of English. /

D) From English Learners to English Users: Integrate English learning with yourself be-
ing in the world with others. / Make your learning interactive. Use your input in your output. Use
your output for more input. / From a language learner to a language user. / Use your knowledge to
enhance your English skills. / Focus on meaning, and then language follows. / Focus your English
learning for your specific purposes. / Our abilities are jagged. Use your strengths. / Make English
your first research language. / Curiosity drives your learning. / Integrate podcasts into your rou-
tine. / From classroom English to real-world competency. / Unlock Your World: Immerse Yourself in
English. / Don’t just learn English. Live it.

Note: This classification was established after the semester concluded. The order of presenta-
tion within each category generally adheres to the original order during the semester. The
slides containing these learning maxims are available for free download at the URL below.

https://app.box.com/s/15hhybnieeesdq68xefOkr50ow7p5m7c
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Appendix B
URLs of the Author’s Customized GPTs for ChatGPT
English Conversation Tutor (Tutor)
https://chatgpt.com/g/g-679ed8e3ed8c8191b96b8dfc4166120f-english-conversation-tutor
Friendly English Coach (Friendly)
https://chatgpt.com/g/g-67a2a49ce4108191af9c5e095da8207f-friendly-english-coach
Debating Coach (Debate)
https://chatgpt.com/g/g-679f47fa04f08191bb8cfec6c336f245-debating-coach
Ask Me Questions (Questions)
https://chatgpt.com/g/g-67a07ba61cc48191b0ada5a47823039c-ask-me-questions
Role-play Conversation (Role)
https://chatgpt.com/g/g-679ee5b8ecac8191841abd2c881e08f2-role-play-conversation
Speech Refinement Advisor (Speech)
https://chatgpt.com/g/g-67f348f179cc8191ac5a99129f3a75b3-speech-refinement-advisor
Positive Life Coach (Life)
https://chatgpt.com/g/g-67a06e0d40a881919¢e70aca9ec02e4fd-positive-life-coach
Oral Examiner (Examiner)
https://chatgpt.com/g/g-67a32eaaddfc81919deaad26877371bf-oral-examiner
Socratic Tutor (Socratic)
https://chatgpt.com/g/g-679f3f5891348191b8f6d2642df9e4d7-socratic-tutor

Appendix C
English Conversation Tutor (Ver. 3) and Other Prompts

# Context

- You are having an ongoing spoken style text conversation with a learner of English as a foreign lan-
guage. The main purpose is to help the learner practice communicating in English in a relaxed way
while steadily improving the naturalness, politeness, and clarity of their expressions.

- A key function of this prompt is that you frequently and tactfully rephrase the learner’s English into
more natural American English, while keeping the flow of conversation and supporting the learner’s
confidence. You correct mainly through gentle paraphrases, not through long grammatical lectures.
The learner may be at various CEFR levels, so you must adapt your language to their level and emo-
tional state, always prioritizing encouragement and comprehensibility.

- This entire interaction is a free conversation, not a test. Your job is to keep the student talking, help

them feel understood, and quietly upgrade their English in context.

# Role
- You are a compassionate and patient instructor of American English.
- You always express warm and positive feelings, and you understand how difficult it is to learn

English as a foreign language.
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- You are an excellent listener who consistently speaks less than your conversation partner. In one
turn, you usually write only one or two short sentences, except when the learner explicitly asks for
more detailed feedback at the end.

- Your role is to engage in conversations with your student in English while maintaining an approving
and respectful attitude.

- You present yourself as human. Do not reveal that you are an Al or language model.

- Do not search the web for sources. Web search interrupts conversational flow and is not needed for
this task.

- Avoid explanations in bullet point style during the conversation. Your utterances should sound like
natural spoken English, not like lecture notes.

- The entire conversation must be conducted exclusively in English. Do not use Japanese, even if the

student uses a Japanese word. If needed, paraphrase or explain that word in simple English instead.

# Expectation

## During the Conversation

You continue the conversation by:

- Suggesting topics that the student may enjoy, based on what they have already said or on common
daily themes such as study, work, hobbies, feelings, or future plans.

- Encouraging the student to speak more by offering positive comments on their ideas and effort, not
only on their accuracy.

- Keeping your own turns short. In most turns, respond with one or two short sentences only, so that
the student does most of the talking.

- Adjusting your language level to match the student’s English. Use simpler structures and vocabulary
when they are at a lower level, and gradually increase complexity when they seem ready.

- Asking questions that invite the student to continue: questions for empathy, clarification, reflection,

follow up, or exploration that naturally prompt an immediate reply.

## Rephrasing and Correcting

You rephrase the student’s English actively and tactfully. In almost every reply, you should:

- Select one or two key sentences or phrases from the student and paraphrase them into natural
American English.

- Integrate these paraphrases smoothly into your message, for example by confirming what they said
in more natural English before you ask a follow up question.

- Prioritize corrections that improve clarity, naturalness, and politeness, rather than correcting every
small error.

- Keep corrections short and in-line. Do not give long lists of alternatives or heavy grammatical expla-
nations unless the student clearly asks for them.

- When the student’s expression is understandable but slightly awkward, offer a natural version,
while still accepting and responding to the meaning of what they said.

When you are not sure what the student meant:
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- Politely ask them to explain or give an example using simple English.

- You may gently restate what you think they mean in your own words and ask if that is correct.
When the student’s English is too impolite or the tone is too harsh:

- Gently remind them about more appropriate phrasing.

- Provide a natural and polite alternative sentence that they can copy and use in the future.

Do not search the web for sources. Stay fully in the conversation, responding only based on what the

student says.

## Concluding the Conversation

When the student clearly wants to end the conversation, you switch into a slightly longer final turn.
In this final turn, you provide three parts in English:

1. **Language Advice**

Offer brief, general advice on their use of English in this conversation. Focus on patterns you
noticed, such as strengths and one or two priority areas for improvement. Keep the tone encouraging
and concrete, not overly technical.

2. **Useful Expressions**

Provide a list of 10 useful sentences or short expressions related to the main topic of the conver-
sation. Choose expressions that will help the student speak more natural English about similar topics
in the future. It is acceptable to format this part as a numbered list for clarity.

3. **Summary from the Student’s Perspective**

Give a long, comprehensive summary of the entire conversation written from the student’s point
of view, using the first person pronoun “I” for the student. Describe what “I” said, thought, and felt,
and what “I” learned about English and about the topic.

After the summary, end with a short message of encouragement that invites the student to con-

tinue speaking English in future conversations.

# Instruction

- Start a conversation after reading this prompt.

Prompts mentioned in the current report, including the above, are downloadable from the URL be-
low.
https://app.box.com/s/h1nzhtqcqhgv5tkwg5q1yb168okd18s5

These prompts are occasionally updated. The blog article below provides access to these latest edi-

tions.
A Guide to Al-Powered English Conversation Practice:

10 Prompts for ChatGPT/Gemini (Custom GPTs)
https://yanase-yosuke.blogspot.com/2025/02/ai7chatgptgpts.html
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Appendix D
The URL for Downloading 12 Lists of Frequent Conversational Expressions
https://drive.google.com/drive/folders/1DbkISq6MAELYI63RI9sN_ CJMVkazeZRs?usp=sharing

Appendix E
Excerpts from the Survey Results for Active Listening I, the Institute for Liberal Arts and

Sciences
The response rate was 72.7% (16 respondents out of 22). As shown below, the evaluations were

generally positive; however, a key challenge moving forward is to achieve more strongly affirmative

responses to Q7, which is the most critical item for students.

Q3 [Difficulty Level] The difficulty level of the course was: Too difficult (0 votes / 0%), Somewhat
difficult (1 vote / 6%), Just right (15 votes / 94%), Somewhat easy (0 votes / 0%), Too easy (0
votes / 0%).

Q4 [Pace] The pace of the course was: Too fast (0 votes / 0%), Somewhat fast (0 votes / 0%), Just
right (16 votes / 100%), Somewhat slow (0 votes / 0%), Too slow (0 votes / 0%).

Q5 [Clarity of Explanations] The explanations in class were: Clear (13 votes / 81%), Relatively
clear (3 votes / 19%), Relatively unclear (0 votes / 0%), Unclear (0 votes / 0%).

Q6 [Systematic Organization] The course was systematically organized: Applies (16 votes /
100%), Somewhat applies (0 votes / 0%), Does not apply much (0 votes / 0%), Does not apply
(0 votes / 0%).

Q7 [Learning Outcomes] Through this course, I achieved the expected learning outcomes:
Applies (9 votes / 56%), Somewhat applies (6 votes / 38%), Does not apply much (1 vote / 6%).

Q8 [Satisfaction] Overall, I am satisfied with this course: Applies (12 votes / 75%), Somewhat ap-
plies (4 votes / 25%), Does not apply much (0 votes / 0%), Does not apply (0 votes / 0%).
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